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INTROPUCTION

This is & resource manual for Teachers of English to Speskers of Other
Lamguages, o /

This manual is divided into two parts. The first part coneists of
seven chapters, the first six of which desl specificelly with

-pesources (teaching ideas, technigues and suggestions) for HOW to
present, develop and reinforce pronunciation, Grammar, Vocabulary,

Readirfy, Writing and Conversstion. There ig an additional chapter
an games as technigues for reviewing the languege skills already
taught. A 1

The second part of the manual, the apﬁéﬁﬁizes, contains information

" pertaining to the lenguege itself, Each appendix presents information

in one of the skill areess mentioned sbove. The appendices are
arranjed to follow the same sequence as the first six chapters.
Therefore, the first two appendices gontain linguistic information
perteining to pronunciation, the next six appendices contaln
informétion pertinent to the teaching of gremmer, etc. The last
Five appendices -are miscellanegus resources for the EFL teacher.

For those EFL teachers who have the leeway to write/develop thelr
pun teaching materials, Pppendix U,contains® an excellent article

by Brenda Gates on the development of EFL materiels that relate to
students' everyday lives and futures, with mini-lesson examples of -
how t0 make a dimlogue on grein storage, for example, interesting
rather than pedantic. The article demonstrates effectively how to
make_lessons reflect the concept of appropriste technalogy, and why

'3t ig important. Appendix V contains a8 list of the manuals and

peprints currently avallable through Washington D.C. for those
\fo lunteera who want to ‘develop lessons and classes focussed on
b&§3ic human needs. ’ ’

I
%
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CHAPTER 1_: yPRDNUNCIATI'@)N

Y

Prﬁblems in English pronunciation arise from: 1) the presence of
new sounds that sre not present in the native lengumge (e.g.,. /th/
for the French); 2) the sbsencé of sounds in English thet are
present in the native langusge (/kh/ for Arabic or Fersi.speskers);
3) neuw EDmhiﬁEtLDﬁE of sounds in English (e.g., consonant, clusters
for the Japanese), 4) new locatipns of sounds in words (e. Qe /T/t
resp, /1/: very, fr/ better).

Prununsiatigﬁ is & problem anly when meaning becomes obscured:

-when an accent is so heavy that the listener.cannot understand

what is being said, or when glight differences (e.g., ggk;ng/

;Ehﬂklﬂg) gan causk the listener to miaunderstaﬁd.

-The learning aof neuw EDUﬂdS jrvalves two skills: listening (distin-

guishing the new sound) and speaking (producing the Enund correctly-

in context). The following techniques can help. students develap

better Engllsh/ﬂmerlcan pronunciation by prnviding then with
visual, manual and aral tools.

i "~
)

oy
-

i,



.
& B
/ : .
- . ;

v TEEHQIEUES,FQR,AuEQL,:gHPsEagmsiq@: g ' .

7.

4 BY VISUAL AIDS »
Students develop an association between an image

and-a sound
/ s

i

Eisturngguﬁd,Assg;;atian (vowels, caonsonant clusters)

Draw or cut out & clear picture of an ohject that demonstrates
the sdund within the word itself; these pictures can be intro-
duced one at a time, when the appropriate lesaon is taught, ’
K or can, be intrﬂdﬁﬁéd en masse as representing the vowel sourds
R of English. Placed around the room, OR the walls, they can be
_referred to-often for clarification or reinforcement of pronun-
. ciation. - - ”

i/

I

é',,
k‘_ Srine sy
£,

W

L /i
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BY VISUAL/MANUAL A1DS
Students’ can see the sound differences between certain consanants.

'f -

A Candle or a Lighted Metch Yy (for ynigeﬂfvﬁiaélégg‘Eaﬁsdnsﬁta)
e ' n /bl Ip/
/d/ 7t/
/a/ /k/

Hald the lighted Eaﬂﬂ;e“ﬂr,matsh Elgsel(hgt not too close) to
your mouth. Say: : :

nothing happens to the flame
the flame wavers

/bl /b /bl
/n/ Ipd e/

A Pigce of Paper (for same consonants as above)

Hold the piece of paper lightly between
“your fingers, close to the mouth.

S5ay: .
/a/ /g9/ /o/ < nothing happens
/k/ Ik/ /K[ - - the paper trembles

&

Fingers in the Ears  «(for all volced/volceless oo
Press medium=hard on your ears.
. Say:

/sssssss/ - the fingers Fgelﬁﬁ@thing}'
Jzzz7zzz/ - the fingers buzz lightly

o0

2|

AE



BY SPELLING—S0LND ASSOCIATION

‘orisoeds - that, essoclete o gound yith 8 letter or set of letters, -

. e

"Yhia type of visual suppoxt CEM be used with eijher (Pﬁﬁiﬁéfiﬁ) syrmbals

@) lUpzd fssocdstion

- Meke rectamgles oF paper 0T cardbard ard put orse synbol, ey
uoTd or key spelling es @ headiryg at the top of the sheets
Urnder-neath the headin g write seweral epords that demon strate

the sound 4dn different epellings., :

'E‘gam[j;e,d: Using phanestics

. h) Spjfe;l?iilirgr Asgsociation L - o

s At the head of each colusm, plice the -phonetic ayml;a\l o
key tord, At first, the columns themselves are emply , but as
students expand theim suareness oF the dif ferent spellings four
ore sound, or of the different sounds themselves, the chart slowly
Fillm up with the spelling only , mot the whole words. This pro-
Vides stucknts ul th xel nfo reenent sgainst pronusciation erzors
and mith knowledge of the gspell ing idiosyn creasi ga -An Engliﬁ'hi

exgnple: Using,word representations

/

Tore severil oheets of peper or cardooaxd and nake vertical col-

-




. !

BY MIZNIHI-\L FIXIR UEE i
Minim:el: peirs are word pair s £hatk have arnly ‘'‘mindmal' di ffE?-IEFIEgE,

= B -

[ . 2

- . ugwelly onfy one sounell An e<anple of a ninimal pair 1ist wonld be:
: : — R 1.
L) /s/: ice, mrace, lacy, Loos=e, devige, pescs, grace
° - 2) [z/iaeyes, rays, dezy, lose, devise, peay , gray 8
An’ e:e::erc::;sg usirg rnin:;mal ﬁiﬁi’j‘s is useally intro dueed by reading
each list of words, and then By Yeadisg eech wor d paix,  There are
gewer=il diFfererst ways of wsing word peiTse -The follewing are §deas
that: in be usect indl vidually or  ir1 ey combinat lor, “The exampLes
uge the wd 1ists sbave towork uith the sounds /z/ and./s/.
N - ."_ B E ;{F e "‘,
_ ]-‘ — = — e - e — e
A, [Same_or 0ifferemt - i -
Temcher: zicéjsy‘és Sturlents:  different
' “ice/ice o saree : -
lazy/lazy . sare !
’ Tz the lazy cne/ ’ . -
. - the lacy one . S8z different )
7 . his lce/his-eyes - Cdifferent |
. ' the price of peag/ - ‘ v
' the priceof peace dif ferent :
-1 2, |lg the_sond present? o
Tz his - E Saz  vem .
S . - . Jcse - , g o
-, - . ‘j;iE:E ) v r"j‘ ! . -
vl o Tay § ’ ves | , . -
,3. luhiem worct jl:f;flﬁtjﬁiil’il%‘i i‘EhE suurgf
- Tz - eyes/ice Ss: 1 )
, lac e/lays ' 2
R gra ce/ grays .2 . B
. ' Tay s/race - ‘ 1 .
/ i
= \; LO*
... .

ERIC ~
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bo| Which wosd is different? 1, 2 o 3)
- T: ice/eyes/ice Sz -2
= . lays/lace/lace ’ 1
. rsce/race/raya 3 .
pEEE/ﬁEEEE/pEEa . 27-—-
© 5, idénti y_the sound (#1 or #2) S o
T: ice | , s 2
eyes 1
eyes 1
ice 2
- ~T: rays fa: 1
‘ eyes 1 o
- lopse 20 o
peas 1, N
’ —— - ) \
6.| Underline the sound (or circle ;ﬁhégguﬁd) ) '
- ) - - o, . :
, Read a passage to the class end have the students circle
the sound as it eppears. C(This Ena-y a‘eauire some handing._
) out of dittﬂes.)
. "This EhEphEIﬂ boy aluatnnk J'Ii.shésp to the
B muunta:.r. ThETE théy gte g8 55+ "
e
= = ) ’
1l

ERIC
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TECHNIQUZS FOR ORAL COMPREHENSION :

=

- USING VISUAL-AIDS - ... ... O

 Charts that tell a story* '
(L-r distinction; sit-seat distinetion; J-sh dist! rztion)

doesrt like.

-

Questions: Who does Jersy ‘Like?
| Uhat does Shelly 1like? .
Who will get.together with whom? Why?

&

suped with permission of Philip Graham, S.T.T.
! . 12



6V GESTURE-SOUND RELATION -~ . =

Most effective with vowel sounds (ag there are fewer), this teth-
rigue allows the teacher to correct and reinforce pronunciation
cilently, with only the hand. The faollowing drawings are idems '
- for gestures that can be associated with vowel sounds. =

i,
v




USING MINIMAL PAIRS -

- 3.

.»== L) -

Simple Resetition
T:"days_ He:
ice
nice eyes T g nice: Eygs
T *’“iee/éﬂéé"“ e , icE/eyés
—— e

days
ice

éelﬁEﬁiﬁé,ﬁéﬁgtitigﬁ'
< .
B T: days of grace
- " nice eyes ,
devise an excuse b

iﬁgpg&it;gﬁ afﬁthé;ﬂgpgsitE:Sguﬁﬁ

By ER o
lhse - \
peace R

“ice Ss:
loose
peas

3 ' \
o e . . . .

Students choos® the exercise and teke the part of the -
teacher either with other students or the teacher.
. 2 , y - . . = -

8: 1lce/eyes T: different

grace

. grayd

Reveraing the ﬁaleg.: Listeniﬁg ar Praduetiun Exeréises

5: lose . - *¥i losse : \\

ERIC

JAFulToxt Provided by ERIC
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- Jl
NDTEiS . i R
1. If you have worked on four closely related sounds during the: =
week, put the symbols on the board with new words underneath,
"gnd test 8ll . of the nem:s@unﬁ%_tnggther’Céithgf isolating or-
. combining different aspects of the minimal pair steps). ,
e pp——— I I — I R — - e .7' —_ 7
“F example: 1 2. 3 4
— o YA A /ey/ AT
mitt  Thest . mate T met [T
sit, seat ' sate set
. been bean hane Ben
2.--lWays t;Aﬂlpe;ngtg HEsgqﬂgéglfgfiﬁiﬂimé;ipgii_ESE;BiEEE§ ‘
B " “Game or Different  Which is Different  Column 1 or 2
= —’iﬁ'?“‘ 7 e i —————— — e e
QI‘E]. Vﬁ ) ! “SEI’HEI.' “dif?éféﬁt" ,"l“ II'E;“ ilsll lil“ ligli
) Tesponse < [ : "Eolumn 1" etc.
B written ‘5 9_;& an a ﬁEpérv_ 1, 2, 3 on paper-—.. ' 1 or g}ﬂﬂ paper:
response s . T : :
make columns la- same came
beled "S" and "D".. =ame ) 88 CTTT—
Check the correct students write -
calumn, - - "gne" ,or "two"
N visual raise oneg or tuo raise one, twn of " raise ane orf .
response || . fingers, -one for - [three fingers to tuo fingers to -
ngame", two for '~ - [indicate the one ghow column’
-vdifferent". . [that's different one or tuo. -
clap For "different” B
- I o - "
students stand up ) B
> ~for differént, sit |’ . :
down fon same ' -
.:ﬂlE _ students read pairs4 .
reversal® teacher responds _same same
: §<T/8=5 . ’ - i "
Ethei

*ugially af

ter students have bhad

"¢

_words in-a controlled environmerit« ﬂ

EFY

ERIC
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© CHAPTER 2: GRAMMAR

Competent use of grammatical structures is ane goal of the
language ‘learner. To achieve the ability to manipulate English
freely in e natural and appropriate way, the language learner

" mey want to-use mechsnicel means such aa repetitlon or drills, or

‘and practice. 4n Presentation, the language lesr

the ‘language learner may require a less controlled environment =
for practicing the language, such as dialogue or guided conversation.

This chsateﬁ%&&ﬁés at the -gremmar Leééag_in;tma parts: presentation

ner is introduced

" to 8 new structure. - In Practice, the language learner manipulates

" the .structure in 8 controlled environment.

- i .
£
T
i
=
4
= 3
= -
_
. z
S 5]
-, p
... ' 3
e =
N
) -
¥ N
=L
'
%=
A
S -
= N




FRESENTATIDN
© "A new grammer structure can be intrgduced in EEVETEI ﬂiFFerEﬁt ways;
1) by ecting: demonstrating the need for the. structure to expresg T T
certain situations; 2) by the use of realia: any moveable object : ' -
_ that ‘demonatrates the application of Etrustursl rules to objects
or situstions; 3) by the use of visual aids: representations of
objects, scenes, actions that aiﬁ EﬁmﬁrEhEﬁEiﬂﬂ af the relatiaﬁ
- of structure to meanlngi = :

.

'“1) RETINE DEmﬁﬁEtrEtiﬂg relst;ﬁnships of structure to meaning T o

UEiﬁqfanly ynurself
Eaﬁtristiﬁg thE Fresent PTDQIEESiVE with the Eimple Present °

T- I speak English—
I speak Farsi.
Now I am speaking Eﬁgl;sh. .
Now I am NOT -speaking Farsi.
am speaking English.
I speak English every day.
I am speaking English now. S "
.1 speak Farsi every day.’ E i
I, am NOT speaking Fsrs; nows - . ‘ 7 S [

-

JUsing ﬁbjects as Prnps

T:

Iﬁtraduclng 1ntEﬁ51FiETE

‘Thé
The-

g i
table is heav;er than the gesk.
desk is heavy, but T can_lift it.

. The table is tog heavy. I cen't 1ift it.
, +The table is too heavy to Lift. L
' SElEh,_EEﬁ you liFt the tshle? Eamé and try.
“ ' | Using Students” . .
. ‘er than'

Introducing the comparative:-

T: Stand up, %epuks. WKapuka is tall. ,
Stand up, Ilunga. Ilunga is not tall. |
Kapuka 1is taller than Ilunge. . :

o . -t’b . I 1 ' s .;‘L! : .;;“ : 3 e . i fJZHAY:-f
IERJIZ : : . , i : _ R .
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‘ %‘f?9 REALIA: Usiﬁg'resl objects, i.e.: 8 cup For a cuop.

Usingrclaéarﬂam objects _ )
“kf‘b“'Teaching “the- and~an/a R o i -
E%%a !
’ UELﬂg_huusehuld abgects : ;i . L :
Tesﬂhing the canzepﬁ uf cauﬁt and ﬂDﬂdEﬂQﬂt nouns . ) _
L
_ ) This is a cup Eﬁd this'is a cupi‘
EE ’ T I have two cups. : . ‘
' How many cups do I have? - _
. T " + & This is sugar. - Hol many sugers do I have? .
: Count them.-.quickly...Hum many? - .
You can't count sdgar. ‘Now listen:
) < I have gome sugar. - , = :
T ‘ Hau much Eugar do I have? ’
’ 2¢ _
, e ‘.
) , 23 ‘\\
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~3) VISUAL AIDS - _’ .

. Using T imetables
Ve - Eﬂmpaflng mndals

T IF 1 mant to go-from® Brattleboro- to New. York, what are my

a * (times:; you can lesve at..a) - .
(plaséﬁ you Tave to get the bus 8t...)
(cost: yeu must pay-..)

* (means: you might want to fly}

e BUS_SCHEDULE .
T 1me .l city | TIME_ | FARE]

Bra%ﬂabcm

lz‘ggémg _
425 30| granv ,

%ji har'ﬁor‘d fﬂ’"
R e P
o8 m NewYEJt‘k .-564

’ AN, 945 PM. sws B v %

10:/5
2:20

oo

’=U51ng Schedules L ,
REULEU of tenses m;th tlme Expresslnﬁs .

T: Mhen do you havg Fren;h?
(ebery day) (yesterday)
'1GPi%ht_ﬂQM) (th;s mnrﬂlng pxesent)

T THURS

(tnmgrrnm) ' (on Fridays)
(thlE mnrniﬁgsﬁast)

FRL | SAT

i L

")3@78 -:

Hlﬁ%ﬂ?v

E‘,xamy

FﬂSTgPy 2R

aiﬂ 9I‘l§

Ma‘l:h;

~ Math

Math '

Gemmlw

915 955‘

Em"‘sh

) Enqhsh

Eﬂthh .

100104

Geography

Er;eeqraphv

,Fréiemh,

1107 10°% French | _

{72777 N N :
L v | N c L H |

ig;ﬁg-‘z:lf

6V§L},,,

= =



usingﬁgraphs o
Illuatratiﬂg uamparatives

- =1

NUMEE;E m"—‘. -STUDENT—S _ui DiNe Done dcrooL

103

=

AN
\} O
th

1‘h

60
ELEH‘ENTARY o

| seccumr - *“"’é N

1950 L !5965&}‘ SR “l§97t3;i '5 | ~fﬁ£2if

_ Usingra “time line- o -
' Illustratiﬂg ‘tense IElEtlQﬂs

| PA;')]’ wa — . FUTURE

‘:ijf: SA— == ‘. - ;;ta fé:; t%';ii'r;zs”f == - 4;',17:_{:>’ -{é.!;

kN

) hacalna %a schonl fnvgyear.s asa

A\
|

,Sl—,g, has Iuvecl here. fsr 1(WE ‘{66'5

She has been s%udymg E_nghsh
Aorfive years.

A

R “g;- Tk was faining w}gn she éh‘iyig_ d .

|5 Whileshe was Stlid\ﬁng',j

b L wasreadinga hook.

C 2. .

R
R

L KC

ullToxt Provided by ERIC
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;pﬁ do you lightfé match? - ﬁ' ‘ ':éf' R
au

N e
Using miscellaneous objects - -
' o o —

a_nmatchhox :
Teaching 'by' + gerund _in "How do you..." lesson -

.

light a match by putting
Ehdr'ushlﬁ; haru. ) o=

a ball - )
'RE;nFnrﬁlﬁg EtTUEtUTE Ealﬁg,ta +_verb

. f)

T: I am gglng tn thrnu thls ball to someone. lWho shall I
throw it to? .I think T am-going to throw it. to Sajia. .
Mhat am I going to ﬂg? EEJLE what are you ga;ﬁg to- ﬂa?

==




Math Problems
- Teaching Ennnect;ves
1. ‘R=}TEEﬁETE,DF Marx
L= communists ’
J= John . .
M= Mary
- . ST ) =
T: ALl communists are readers of Marx. ;
~Johh's a ‘cammunist. : Y
"7;f,, -, John's a reader GF Marx. -
T: Mary's a reader of Marx.
_ _ , Mary is not a “communist.
B - — - = = = — 7
2. | M= Marines _
C= cowards 3
D= Dave )
T Nguhariqés are cowards.
Dave is @ marine. . _
- _ _, Dave is not a couward.
3. |.8= SallﬂTE 7
B | F= friends
¢ CP=clever- peaple
: ?' N o T Same of her friends are sailore.
b ' All nf her friefds are-clever people.
; SO 7 ., some .gailors are clever.
. - ,-not all sailors are clever people.
Notes N .
'7A . . " s
’ a) reverse the problem: "statement therefore____» " 7
b)’r verse the pgﬂblem: "Draw the dlagram from these stateménta,
c) "create a-set of relationships using the fgllgylng connectives."
= = ’-:_ ® ? £ . . / 7 w ]
& -~ . R
F 24 . L= .
e, : .
] 2;’ i
= = = ) H -

ERIC
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word cards

Illustrating word order with tEﬂSE§q~éuEStiﬁﬂE, negatives,
tag questions- ’

wenn ] [}l (et ) el )

25

I'ﬂ‘
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flash cards with images

Teaching the present ﬁrééresaive

T What is Vousef doing?

Reviewing the simple past

T MEEE some sentences abogut Emily's

£

marning.




ERIC
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a_clock with moveable hands

Practicing future tense marker 'will'

‘| ‘what time will it be in three hours?

What' will you do in five hours?

'Mhat time is it now? @ &

WheTe will you be at 11:007 -

sequen:e rds gr charts

Teégb;ﬁgwﬁhe simple present _ ’

Yung Cho is a student.

Every morning she wakes up. at .6:00.
She gets up right away.

She washes her hands and face.

She eats breskfast and reads the paper.

~ Then, at;ﬂ DE Yung Cho catches the bus for schaol.

V3g

27

e




Bigns
Teaching 'must - must not - don't have to', distinction

igtop" “sign while driving,. I must stop.

. T: If I see a
If I see & "no smoking" sign, I must not smoke. .
7 I see a "salel" sign, must I buy. the perfume? .

28
3
5 A

ERIC | Y
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4

PRACTICE

The following techniquep represent the practice of a structure in
a closed enviroament: the drill. These techniques sre used for
manipulating @ structure in a setting.where the pattern or the
manipulation is the center of focus for the languege learner.

For ideas on 'developing grammar practice in a communication-
centered ‘environment, see the chapter on Conversation.

“ DRILLS

~ “!! e <3
. INAD S v
—— : I S .
REPETITION '
Simple Past : ‘ S
T: She walked ta school. ~ Ss: She walked to school.
T: They worked hard on Tuesday. Ss: They worked hard on Tuesday.
T: We talked to the headmaster. Ss: le talked to the headmaster.
GREATIVE. REPETITION (advanced level)
/ : :
Modals R : - : . :
I: Where is Enrigue? o §1: He might be at home. -
’ ' " §2: He might be at hgme in bed.
§3: He might be at hogpe in bed
with 8 headache.
29

ERIC
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EUEETITUTIDN (SINELE ELDT)

Subgéct prgﬁauns

I [x]
“ Hig friend
My neighbor

“T: I have six snakes- ‘" 8g: I

We We have six snakess.

You You have six snakes.
T:-5am has seven-serpents. §s: Sam has seven serpents.

have six snakes.

I have seven Eerpents,
HlS FTlEﬁd has 7 serpents.. .
M ﬁEl’hbﬂr has 7. sarpents.‘

suéSTITUTIﬂm (DOUBLE-SLOT & UP)

Agjéctlve pla:emEﬁt ,

T: Mr, Stasins has a, little
white car."

T: Prouvier / red

T: M@Eﬁabgtélf big

5s5:

S5s: Mr. Prouvier haz a iittlé

Ss:

Mr. Stasins has a little
white car.

red car. .
: Mr. Mmanagute has a big red
carT.

TRRNEFDRMATIDN

4

Etatement ta quEstlﬂn

T: Madeleine teaches schgnl.

Ss:

s: Does SuTeb ga 40 town at night?

T: SuTeb goes to town at night. B5s
T: I eat at noon every day. "Ss: Do you eat at noon every day?-

Dnes Madeleine teach gchngl?

Present Progressive to Present Hahitual

T: I'm eating in town taday! 5s: Oh, gug gat in toun Euery day.
I'm eating &t noop today! Oh, - you eat at noon every: day.
I'm eating steak! oh, you_ eat steak every-day.
I'm eating with the ! oh, ¥au gat with the"

‘President! o o P esident every day.
REP;AEEHENT_:
Possessive Pronouns. . : 7
T: This is my book. Sg: This is mine. -

Your faood is on the table.
Her work is FiﬁiBhEd; but

Yaurs is on T an. the table.
HEIS is Finisheﬁ but his

i

a majority.

h;s mark isn'te. T ien't.
IndEFinite ﬁraﬁggna
T: None of the students ‘studied. Ss No one studied.
‘None .of - the guests arrived. NE_@Q§=Errived.
' ‘None of the candidates won No one won a majority.




EXPANSION

Advgrha QF Frequency . : -
T: The dog sits by the fire. Sa: The dog aluays sits Qy the
-7 fire.
Eig plays footbhall on Sig always plays Fﬂntball
weekends. on weekends. :
Adjective Placement ) . ‘ o : B
T: There's a book in the Ss: There's @ book in the librazy,
library. 2,7 : : -
history ,§r3%§:”sﬁ€§ There s a history book in
3 } - ~ the'library. °
red There's a red histﬂry haﬁk...
old There's an pld IEd history
book... : :
, — R _ = _ _ _
3
, INTEERQTIDN :

Relatlve Elagsea .o 0
T The man is from Seoul.
HE rides, horses.

ThE boock is on the ﬁaﬁlg!
I want it.

Ss:

[l

Thé man’ who rides horses
is from Seoul.

The book I uant is on tﬁe

1
1

RESTORATION (urittgﬁ to Oral)

Present Frﬂgrésslve-~~
T: (urites)
Selim/to .go/town.
He/to eat/lunch/nou.
We/to sit/class.

.Gs: Selim is going to town. .
He 'is eating lunch rnou.
mg are slttlﬁg in the class.

i

EUEETIEN =ANSWER

T Dnes Essie have a sister?

g2: Yes, he ddes.
53: Yes, he does have a sister.
54: Yes, he has a sister.

:”Sentéﬁce Rejolnders
T: Would you invite Essie
y ta dinner? '

'§1: Yes, certainly.
52: I'd love to.

63: I'd be glad to.
54: Of course I will.




e

COMPLETION

" Conditionals

T: If it raina tOmMOTTOW. s =
If I had lots of maﬁéy_,i

If he. had come on time....

If it rains tomorrow;
bring my umbrella. .-

I will

1f I had lots of money, L

mguld go to ‘the capital. -
If he had come on time, his

dinner wouldn't have been

cald. - ] o

CHAIN QUESTIONS

Practicing student-student summgﬂ;catlnn in a drlll setting

e

JAFulToxt Provided by ERIC

_ _ o , -\ - _
- _ — - -
Simple Past ‘ ' : L
T: Did you play football on 5: Yes, I did. 7 ,
Sunday? ’ ’ -
Ask Rezak. - Did you play football on
- Sunday?
_ Rezak:: Na, I didn't.
Ask” Simelle, Rezak. : Did you play antball an
- Sunday?
Simelle: 5, I didn't.

;EAEHMARD BUILD-UP

Prscti;iﬁg man;pulatlng lnng sentences 1n 4 drlll setting

He was

4

of the field.

of the field. . :

in the corner gf the -field.

by himself -in "the corner
of the Fieldg

) sitting by himself in the
corner of the field. -

He was sitting by himself

-H

in the corner of the field.

sitting by himself in the corner of tﬁa Field.

field. Le

of the
in the carner of 'the field.

by himself in the corner,
of the field.

sitting by himself in the
corner of the field.

. »He was sitting by himself

in the corner of the field.




LESS FORMAL
CDRILLS R

EPDNTANEBUS PATTERN FREETIEE

Drilli'g_in 8 less controlled enviranment
fJ : .
Re vieuiqg»tha Conditional - ‘ .

I T If yau could have aﬁyth;ﬁg, what uﬂuld ygg have Far alﬁn'%ﬁ

, 51: IF I could havg snything, I uquld have lubatar.
§2: If I could have anything, I would have dathnuts.
53: If 1 sauld have anythlng, I would haue avocadoes and sugar.

T: What uaulﬂ §1 have for dinner if he cguld have. anything?
. What would 52 have?

o Would student 3 have lobster? , o )

- If you could. have any one of these dinners, which would
' you choose? , .
- fwould”you prefer ane of thesé dinners ar another?

3

A = .

Fgarticlng the Present Pgrfect Progressive
T: What have you been doing th;s ueek? )
—

51: I.have been gnlﬂg to school Euery morning.

§2: I have been studying my lessons at night.

-53: I have been working -after school with my father.
"T: What has 52 heen doing at night? ) - .

) Mhat has 52 been leﬁg in the afternoon? . Ask him,

ERIC
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| / CHAPTER '3: VOCABULARY

]

[

"My mother bugged me so much about learning *’cﬁeﬁr
difference between-'prone' and 'supine' that
row I remember: one is lying an your stomach
end one is lying on 'your back. I haven't
gnttén ta the pglnt yet where 1 rsmember whigh

, is whigh." . !
) - : ~ native speaker, now llving on the
’ East Coast :

- = = 2

T ﬂl‘

"I'd alwdays thought SIMBA was the name-of a-
local .beer until I drove to Lubumbashi. Durin
" the drive, the headlights began to fail, and
one of the passengérs said. to the driver, - )
- "Hey, don't you want to stop and check the car?!

to which the driver replied, "HAPANA (na),
'SIMBA!" I couldn't understand why a beer would
make any difference, but later it turned out
that he wasn't getting out because he didn't
" want to be eatem. SIMBA means 'lion' in
~Swahili. My perception of what had been
<shappening and the reality of the situation .
were so completely unrelated, that I have

never forgotten the 1nc1deﬁt. I've alsno

never fargotten the. meaning of SIMBA."

- RPCV fraom Zaire . é

A second language learner is no different from a native speaker-
when it comes to learning & ned vocabulary word: the word is either
useful or not useful,; relevant or not relevant. And the‘'need, the
relevance, is determined from within. In a classroom, this Has
gome significance. - Whether & teacher prepares an elaborate frame-
-wark for new vocabulary or copies definitions onto the blackboard,
if the words-don't eppear sgein (or appear only once or twice),
they will be forgotten in favor of more relevant information.
Therefore,- "teaching: vocabulary" is a8 figure of speech for "helping
students learn vocabulary by placing them. in sitgatinns??airly
regularly that require the use of a wide spectrum of words." The
introduction of new words becomes proportiorately less important
than the Establishment thraugh constant use uf an aetivg vasab—
- ® ulary. . | L . :

ERIC © -
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In this ares of language learning, the teacher chooses which

vocabulary words will become active (used repeatedly) or passive
(used only for a text and not required otherwise) in the classroom.
The decision of what words to use. reqularly is more or less v

“sub jective, whether aone is using @ strict syllabus or creeting

texts around heelth, grain storage or- maternity care. Once the
choice is made, there are several ways the words can be used. again
and again in different contexts. Ideas for the re-usé of wards
are contained here under Word Practice. - x :

The teacher tcan also help students develop skill in determining
words in context. This can be important for students taking
reading comprehension tests, or doing any reading putside of class,
where a native speaker ar a dictionary are not readily ‘availdble.

Techniques for helping the language learner apply those -skills are .-

contained in this chapter under Skills Building.

¥

"Teachers are not needed to give definitions and
1i8ts — dictionaries are much more efficient and
chesper. - Teachers are needed to weave the words
"into contexts, to disseminate, to communicate, to
converse, and to get students to use the words
,bound for their active vocabulary. Function words

provide the control, the, skeletan and the tendons. . .

of the  language; content words provide the beauty
and the 1life." % S
' Cemeroon Training Materials

£



Vo

Word, -Faﬁ*niliegs SR | - ,‘

Numbers, EDlEIS, prepnsitiaﬁs. and emntions are vocabulary that
may be taught within the framework of a grammar lesson. gther
' -+ word femilies, like animals or things in a garden, are taught to
E expand the scupe of “the language learner in particular directions.

1. Us;ng equen:e mafas

" Dayas of tha week, ﬁumbers, seaaung, manths, the alphabet,
. abbreviations of the preceding words, dates, Fréquency
EdverhE, tensés, time phrases, slzes -

. Make charts (aor za;Eﬁdars or visual representations) of
words that &ppesr in sgquences and use thiem as permenent wall
" decarations, at least until they ErE internalized hy the

gtuQEﬁts. ) , . e

I

Make Flash cards *with one word gF the sefuence on escﬁ

card. DOnce students understand the words in context) mix,

up the pdards and let them practice saying or using them e

out of sequence. Have them put the cards béck into ) !
.+ 8efuence. - .

~AL.

£
=
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g, fﬁgiﬁgvmﬁgﬁ Groups with Matching Pig?g:e§‘

S Teaching words in groups related on any ‘level from the detailed

Tyt (The ‘Parts of a Car) to the general (Kinds of Vehicles): In
these exercised, a language learner can explore any aspect of

" the vocabulary that is interesting to him ("What do you call
the thing you put your foot on to change the gears?"ior "What's

tﬁét?ﬁ).>:These word groups can
ranging from games (concentrati
(How to Drive, or What transpor

be exploited in activities
on, pyramid) to discussions
tation method is best suited ¢

'!;E gg tl:-i-‘i;-i)-

— - o
L @
,gr:
‘ 39-
)
. . | v 4::
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'Using Descriptiﬂn Exércises - - ‘ .! -

a

;gsking students to des;;ibe objects or scenes that relate
‘to or contain iocabulary. from several different areas, so

that the vocabulary is used in new and different contexts.

v

T Fridgs

\m\

DEserihe,a reFrigE rator...

re?rigerstu: is big.
refrigerator is white Eumétimgs_
‘refrigerator is metal/plastic.
iéffigératﬁr is in the kitchen.

nzmin«n

Ajrefrigeratar has a door. -
It has hinges.
It has no legs.
It has a mator.

You keep foed in a’réfrigerataf. @
It is a maching to keep things- cold. : e
-1t has two EnmpsrtmEﬁts. '

One compartment freezes th;ﬁgs* it' “an ice box.
The other compartment just keeps thlngs caol.

You can kEép jce cream and ice cubes and meat in an icebox.

You can keep vegetables and milk and cooked food in the
main compartment.
. It's coldest at the top, in the freezer.
‘It's the least cold at the bottom. -
";You usually keep vegetables at the battﬂm.

L]

ERIC
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Food related vocahulary : Weather related vocabulary
wvegetabhles cold cool
milk ' ’ - freeze
cooked food : ice
ice cream " _ ‘ 2
meat Vﬂthgr relatedﬁngggu;aiy
. : metal machine
- motor , hinges
door compartment
. box kitchen
=,
. 4@}
i
. ) i 4
= F &




-]

4. Using Settings ©

Developing & setting that contains objects that cen be studied
" and explored by the language learners.

" b

41

i
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" Words in Isc(a\‘%im *

,5-

g in isnlation ==

Creating 8 set of exerciges ‘around wor
. practicing the VﬁEEbulEry in different gﬂtexts over a period
‘ nf days. : '
Exampla: B * e

ng

NN

TEN DAY EXEREISE :
The following ideas are being presented mith reference to anly
one -word:- brush. uaually there would be several mnrds ﬁhat a

teacher would be p:agticing.

m:ite h.r s u b on the Dnard Eﬁd é§? *brush" EEVETEI timesa. -’
Etudénta try to write the mard correctly. They do not have
,the ﬂefinitiﬁn.v - ) e o

Shnm a chart with several dramlngs or pintures on it. Say
"brush" several times,  Students come to the front and try
“to guess, by pointing, which is the brush. When one points
to the wrong picture, repeat "a brush." When one points to
‘the correct picture, say “yes, a brush." Repeat until each

EtudEﬁt gets the right Ensuer ‘on the: Firat try.
Bring & brush to class, in a packgt or urapped up. "Guess
what I have?" '

Tell a story that Eﬂﬁtaiﬁs the word "brush." Each time the
word "brush" cames up, mguth the word silently. Students
must read lips to guess ths word. Students raise their
‘hands when they guess. . Give clues if the students can't
guess. Start by putting dashes on the board to indicate .
the number of letters., Start filling in the letters from
.the back forward, one each time the sentence is fepeated
without a correct guess- Write the word in “the air while
- mouthing it. . \&

{ N

Ask_ for’ some students to come tg the fFront EF tﬁé clasa.
Eliﬁdfnldeﬁ the students are given several ﬁbgacts, one
of which is & brush. Jhey must guess which it is. As

each :student guesses, he hnlds up the brush siIEﬁtly.
o

Play "what Is It?", dEEEIiEiﬁg the brush mithnut using the
word: ; '
It is not gﬂad to sit on. :

It cleans our. teeth. It cleans our shoes.
We hold it in our hands.-

We use it every day.

Students raise their hands when they think they knouw.




R

The claga plays THINH (See Games.)

the brush is included.

kY

Play "iUhat is in My
but brush teeth, or
--guesseé

Hand?" There is nothing in the ﬁéﬁd;=
comb hair, or clean shoes until someone

The class has a reading passege in uhlgh the mnrd “brush“ ,
appears. Put several degcriptions or pictures on the hoard.
The students match the abjEEta oT dEEETlptlﬁﬁs with the ugrd
that corresponds in the passage. .

\«/érc]

6.

: 7iq

9.
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Re lations
Synonyms
v b Ta grin is to smile.
Tg hand o out is tao distribute.
Eﬁgpsitea (Antgnyms) i

The nppﬁsite nF shn:t is t
The appa%itg of Ehﬂft is lon

1.

ng.

nght is

to left as up is

1 downa -

to mrﬁng as guud

to bad.

Right is

LT

you go.’ -
you go.

I won't go unless
I will go only if




10. ' Morphalogy

prefixes (changing the meaning) ‘%

-szplnrihg opposites:

im/ex
_;n/ex

An’

ir

il

include
i'“}if

humaﬁ.%;;_ )
delicate .~
conceiveble

pnasi?lg
patient
‘perfect
regular

respective
rec'nailable

legal
legitimate

inhuman )
indelicate
inconceivable

impossible’
impatient.
imperfect

irregular -
irrespective

irreconcilable

illegal ~
illegitimate

44

B legible illegible - =
un believable ﬁngelievable
: ‘necessary unnecessary
kind unkind
prn[éﬁﬁie- pro-war anti-war
- pro-Nixon ; . antl=Nixon
L * pro-communist anti-communist
e
- N




Murghﬂlngl (eant de

)

suffixes (chaﬁging the part EF speech)

l; Expandiﬁg fnouns to. incluﬂe aﬁjectives aﬁd EdVErbs,
less/ful careless careful
: painless painful
, meaningless ! meaningful
+ ly _carelessly cafefully
) T painlessly painfully -
meaninglessly meaningfully
2. éxpanﬁiﬁéfyerbs;tn igﬁlude nouns
a persan who: .
) mines - miner g
' . dines - . diner
sings singer
- writes writer.
smokes smak er
- .chainsmokes chainsmoker
teaches teacher
~ teaches English English teacher
' -gpeaks English English speaker

Etema, rnnts -

/

1.
the same.

-

Undérline the parts: of words in each gruup that are

laﬁa; lgzaté, locetion, Ellncate, dislnsate .
‘sign, signsl,’ signify, resign, degignation
handy, handful, unhand lEFthanded, handyman

2.

How many “words can yﬂg make mith these msrd rnute?
day Manday, bigthday, daylight
care careful , carefree, .uncaring -
centr- central, centrifugal, centre,
vict- victary,-evict, znnvi;t, viﬂtim :
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" Words in Context

'Qs;ﬁ Texfei ;

Words 1 1n Context I - Slosh Exerclses.. '
.;uaing nonsense wdrds that students must be able to define Frnm the
: 'cgﬂtext ‘with'a 1list of questinns about the text. Students know
. ~this is a game from the beginning. It'is not a testing teshnique.
' TUIt is teashiﬁg how ta find the meanings af unrds. .

. Example: Building @ Snerf

- These days in America, it is very difficult to
build a snerf. For one thing, snerfs are VETY Bx=
pensive, thaugh gome snerfs are nelder than others,

- depending on their klib. I have always wanted a
-'gerbel snerf in the ditzel. I don't have a large L
family so a gerbel snerf is more appropriate. And
I have always loved the ditzel, better than cities
with their noise and emog. The noises of tha ditzel
are much more pleasant -to the ear. It's ao beauti-
ful to go. for a walk there snd listen to the .sounds
of twirdling ferps. You elmost never hear a ferp
in the city.. ’ o

l. UWhy is it difficult to bulld & snerf?
2. What kind of snerf does the writer want?
3. Would & gerbel snerf be neld or expensive?
4., -Where does the writer wish to. live? ~
© 5. lWhy is & gerbel snerf in the ditzel prefenable
- to a gerbel snerf in the city? '
6. Mhat can you hear in the ditzel that you can't
' hear in the city? ,
7. What kind of nuigé does @& ferp ‘make?




jMnrda In Enntext II Elack—uut Exerciaea

",Present a. ﬁasaage mith cgrtain key unrds blacked -out, but not so
_as. to obscure the. total meaning of the passage. Have the students
read the passage in small groups,’ asking eech other questions until
tHey are sure they undershand the passage. Then. ask for words that
sould go in the blacked-out sreas. The students should understand
how this skill can imprave their ability to guess at meanings of

strange words in tests (state exams, &tc.) and in general reading. . .

They will increase their reading speed and GEmPIEhEHEiDﬂ, and
lgssen their dEpEnﬂEﬁgE on a di:tinﬁary.

Example: _ Man

Hemup smif’tly on his harse, both hot

and e _ Dismngntiﬁg, he went WIRSERREEF to

¢ the bar and ardered tall, #umsgx beer. No one
‘khew exactly who he was becausg he wore aﬁ
over his eyes, but they had all heard nf this man

anﬂ mergﬂ "Tt's the = > Man,"
m=xp- +o each other in hﬂrrnr.

. (Aﬂsmers:)
e 1. ) MES'{Ed i
- 2. galloped
- - 3. dusty
' L, directly
) = 5. Eﬂﬁl . . _
‘z . . B E-, maak - o
7. afraid
8., Masked

9. yhispered .
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" OPERATIONS = .

= . L - L=

‘Lighting a Cemdle

1, Take a match from the matchbox.
o 2. Strike the metch against the flint.
e 3. Touch the lighted match to the wick.

- L, lWait until the wick catches fire. )

5. Take, the match away from the candle. | -~ -
-6, Blow, .out the match. : 1

© .+ _An operation is ane of the easiest mays far a lenguage learner to .
‘learn .to use camplex verbs and- ‘vocabulary. It is-an active rather
than a passive. learning experience. It also allows a teacher to
- salidify/test the students® comprehension of tense manipulation in
real situations, e.g.: What are 'you going to do? What are yau dﬂing?
Mhat has, hE Just done? - Mhat did ynu do flrst? . .

An gperatinn is a series EF dlrgntiﬂﬂs._in the impgrative, that !
teach students how to perform a function. It. can be using a pay
phane, & cassette player; a Flashlight. ‘It can' be eating a piece.
of candy-or-cogking *rice. An operation can be just about anything
that requires a series of spEEiflc actinﬁs for §hE completion of a
function, ,
1. ' An operation’ should be on an 8 x 8 grid: no more than Eight
lines. and np more than eight ugrds per line.
2. It should he intraﬁugeg in the imperative form.
‘3. It can be taught like the presentation of a dia;ngug;
L. The subject of the operatdon should be present in the class-
1 room, because part of the function of an operation is to
rEiﬁFurEE 1§Ern;ng thrﬁugh ‘visual and tactile a;ds.

*An operation helps students sequence inFE:matiaﬁ. prsstice giving
directions, .and explain the actions of others in real situations.
It also provides them with the opportunity teo learn vocabulary in.

the context of a real situation, rather than haviﬁg to depend an-
. 8 dietiﬁnary or lengthy explanatiaon. _ ) -

ADAPTIN -OPER ATIDNS TO MAPS AND DRRMINEE AND TO KNOWN ENVIRONMENTS

= -

Hou ta-gét to the post office from the schaol.
How to get to my house from the post office.
- How to get to the capital from our towne
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" CIIAPTER 4: ReADING

&

The direction nf this chaptér moves Frnm using technigues ta .
.develop the ability to read a passage written in English (elemen-
~ tary) te using the passage as a means for building other language

and reading skills (advanced). Each technique provides an envir-
omment for the language learner to work. on different skill areas.
- Next-to emch technique is a list of the skills that can be dev-

T Elnped by ugirg this tgchnique,

For further ideaa on using a8 reading: plsaége as a springboard to
other language skills, see the chapter on Ennversatian, the chap=-
ter on Esmes; and the apDEﬁdix on Euestiuns.

The- teghniquea in saome cases require books and other readiﬁé
matter aften. not available to a clasas. Potentisl *sources for

materials are: a USIS branch, Peace Corps Weshington, the British -

Council, snd mission 1ibrszies [(Pmerican, English, Australian,
-etec.). Potential subjects can be current events (newspapers or .
. megazines), photographic adventures (National EEngraphic), or-
manuale on water purification, irrigstiun, ‘sanitation, diaease
_ca:rigrs, et cetera. .. ,

e

3



" GRAL REF\DINE TEEHNIE[LIES

" 2. Read sgain, by phrase group, having the.
students repeat the phrase by reading

is cnmﬁlete.
- T: Once upon a‘time (pause) .
5s: Once upon @ timesa.

o T: - there NEIE three hears (aauae)
.k . 5g: there were three tgafs-..

asage eloud.to. the students.

* from their own. texts, until the passege’

Ghnral ﬁeaﬁijg;II

" Read the text alnud mithnut letting the -
students see it. After campleting the
passage, ask students questions about
the content. Students practice. their own
readirg at the end of the exercise.

1

1. Divida the tgxt iﬁtu narrstnr Eﬁd B
- spesker roles, asking for VDluﬂtEEIE
to take EEEh part.

Nate__ . .
Encourage 'expressive‘ reading;
change readers. frequently to allow
For msximum partisipatinn;
2 - Speaker 1: “Eamegne g been sleeping
©im my bed,"-
Nér;atgr;.; said Mama Eear_
) Speaker 2: "And someone's been sleep-
T e ing in my bed, too,"

T

Narratar:

=éaiﬂ Papa Bear.

SKILL AREA -

1. Prorvnciation }kg
2. Stress -

3. Intonation L

| ‘( Phrase Grﬂupang

5. Relation of Written War&:_,
to Speke.n English - e

-3

L\sigﬁtnﬁ Comprehension
2. Lecture. Cornpfe.l'ﬁnsmn |
3. Note Takmg

4+ Re.la{;mn of- \Spakén

and Written Word. = °

Py

5{:@3}(&4‘ RGLES .
2. Re,latuan of Wnrd3
to. Emcstwns 1

.3 Funﬁhgn a{- Punc{vaatl(}ﬁ

ih Defi ining S Pgaker.s,
Actions, and Impact -




e' ) N ,i.'; | . - ’ a * f:ii :,
t : . ) . . . =
o ’ : 4 SKILL AREA
Erasure Jechnigue’ .
1. Urite the passage an ‘the board, i) mﬂlﬂg MENQI‘IZ.E{’.\GI’\
v 2.+ . Read 11: Eluud ance, with nﬂrmal streas 2. PQEEI“Y thgﬁ;aﬂaﬁ
R and lntanatian., \ -
' e 3, Vocabular'y ancL Litam
.| 3s .Have the students read the assage aloud,
. .- either in unison or 1ndividuallv. He_meﬂaatmn
4. Erase several words. . . \\ g o L
- : = E] ' ’ 7- . . "‘K"‘-\;‘; X
’ 5. After each erasure,. students read the : ' . Coe
- passage, supplying the missing uards
. ... from memory. (shnral or inﬁividual)
. 6s UWhen the hgsrd is empty, the s*‘.uﬁénta
~% are-ahle to recite the entire passag :
from memary. . - ; ‘ LT : .
# . ) . \\ 7 ) ! . . )
— - - K
édaptafiaﬁa: e 1 ‘
EEf"an EI‘EEiﬁg, underline the words to be .eliminated,’ tn prn}uide T
5tudents with a guide for the missing murds. 6 .
After Erasing the board, have student paraphrase rather than recite. ‘
i : R - . . l
- +" Have students write the passage from memory. One student cen weite
his paragraph.on the board, and the class can comment end correct. -
. .- ; ’ ~ - Y
| N
I h .
/
/ —_
! i
-
) . 52
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Resd g Kook L L S dw Area

1. Hava éﬁuij:léﬁﬁtsj merk off th;:irr pepgiges o ,
~whexe toldde ‘ 1. Phrse GFQuPlﬁj

\ T: Onee upon a time (slash) ‘ 1 2. Reading Speed -
there were three bears { % RE ) ﬂﬂ 5F S

; - (adagh) who lived together : '
K (alamh) iﬂ the Forest (slash) \

2. Diret'the studenta to resd ai:laﬁtlg an
the command "reed, " then, at the cnrsnmand
"losk up," to look up and rsci-te the
markec! phrese they have read. :

3.° Repeat this until the sel ected passsage ' i
is mompleted. _
he Repedt fxom the beginning , welmg expanded
. phrase groups. - The goel @ yoei move
through the year Ls to et students to.
Tea 4 mhnle sentences.

Adaptatigmsa = ’

If the text is om the bLEt:kbgsrsj hawe students read and look Euay;
It helps to stand in the back o to cne side of the cless. e

Folloy Read anel Look. Amav ul th the. EEEEUEE technique, maintalﬁiﬁg
- the commasdes "xTead" and "lLook muay." Thie is fun For the Students A
since thevy cennot read: any thing aftex a few erasures,

53
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SKIMMING

“Skimming 1 8 gkill that can be taught in the classroom. It is a
serviceshle topl for the language learner: it incresses general
reading speed, and it teaches one how to look for. and find specific

information quickly.

1. UEing>a ﬁead ng Passage

EeFﬂrE students begin tn read the pagsage, ask quEEtinﬁS
that focus thelr attention on speciflc iﬁFarmstinn they

will Encﬂunter;

Agk guestions orally, one at a time, end allow the students
to find the answer 8nd ralse thelr hands for the response.

Ask ,meveral queatians Erally,'and have the students urite
gach -ansuer ag they find it, and turn the paper over when

they have finished. - ’
Have atuderits dividg‘iﬂtu(tesma and glve points for the
~tgam that finds the ‘answer first.

" Set ® time 1imit, and give students several written
guestiaong to find pefarg you call time.

2e UEiEEAEﬁ Rtlas

Repradu;e a map on 1arge SﬁEEtE af papér or make dittges
for the class. Index material can be added on additional
dittoes. to provide tasks for the students.

Where is Bhutan?

What countries border on Gambia?

How many airports are in Gambia?

"Are they international or local?

What routes can you take to get fram __ to
by air? - '
by sea?

Can you drive to Kampala Fram Cairn?

to Kabul from 8eluga?

54
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.

3, Us;ng an_Almanac

l At least one Almanac will need to be available to students.

would you Find information on Islam?
i

page is - - on?
Who wrdte o
Would you Find ~ in the Table of Contents or
the Index? - :
: wWhat kind of information is there on ?

L,_— o ,—r——," ) N ] o o _ _ ;

- =
i

|
T
|
}
j
B
|
|

L, Using 8 Dictionary

At least one dictionary will need to be available to students.

How many ways are there to spell ) 7

Look up the word _ . When you find it, read
" the definition and zlase the dictionary.

How do you pronaunce ? (

Is there more than ane way to pIEﬁDUHEE - r 7
What is the root/origin of . 7 B

the part of speech
a second definition

) a synonym far
N
- \\\
AN
, '\g
55 o N
< “a, \"
N
(_k‘\‘\
57
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5.

This can be prepared on a iarge sheet of paper or on a ditto
- for individual coples., Both are effective.

S—— il
Jﬁﬁ Spoon, fMd Tk Cate
’ ables
S0 ug ugn{i.“i!iia o éﬁantié@mﬁdk,,” A
Shaimp Lockiit ... ., 1.50
Guacamole .. .. .... ) 00 faﬁﬂsmﬂzfﬁb
Salads . - Dasserts
 Hruwe selad ..i;?gi75 Ly L Creams eirenns, I B
Grack saled, ... ... 1.50 ‘@ Hot Fudes Sundee .. ... |75
Tomato .......... 85 Apple ple ... ... ... ..
Endrees o Drinks
Steak ... 430 cmany itk :

Where would you find ice cresm?

How many different types of courses do ‘they offer?

How much is a Greek Salad?.

Whaet would 1t cost to have the house salad, an entrea, and
8 hot Pudge sundae?

What do they offer with a ‘steak?

-

TR




.TEACHING READING SKILLS THROUGH LITERATURE

l. Pniﬁt nF Uieu

: munnlﬂgue (interiar thnught)
first person with other speakers
: obeerver outside the action
: narrator
: . Reason for choosing one point of view over another
- Advantage of the author over the characters
‘Advantage of the author over the readers '

2. Plo t Divrlnpmént

Mhat's happened up to now
ODrder of appearance of characters and why
Why the chapter ends as/where it does-
What will hapﬁen next -~ between characters == =
. == in the action =~
“ Why ~ dies at this point’ Cmafries, meeta "him")
What the immediate effects are
What the long-range effects are
If there‘s a change in the tone of the baook .
== New hope ==
~=~ GEenge of hopelessness =-

3. Eharaﬁter Develqgmgﬁt

; Hau~the Eha:aztera are lﬂtrﬂduﬁéd
‘ : -- the incident itself -- :
-= its effect on the opinion of the reader ==
What characters are ‘'good'/'bed’ '
. 'EEEEptEbIE’/'uﬂEEEEprElE';
-- are they the same characters --
== who de;ides the 'good'ness/' bsd'ness
. == the resder --
== the author --
© == gther EthEEtETE -
» - -~ do-all agree -- ’
"1l  uwhat incidents r-nFirm/EIter the appéaran ce of the
~ character :
Who is the hera? The villain?
-- are they the same roles at the’ Eﬁd?\—a
-« in the middle? ——
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Setting

[

lf‘g

Mhy the authar EhﬂEE

a gloomy houge ~- .
a town near the ocean --
the charscters to be nelghbars --

- 1900 as the year --

5, Sagiétg

The ElEEE stru;tufe
. == who is who --
~~ how they gaot there --
The mores of this society in-the book
=~ what behavior is E;EEptEblE -
-- yho decides --
The 'use of dielects and why
The environment of the. characters
-~ living conditions ~-
-~ living arrangements --
Authgr's view of 'right' and 'wrong'
-~ in ogpposition to the characters? --
~- in agreement? --

G Mésga'g

IE there a paint helng made
what is it --

why ig-it important and to whom -
how ig it . made =-

- do you Bgree ==

v —

7. E;E%S§Eultufﬁl Améreﬁgss -~ What is different?

: 7Eéﬁeépt
o Concept
co Role of

EF rigﬁt and urgng

of hero
religion

- work ==

love ==

Strusﬁure of family
Means of decision-making

* General cultural impreasions

K
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© QUEEN FOR A DAY

This-technigue is effective only as a revieu of texts, eand ls
gespecially useful in those countries where atudenta have to pre-
gent oral finels to paes their state exams. Students. develop '
" akills in extrapolstion, summarizing, and asking guestlons in. .
‘-English. Before letting atudents participate in this type of -
exercise, be sure they are able to talk to each other in English, -
and to understand each other in English. '

1. Divide the class into’groups of three or four,
and let each group select one text from those
already studied to re-present to the clase.

2. VSEt up a basic framework:

review vocsbulaxy

present content

‘pTEpare guestions for the class
ta mscertaln that they have

- underatood the text

3-7'31v3 the class the weekend to prepare thelr
presentations. : ; "

4, Assign an order for the presentations .(who,

follows whom), but not @ time limit. Plan

. for shout three daye ta a week of etudent-
run classes. ‘

e i e e ’

It is not importent for all etudents to be involved in every review.
It is important that all be given the opportunity at least once to '
pregent a text. L s
Sit in the back of the class, where your role a8 teacher will be;
diminished. The students will really be/ responsible to esch other C
for discipline, attentlon and comprehension.

L Glve gtudents the option to be creative. Allow playe, dramatic
readings, and dlslogues. R

59
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| THE EYE-UITNESS ACCOUNT B

' Assigﬂment‘ : \ _ :
Retell :the story 1n the Pirst person, Take the part of one of
the characters in the pssasge and tell the story Frum his point
af view.

WHAT HAPPENED WHEN? : , o
|1 ) \
The followlng aentences recall aome of the events in ! the passage.
Number the gentences to show the order in which the gvents took
place. 7 ) \
8. A lﬂg'ﬁii the apple tree and stuck in the lower branches.
" b. The writer of the passage and his son climbed on the side
of the hpuse which wes floating in the water. | -
\
. \
c. The motorboat turned over. _ \
d. The writer and his gon were in their mntgrbnat lggk;ng
for people stranded by the flood.

2. When the apgle tree Fell gver, they held onto a lgg.

f. The uriter found .his younger, son on land, maitiﬁg Fnr his
return,

« Twenty miles up river a dam broke.

he The:writer and his son caught hold of anm apple tfeeg
i.  Some peaple in a 1éfgezrambuat rescued the men Eﬁd the boy.
Jv Theimriter and his son took McGrath an their boat. P
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CHAPTER 5: WRITING

Learning" writing skills cen begin almost immediately in & first-
vear English class, as long as the writing tasks are consistent

" with the atudents' knowledge of vocabulary and structure. In this-

chapter;  there are examples of three different. types of technigue

that help language learners build their writing skilla, The tech-
nigues are: using s<guenced exercises, using dictation, and using

types of writing. ﬂ - v

quuEﬁéeﬂ exercises help prevent errors rather than correct them.

There are two examples of sequenced exercises in this chapter.
Each progresseas from elementary to advenced writing levels. They
differ in focus. f0(ne lrcreases structural complexity. The other
incresses the writer's freedom to make decisions, in @ confrolled
framework, sbout the cantent of the sentences and paragraphs. The
order of these exercises can be changed to meet the requirements _
of ithe language learner. The exercises can also be repeated with
different passages, and can be implemented to meet the needs of
the individual lenguage learner: if student A has mastered exer-
cises one thraugh six, he can proceed to nunmber seven, whereas if
student B is still making errors on number three, he can practice
that exercise with each passage as he advances in other areas of

‘writing. e

Dictation is a means of building a relation between the written

word and the spoken word., It helps language lesrners mark their
progress in listening comprehension, and it helps reinforce new

“vocabulary and new structures both orally amd aurselly. It is also

a way of improving skills in note taking, listening for the main
idea, and writing summaries. .

Types of writing presents ideas for introducing the language
learner to creative writing. It can provide a new level of inter- -
est and involvement for ‘students and teacher. Types of writing
that can be practiced in a class are: descriptive (It was red and
just sat there); narrative (Once upon 8 time); how to (Fiest you
take a can opener); dialogue ("I am fine, thank you, and you?"),

L
-
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SEQUENCED EXERCISE ONE

Sequenced Exercise One is structural; it allows a language learner
to work on one element of structure at a time, rather.than cope with
many different problems at once. The order -in which these exercises
are prESEntEd need not be followed, nor is it important to try to

.cover every gxercise. UWhich exsrglse is covered, end how often it

is practiced, will be determined by the needs snd problem aress of
eacgh individual class,  Within a class, individual work can be
emphasized: ane language learner who has difficulty with gender
charges may want to practice EuDEtltutlﬁg "Joe" with "Mary ; while

_annther wha hss pruhlems with :gmparatlues may uant to adspt the

* example: "The cake was made by Elizabeth. First the ingre-
dients were ‘combined well, and then the-mixture’
was beaten with a spoon for five minutes. After

it was. beaten, it was poured into two cake pans

and placed in the oven at 350 degrees for one hour.
lihen it was ready, the cake was takep out of the
oven and cooled. The icing was put on the cake
more than two. hours aftar Elizabeth had started

to cook." .

*21. Change the paragraph fraom passive to aztive. '
Begin: Elizabeth made a cake. ’

#*12, Change the new paragraph to the future.

e : Begin: Tomorrow, Elizabeth will make a cake:
*nage 64 o N '
**page 65 - .
- hReE B> o 63
. . 6"1‘ R ﬂ"‘;
5



b

\ _ 5.
\ Ba
7

© 8,

9. Combine eimple sentences to form

1z.

13,
- b

15.
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Copy the sentences.

- Copy the sentences into paragraph

form, with proper margins and
indentation.’

Change the QEﬂdEI;

i
.

Change the person. |

to plﬁral- ‘

Change
Change, to negative.
‘Change to guestion form.

Substitute pronoufis for nc' 1s.

compound sentences.

= %

Add adjectives. $
L |
|
1

. Add prEﬁggiéidnalip Tases.

Eﬁéngg’tEnées.

Add opinion. -
Restore sentences.

Add comperatives. .

h
L]

b' o
w

/ .
(Have several asentences in
g8 list on the blackboard.)

i; he to she)

e to they)

verhs and pranouns)

(Joan to-she)

(add and;

m

dd but)

teacher. -beautiful-
beautiful teacher.).

a box, -on the table-
(There is a box on the table.)

(today .to y%stgrdﬁy; everyday
to now) Co

(Henry (and I) saw @ movie
*last night.. He liked it.

(1 didn't.) He wents to go
again. (I dan't.) )

(My brother/come/nou.

§: Mv brather is coming now.
The dog/eat/this morning.

... 8:_The dog ate this morning.)

(Henry's book is big.

§: His book is bigger tham min
S5: My bhook isn't as bip as his
5: My bpok is smzller than his



16. Add adverbs.
*Q', o
“ L 17, Ehange to complex sent
- with one subject. .’
Intermediate
" 18. Add adverblal clauses
af time.
19, Combine two sertences to
make s relative clause.
-. 20. 'Change direct to iﬂd;fEEt
speech,
21. Change active to passive.
22, Substitute synonyms.
23. Change sdjectives to

" 25,

26,

27.

ERIC

JAFulToxt Provided by ERIC

adjective clauses.

Change adjectives to
prepssitiaﬁal phrases.

Change edjectives to

" relative-clauses,

"Add relative glauﬁéé_’

Add adverhial clsuges
of caugse (reason).

65

: #
(The boy ran. -guickly=-

§: The boy ran-gquickly. ~gften=
S: The boy often ran quickly.)

(The boy left school. He went
home. ,

S: The boy left.school and went
home. )

(I did my homework. '
§: After I finished dipner, I
did my homewark.)

(The girl was his cousin.

She wore a red dress.

§: The girl who wore.a red
dress was ﬁis cousin.)

:an .see a plane in the Eky_
: She said she could see a
plane in the sky.)

ar struck him.

: He was struck by a Ear.)

(It was a green carpet.
5: It was a carpet that was
tompletely green.)

(It's on thE'kit:hen table.

5: It's on the table in the
kitchen.) ..,

(There was a very old man.

S: There was a man who wes
very old.)

(That boy .is my best friend.

- §: That boy who sits by the

window is my best friend.

I am late,

S5: I am late because I Fell
down &nd had to change my
shirzt.) : -

h)
b
. : R



E,_AﬂVEﬁﬁéﬁ_ . . - e

" 28, Add adverbial clauses (I will go tomorrou.

of condlition. - §5: I will go tomorrow if I
‘ : cen finish my homework
. tunight )
29. Add adverbisl clsuses (You can stay at my house. =
of concession, - . ' S: If you come to my village. )
, . . this summer, you can stay N

at my house.) REREEERD

© 30. Add gerund phrases and";* (I like fishing. : .
s clauses. - Fishing in early murﬁlng is o
= N Ful’l- . €
3la 2 sentences using ) VCHE ate dinner at 6:15. He
. went to the market at 6:30.
. 5: Before going to the market,
he ate dinner.)
32, .Add infinitive phrases (I like to fish.
and cleuses. It ‘i fun to fish in the
’ X ~ morning.)
231, Add sdverb;sl GLEQEES (1 want to buy sgnEm,ﬂrEssisﬂ
of purpose. : I can look nice.at the partv.)
34, Add adverbiasl clauses "(When she arrived in. the capital,
' of both time and ‘'ghe put-her money:in the bank™
A purpgse.. : . s0 she wouldn't spend it too
ST quickly.) -
35, Add-adverbiasl ;lauses , ¢ (If you arrive this weekend, -
of hoth cause and ., . .. you can stay with me because
! concession, _ > ‘'my sister is going to visit.
| Frlends Fur three dayse)
P ; oo
36, Add absolute constroction. . CAllépther=gpiniaﬁa ta“thz' .-
’ o ? contrary, I still think it
) ‘sounds like a good idea.)
37, lrite a point of view that (I used to think it was in-aer- g
involves structural change. esting, but now.I have « anged ;
' ' o My minda) | '
A
s \
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SEQUENCED EXERECTSE Tuo

Sequenced Exer-clge Tuo allous laﬁgusge lEEf‘F‘lEI‘E £0 have more freedan
in cresting thee actisl content of a uriting exercise, Studen ts are” -
. o longex gopying paragrephs. Rather they are writing their our.
* Again, the exercises do mot have to Follow the erder in which they
are presented In this manuale. Paragraphs writtem by the gtudente
1n§equemn3d Eserci se Two £EM be used =225 pagsages Trom which they
practice di ffezrent exercises in 5quénsed Exergige One.

-

Beginning -

1. Words Fromr pictuzes. "y
It is g -

It is = o .
=an e e

2.
o She _ . .

3, Opestions with realia. ' Is this'a tahle?
Stuclents urite the responsesa-

%

4, Mgrretived from stick figures.
Stm:lew’ts urite the anguers,
’Xﬂ,

he po tzﬁ school?

ERIC
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Be

7.

8.

plctures:

Seréﬁbled gentences, (See Games.)

Fi11 in the blanks, one word to a space: \

a) He uwas ;,-:W . sg he stayed in bed. - (elementary)
b) If you|srrived before 7:00,
__» (intermediate)

and

FA11 in tfie blanks exercise. _ ' /

Egsﬁplé; Yesterdey morning, I went __ . ‘ ]

Key words.

Example: miite a sentence using tie Following three-wmrdsl/

(Eﬂﬂtfnt) bed, book, blsckhﬂard

a) zf . B e
(function) he, it, him , - :
h) H — o _ / ! - - ) _ _»

e 3§ __ IR . _ .

| ) / . I
Sentence patterns: Write a aéﬁtensa'gith the same pattern as:

The : reﬁ book ia an thé table.’

det aés T ?7’ _ I,
il : ’ /

EtuaEnts mrite from memory the E:asuré tEEhﬂiqUE EKETELEE‘

done in class that day. CEEE Reading.) /

1 ' !
Enntralled!stgries from pictures. Flash cards in'sequenze -
that tell a simple story. Have students write EHE sentence
abhout each picturé. Then put the sentences into ﬁEIEQEEEh

form, This: should enly be done after oral work aon the same




AN

12. Restricted sentences.

Urite e sentence with four words. - ;

Write B sentence with ell five-letter words.

Write a. sentence in which each word hegins with the
same letter. :

Urite a sentence using no consanants except /t/, /n/,

o ﬁ@i; and /h/.
-13. Esﬁsnﬂe . sentences.

“WUrite a three-uword SEnNtErcE.
Add e prepositional phrése. -

. Add an adverh of frequency..
Add a time phrase.

Intermediate

14, Choice peragraphs.

: ﬁigﬁ% ) o footbell match
‘Last {Tueeﬂay} 1 u_enﬁ to the {muvies

weekend new ber in toun.

15. Sorambled paragraphs., (See Games.)
)

16. Discuss proverbs in class. Give a 1ist of English proverbs.
Get translations of local proverbs and sayings. Have stu-
dents choose & proverb and urite a short compasltion with
the proverb as the last lime.- ’ : -

17. Pictures to Dialogue. Present a sequence of pictures and
have pairs of students write dialogues that might teke place
in the circumstances illustrated. The pictures cen be cap-
tiﬁﬂlEEE'EET%DEﬁ5g~stiEk'figuré drawings, orf phiztographs.

- —~1g=—Votabulary to etory. Teke a picture with 8 1gt of detail.
' Have students list wozds they associate with the picture.
Have them write a story using these words, individually or
in groups. o : Lo

Advenced
¥

19, Creative starytelling. Choose 8 biétuie and begin a story
grally. Have he students finish the story on @ piece of
peper. . 7 _ . , C A
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- 20,

2L

22,

23,

2k,

" 25.

27.

28,

29,

ERIC
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-Eamnléte g8 given passage. - (There I was with 8 car

caming straight at me...)

Eegiﬁ & given passage. (es.His body lay twisted and

1oL lifeless on the floor.)
Supply the body of a passage. (She gave it to her brother.
It was- the EEEt Eake théy
had ever tasted.)

Paraphrase the passage.

Write @ short paragraph on @ similar topit..

k A ‘
Show an advertisement without @ slogan. Have students write
the slugan. S } '

, AN - . .
Divide students imto gqroups of three.” Bive each group five
minutes to choose an object that has more.than-three sepev~
gble parts. Each student puts himself into the rale of ana
of those parts and writes ihree or four SEﬁtEﬂEEE about his
feelings, his function, or his relstion to the other parts,
withéut naming himself or them, Students then read their ,

‘parts as a group and the class tries to guess what they re-

present. For example, an egg: the shell; yoke, white; or &’

wateh: the second hand, the wiriding mechaniam, the wristband.

Point of view. Tell the story EF Little Red Riding Hagd
from the pglﬁt of view of the uan.

Adagpting stories. Put Little Red Riding Hood in Asia.
Adapt the story to your culture.

Fables. Discuss a dilemma that the students may be having:
bad grades, marrisge gquestions. Ask them what outcome they
would like to see, and wriiez a fable that discusses the

" dilemmas’

70.



30. Elizgg Your. best friend is blind. Describe the classraom R .
! o Mae - ’ : : ) - .

31. EHETEEtEIE‘iﬁ,EEéIEh of an Author. Choose pictures of peop:
no look @s though_they had interesting lives. Emch gtudent
. chooses a picture. ‘Then the student 'becomas' the character
‘and writes in thenfirst person about his or her life.

12, Objecte in Search of an Author. Choose & group of pictures
that include some dominant ohjects. Each student chooses 8
picture and becomes tHe object, writing about his feelings _
and actions as the object within the cdntext of the picture.

l\{§¥
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™. DICTATION T i _
!l -~ The mechanics of a dictetion are Fairly simple,; The dictatian
should. be short. It can be a passage students have seen befare,
or B.few,one based on a topic or structure discussed in class.
The punc uatiuﬁ marks (and their names) can be put on the board
" for referenge,,at least for the first several dictations. The
‘passage Gan-be read once for comprehension hefore students pick
‘up their pens. The passage can tie read 8 Final time, without .
naming punctuation marks, at normal speed. The Fgllaming pages
. eontain iﬂeas Far uEing dictation in the slassrnam.

WORKING WITH NUMBERS -
Full word | ﬁTWDhl}ﬂdFEd and %Wﬁ-“\fﬁs” .
i _ : : *
Numerals v 41 t 2. . ?
: - ' . ex o o | Y
. Problems | “What is SLX;‘ELW\ES ‘l’.WD?-
Times: . 3
(Numeréla) o m]?_: 15- éi-_» -
(Ful1 words) : "‘Twe_\v’e‘--&ﬁzgem';

| .D,ates: | 14{-92_. ”»

”Faurtaean ninety- -%:wc:..
“$2.50.”

"Two dollars and ’F"F{'?’ cents.”

" 72




I

* cnuonatsgical oxder: 105(9, 338, c.., 15&5 :

“June iz, ?T‘% Deaembar?
(9415 May 14, 190?""—

WGRKING WITH THE ALPHABET

T (.. ®
Spell lﬁg Bee (nnrmal) o TI“E:F?LL; e
: »

‘_‘; Sﬁéllll‘lg Bee b\j lEttEI’S q- T.;- 9--' laL!‘i‘?ﬂi
SEI‘EmElEd Words N E ‘b \‘\ »
T Eequenciﬂgrtﬁe alphabet .
(random letters) ¢ Fﬂ El._ffi..iD(
. WORKING WITH OUESTIONS AND ANSWERS = o

 DistEtE guestions; students mf:te the guestiona and -the ‘answers.
Use a recently studled text as the subject vf the questlgns.

'Askvqyestlﬁns about a text, but have students write only the
aﬁguérg.

WORKING MITH OPINION (negatives-affirmatives; tEﬁaes)

‘Dictate an- Dplﬁiﬂﬁ have the students write an appasite opinion.

Ststa an apinzgn orally and have 5tudents only mrite thE opposite
Eﬁlnlﬂn. . e :

73




o .
WORKING WITH DIRECTIONS

=

. . Dictete instructions; students cen follow them when all instruec- .
- tions have been written, e.g., "UWrite dowm your sge. - Subtract
eleven. - Add three..." )

Give instructions, and have students respond to them without _
writing the ipstructions, e.g., "Put & square at the top aof the
page, lifite the word BUS in the square. Now put four more -
squares in a row next to the first square...' : '

Give each student s map and give di:éstiéns_tg follow. Make
each a problem to solve, 1 e S —

A\

" At the corner of Ok and
Main is the liquor store. Write
L in the box. .Across dhe streek
is the post office. Wrike. P
i the pox... Py

g
Write Egypt in Lhe
Country at the right-hand
corner of 1he map. In the|
country that lies Air;c}iy'

1o the sovthwrite... ~




5,
A

TYPES OF MRITINE

Descriptive - It was red and just sat there.

Narrative g Once upon 8 time... v
How To ~ First, you teke a £aN~-0pENETess

Dialogue v am fine, thenk ygu, Eﬂd ygu?

DEEERIPTIUE MRITINE sllamg students to work with associstlons,
EBMEEILEEﬂE and images in English: '

It was és big as a housel
The movie wag so uialent that I- haﬂ to leave.

Detailed vuésbulary can De learned in specific areas:

. Feslings: " mouns: ExﬂltémEﬁt heppiness, love, hate,

EﬁgET, desperatlnn, muﬁdEf, Eu;l

 EdjEEEiUEE; !Excltlﬁg, Exalted happy, lgv;ng, lavely,
- hateful hated, angry, Engered dEspisEQ

- _ — e e

) b. Write 8 déEEIlpthE paragraph bégiﬁﬁlﬁg uith the phrase
~ -

i
"I réslly liked the last movie I saw bEEauseg._'

G

Games and simple exercises can be dEVElegd around the five genses.
Different phservations can be made by centering. attention on eanh
" gense individuslly. :
.. "The last time I felt really 580 WAS When..."
b. "A nightmare EEﬂ be scary, but it can slso be. uﬂg--

. 75"
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e. Lrite a’ desgriptinn uf the Fgllﬂmiﬁg gbjeets iﬂ terms of
the  senses:

"bread. . : 3 ) SR
v hot peppers . -
- ’ a river . :
“ acacia trees
summer

d ‘Write a description 8f en object without using its fame. -
See if the ﬁther students can guess what 'it is..

&-. mfite -8 brief paragraph abaut mhy yﬁu liké.'

8 Euﬂﬁy déy
. your favorite food.
- . ] music

i S T e e

NARRATIVE WRITING allows students+to practice manipulating tenses

and to work with logicen progression. It can eslso allow students

to combine a seqeunce-of events with 'a description of those game *

events, Students can work with narratives through chain stﬂries,:
fold-over stories, creating their own chara:ts;, ar adapting a

reading passagei : -

1. The :haln stgry (see Eﬁnversatlan )
The students tell a’'story. One student bgglns and EftET a
sentence or twn, stops, and another student continues to
tell the story. Stop the class half-way through the story.
and have the students finish the story on peper.
2. The fold-over story. v
Eash student takes. s piece of paper and writes the numbers
1-10, well spaced, down the side of the page. After each |
instruction, the student folds over the page so what has been
mIittEﬁ caﬁnnt be seen, and passes the page to another studerit.

lg Write the name of a man. , oL

‘2. UWrite an adjective about the man. (fat, handsome)

3. UWrite the name of a woman. o
4. UWrife an adjective shout the woman., (fat, béﬁhtiful)
5. UWrite a place. (the beach, Seoul)

6. UWrite what he did.
7. ‘Write what she did.
8. UWrite what he said.
9, 'lWrite what she said, *
10. Write what everyhody said about them.
76
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- Oplen the paper end read the story. . -
e%: Onge there was a man. His namevwas _____» He wes __.— ..
. __Me_met.a woman. Her name wes' . She was .
S« met. . He- . She . Heeald ___. She

___. Everyone eaid ___ . . .

* - B . .
ex: A man hemed ____, Who wes ___ ., met @ woman named ___

who was _ , . m= He _ ﬁf%_Cbugfaﬁd/mhilé) ghe .

e ——

He said "~ to which she reeponded . Everyone eaid ___.

3; Create a character..

. Let students invent a character, Dld Fat Albert for Egample,jaﬁd
let them relaté cless activities and lessons to the character,
=_building 8 little history or narrative shout him. .-

_ edn i .
ex: This 3®01d-Fat Albert. He is 16 years old.
'He goes-to, our school and every day he sits -
: in the last row. Old Fat Albert likes to T
. sleep in class. : . -

In the maore elementary exercises, 0.F.A. céﬁ get hp at ten
minutes to eight and be lste to schoal. As:the students
~advance, he can develop moods, gurroundings, and sssocletions.

&

i

ex: D0ld Fat Alberérlives outside of town with hie mother,
his father,.ard his six brothers snd siaters. Hls
house is painted red. It has three rooms and & thatched
roof. ' ' ’

,0.F.A. can gradually leave the surroundings and go out on
adventures. - This brings in more student-initieted vocabulary,
as they will want to have Albert do things they like to discuss,

like football; cocking, dating and so on. Albert's adventures
can be developed thrgugh chain stories, or through fold-over
stories, as well as through group declslons or by individusel
contributions. ’ T

= 4 _

PR

L. Adapt a reading pessage.:

a. Let students retell a pessage just read in thelr own words.
“b. If texts ere divided into perts to be read over two or three
" clese daya, let students end the atory themselves before fhey
read the. ending congeived by the author. . S '
c. Let students write 8 gsequel to a story read in cless.

£Y
13

&

£
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. How To Exercises.

HEM#TD MRITINE can be inittsliy teacher Enﬁtra‘léd to build
"vocabulery and structural :nﬂtrnl using visual and tactile aids.
These exercises can begin uithv;upyiﬁg or dictation. Eventuaslly,
though, the students will acquire the sbility to expléin how to

do different things, like gaiﬁg to their homes, or making a -
complicated national dish. Ths =3 exerclees bulld skills in writing:
in logieal praqres§1uﬁ e “9 thorpoughly, and describing '
ections. resulis end envi? 7wz Operations (see Vowcavulary)
that have been worked = i+ Z.ess are 8 good starting point for

¥

DIALOGUE WRITING deals with logicel progression in conversation. -
Piamlogue writing can complement the teaching of dialogues, or of
guided canversations. One way to develop dialogue writing skills
ia to let students memorize = dislogue tsught in cless, write that
dialngue from memory, adapt the dialogue to & different setting

\Er sl tuation, and Finelly write their own dialogues using the

dioms of phreses of their choice from a selection of different
ialogues ‘worked on ip class, -With texts, this skill can he
Erther developed through exercises like: "Write a conversation

thet might have teken place between Ahab and Moby Dick," or "lWrite
the conversation between Little Red Riding Haad and the Big Bed-
Walf in yﬂur owrr Words. " K

T3

G-
o
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o Cj{AF'aTER_ 6:- !’:oﬁVERsATmN .

'Dn peregiving’a student dn the street at the end cf a
/program for intermediate EFL:
T: Well, Mem-w=~--=d, did you learn any English this “term?

- 8: Fine, thank you. o o -

It is true that the practice of conversation, that is the practice-
- of .speaking, and listening skills; is present in every aspect of

language learning,to some degree. Often the development of this

; language skill is incidental in the classrgom and is never warked,

5, with aga 'primary' subject. It is also frequently true that a

. student addressed outside the Elassrgqm;,ﬁn a gubject not related

" ~to-the classroom, will be at a loss either to understand the gques-
tion or to apply his/fer cerefully learned vozabulary end rules of
structure to respond coherently. The ability to converse is not
ane tqat'emmes incidentally or easily to a language learner.

&

If the objective of the language leerner is to_be able to con- | ,
“verse 'freely' in English and apply his/her langusge skills to eg

many sj tustions and subjects as possible; then he/she will need to

speak and-listen in,an environment that is structured for gon-
_versation itself. y g _ L Ji

w
3

: i There are a variety of technigues that help I’én‘guagé learners '
develop their ability to converse. Mpny techniques use a grammar .
point or a reading passage as a base from which to branch into ’
conversation exercises. Other techmigues are designed only for
..speaking/listening, practice. * o ' : : '
*

L
L
g .
k)
R
i
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DIALOGUES

Dialogues are structured situations in which stusents practice
both verbal (Hou®do you do?) and nan-verbal (shaking hands) can-
versation. The situations are introduced by the teacher, who
recites/acts cut the dialogue for the students at least twice.
Diaslogue memorization usually follows, with line by line practice
guided by the teacher.

Where are you going ?

VJhéré;éﬁg
you going 2

After each line, a visual aid of some sort can be -presented, to
act as a cue for thai line. /

Where are

" gtudents ‘'should be able to present the line when the teacher
indicates a particular cue.

I'm gping Ao buy some. £
. 81
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When the dialogue has been adequately learned, students can be
called upon to come before the class and sct it out. Students
gan practice eye cantact and hand and facial gestures. If the
role-players falter in their lines, students at thF1£ seats can
be called on to make the necessary corrections. |

l If you are teaching dialogues to the class to Ecqualnt students
with fermal and informal means of Enmmunlzatlan, a dialogue can
be presented, memorized, and then expanded, to develop an aware-
ness in students of appropriate language use in different social
situations. The sentences can be written on the blackboard with
enough room between them for variations to be written under the :
"appropriate words. - o

82
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Sampié

dialague for ﬁfesénting-a minima) pair /i/ and /iy/:

™ m I

“Thank yOoue
: No,

Please sit down.
Is Pgtg hame yet?

aon iﬁ.

QE'isn't

Sample

ﬁialague Fur pTEEEﬁting a grammar paint \

LMD m>

LCateh 22.

Where have you been? Ynu ve been out for two hourss
I went to see & film in town.

Really? Which one?

Have you seen it yet?

I haven't. -

Na,

Sample

dialogue for presenting vocabulary:

oo T
o

: Mﬁat amFul ueather!

Yes, the = rainy seasan's here agsin.
How did you get covered by so‘much mud?

A: My car got stuck four times on my way ay here,
B: Oh dear! What miserable luck.

Sample dialogue for BIEbEﬂtlﬁg saglm—cultural aspe:ts of Eﬁgllsh—

- -— — - s i
A: HEllE, Mustaﬁha; Have you seen the neuw Fnathall team yet?
B: No, but I'm going to see them tanight. -
A: I am too. ~ have two tickets ta the match.
B: How are you going to get there?
"A: By bus at 6:00., Why?
B: I thought I would go with vau.
A: That will be nice. I'll see you at 6:00! Goodhbyes
B: Goodbye! ‘ . . _
. 7 (see variations on following 7
» pEgE) 7
\ b
. 83
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Uafiatinn.'

" A:,Hella Mustaepha! ,Have you seen the mew footbal' team yet?
< $ N
H,i ' EEEH—--ﬁ;ﬁ—:a!
Ld\'a SEEMN==a—=m
Na, but I'm'going to see them tonight. }
sLlhauh ’ gggnﬁgﬁ__
gnge, '
A: I am, too. gI have  two tickets to the/match.
Me tog--- I've gothe feuw : 2game.,
a couple of
B: How are you golng to get there?
Q'fé YB QONNAe=== .
A: By busg, at 6:00. , Why?
QMhat for?
I thﬁuqht I would ga itith ynu. ?
QThuught I'de====
lanted tau!see—a
A:, That will be nice. QI'll seg you at 6: 0o. Goaodbye,
éEreat! : SEE yB-=——- gaygi
Surel _ Catch you~-~
8: ,Goodby
(fEE luiqi
S5ge ya later!
7
5 §:}
84
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DIALOGUES AS CONVERSATION PRACTICE

a{s{

Jg@ﬁ}edgMnrd Dng:

Each line of the-new dialogue is written on the blackboard in
scrambled form, so that the students must unscramble the words
$ . in order for the sentences to make sense.

T you gaing where are .7 .
: to I'm hospital the doctor a get to going -

A
B

& £

' {
‘Jumbied Sentences ar Fi;turﬂs;f)

N P ) 7/"/ } .
A dialogue ig wrliitsdT AN the blackboard or pictures are ﬁresentea
to the class in & prder. The students' tesk is to put the
lines of the dig...ue op the pictures in the right order and thus
make a logical sequente. ‘

g: I'm going to the nospital to get a doctor.
A: For your father?
A: UWhere are you going?

© Fill in the Misging Uords

Lines of a new diaslogue are written on the blackboard with key
words left out. The students pravide various words or expressions.
for the sentences of the dialogue. No one answer is correct.

R — — - -

A: Where are yecu e 7
g: I'm_ 7 o at L =

Transformational Dialogues

Change any line of the dialogue, usually the first onaz. The

students will have to make other changes in the dialogue to make
the 1lines conform. For example, the sub ject can he changed from
singular to pldral. : : :

A: where arc au joing? .(Ehanée to THEY)

85
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Lues on the Blackt oard

i

Provide the situation by writing verious cues on the blackboard. dr
by Ehnming pictures that will Euggest lines to the students.

&

O

Open-Ended Dialogues

Provide the first line of a dialogue and then have the students
complete the dialogue eithex_lndiu;dually or in groups. These
dialogues can later be dramatiggd by each group in Fruﬁt of the
cless. . i

Where are you galng in such 8 hurry?

o X D>D D>

?,% M EﬁlVlﬁg Diala ug

The students write down their own dialogues individuelly er in
groups, besing them on problem 'situations given to them. These
can lEtEI h& préseﬂted EEfEIE the classg

Problem: You' are driving a taxi full of people when
you are flagoed down by & man on the side of the road
-who is obviously sick. He needs & ride to the next
town. You esk someone to give the man his place,

but no one maves.

1 _ _ e
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GUIDED CONYERSATIONS

A guided conversation allows language learners to build creative
dislogués from a cue or sentence offered by tHe teacher. Tho g
‘the framework for the conversation is set by the teacher, ilne
direction of the conversation is controlled by the students
themselves, as is the setting of the convergation and the tone.

Framéhork: the ﬁiasaﬂt peffect o Con
Sentence: (Na, thank yous) I've glready seen that.movie.

Task: Build a conversation from the sentence.

1. Mhat might theiprecediﬁg sentence/question be?

2. UWho might be invelved in this type of conversation?

3. Take five minutes and write an eight-line conversation
between tuo pecple, using this line as part of the
conwersation. It can be anyuhere in the conversation
thet is appropriate. Take into wonsideration where
you might heve the conversation, with whom, and with
what feelings (work in pairs)e. :

ko

L, Present the conversation. Use= eye contact any any
appropriat: gestures or non-verbal communication.

&7
-t li’



INTE ﬁUIEMS

Reading

Students interview the maim characters of a gzédlﬁq passage,

. tr, the central figures in an article or news story. They
have the_chance to discuss motive and see the stary fram
diFFEfEht angles.

Iflali 5tudeﬁts have a tIlEl in uhich they debate the value

.or the 'rightness' of actions. taken by a main character.
Wiiresser can He other characters. Students act as lawyers,

. Jury and judge. - : (

Grammar

examﬁlez Indirect speech

The students 1ntEﬁv1eu EEEh nther in pairs on any topic nf
interest. The pairs can interview as 'reporter and famous
purson,' ar as themselves. After one interview = finished,
the studenmts switch roles and do & second intervi.w, so

that both have the chance to be a 'reporter' and ask
guestions and to be = !famous persan' and field the gues-
‘tions. After hoth interviews are finished, the pairs repart
tc tie elass what euch has learned about the other, (The
interviews can take place out of class, as homewark, with
the TESUltS of the 1ﬁtEIU1§m: to be presented orally ihe
next day, the Fg’lﬂm1ﬁq Mnnday, or whatever.) - -

i P o — - i, L — ] -

example: {Question skills

The, class thooses one stuczit to be a fa h0US pErEEﬁEl;ty-i
He}she is then interviewed by the other members of the
class as if it were & press conference.

o8 o i
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PLAYS AND ROLE PLAYS , .

Role plays allow students to adopt the roles of characteérs ather
than themselves and act out a conversation in a formalized situa-
tion. Role plays can be adapted from reading passages, or devel-
pped from actual situstions and using well-known personalili=s.

Reading

-Haﬁgtthe students close their books directly afteu o
rea' lng passage and do an impramptu role-play. |

Let students pick any of several texts studied and, in

¥

small groups, prepare a play or dialogue to demonstrate
their comprehension. This usually requires a weekend
hbmeword ‘assignment to allow students time to prepare.
Three or four groups can present their texts in ane
class period, or one group ‘can present its text each

day at the time normally allotted for reading.
“ P‘,% = - = - S = s = —
Grammar
example: The present perfect
You have run alay From home, and you call your parents
to tell them why. :
examplr:  Seguencing tenses/Control of appropriate tensazs
‘You zre i cifronted in the market by a neighbor who accuses "

you of guwaling vegetables fram his garden. Persuade him
that you have always heen an honest person.

example: The conditional

The priﬂ;ipél of your school invites you for dinner end
he segfves you some food that you absolutely hate. What
do you da? ~ ' . - .
/ T . \ - N - -
1 Co ] ¥,
89
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- The Cocktail Party 7 , -
Role playing e situation (10-15 playérs) o .

T3 -
o N
x

tail parties are situations in' which students have' to solve:
B praoblem: Find out your relationship with every other character.
Be able to.explain the 'situation'. Each student is given a char-
scter card with his/her name and age. - The character and the
gtudent don't have to be sex-related. On the character cerd is
alsoc’en explanation of the character's relation to one other
person at the coektall party. With this clue in hand, each student '
goes into the gsituation, assumes the role of the character, and
- i circulates at this party, talking to-the other guests, finding
out who they.are and who they're related to. After about one-half
lhugr, the students discuss the situation and explain their rela-
tion to other members of the 'party!'.

Note: Every card contains a piece of information about the situa-
tion, but no card contains all the information.

Family Tree -

Invent a family of about.fifteen members. Take index cards

and on each put one name, with that persont< age and rela-
tionship ‘to one other family member. Include grandperents

or uncles on the meternal side. Waomen's maiden names

. should be in parentheses. No two family members should

be identified by the aame clue, e.g., "Joe Smith, . Mary

Smith's san”" and’ "Mary Smith, Joe Smith's mgther“ because

it closes off the game for thase two family members. .- -

7 Agﬁ(LEé) Erc:r;eiﬁ- Ejug 5mL{:\"*\
29 T e
Gus® aunt

Mikiels cousin

(e
50
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.- They can come up and draw 3

o

Give each student 8 card with a name, age, and relation-
ghip on it., If the class has thirty students, divide them
into two groups end prepare two family trees (the same one
twice or two different families). If the class has less
than fifteen students, reduce the number of family members.
Let the students circulate in their .group,  talking to each
other and trying to determine how they are reiated. Uhen
they have determined all the relationships, have them sit,’
and ask each member to_describe his relation to all the
© pther family members. Put’up @ tree on the board and Fill
in the names as they are identified by the students. If
there werr three groups workhng on the same family, let % -~
thw inree whg.Have the same =ard explaim ‘together and

agrez or disagree wlth each uiher. WRen all the family
members have Heen identific~ : 1d theéiT relationships ex-
plained, ask the students ..u.. *heir own family trees.

: tree if they want while they
explair the relatiohships that exist in their culture.

pal.;( égél x ;

o4

Eus-arand father]
=

. _ I s .
i ~ - 1 . ) N

jaﬁ;(ljbrll]éamerz;
58 .
Jﬂfﬁﬁifﬁur,,

//
-

Tl (Gomea)Smith Bill Gomer. | [Ann(ize)Gomm] |

Albert Stith |
34 23 29 29" .

Tane's son-in-|aw | | Pavls daghier . Anw's husband | | Cus' ant |
— 1" R

A RS DTS RS-
‘Gus Smith Chuckit. Gomea | | Hikie Goimea
16 (. 8
| Mikies covsin

Jill's waphew | | T3ne's randson

El » v . ) . -
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“yiplate the standards|

CjiAETER 7 GAMES

The term tgame' is used loosely here’to cover several different
kinds of stimulating exercises that make a classroom more inter-
esting.  They represent things out of the ordinary that can be

done in a class. Many of them are not games gt all, but situations
and problems that involve and interest students. Few are physical..
" Many require more -time than the ten minutes usually allotted to

review or class-end activities. Generally speaking, though, the
more time it takes to complete one of the laonger exerclses, the
more language skills it demands of those. participating. ’ The
development of those :kills can be worth the extra minutes.

WHEN TO: PLAY ! |
Any time the students have sufficiently learned a nass of materidl
that makes-a game possible. This entails careful attention to the
language level needed for the game &nd.gontrol™af the actusl con-
tent of the game. HKeep a list or a file of the content of each -
game. A game can always be replayed, and ag the students became

more proficient, the game can be expanded to iﬁﬁﬂpr?EtE their new

knowkedge 'and still remain a challenge.

HOW TO FLAY : ' - . ,
Set out the rules bEFéTE begivning any game. There should be twg
Rinds’of rule. The First is general class behavior. If students
f quiet or of respect for the teecher and.
other students, the game i

s automatically over. The second in-

. volves, the individual ‘game. Each. competition mgst'hauE g set of

rules by which to evaluate the correctness of an answer. If =
word must be spelled dorrectly or a sentence 100% grmammeticel,

“then nothing should effect that requirement. Point acquisition,
time limits fof ansuens, cheating penalties cannat be changed ir
the middle. of the game. Students don't appreciate or abide by rules

they feel are arbitrarzily imposed or incoraistent in application.

. s : i _
Do -riot use vocabulary lor structures. that the, students have not been.
 expbsed to unless thatf is the specific purpose'of thi game. It :
leads to confusion, frustration, and a feeling of unfairness, . loss

of interest, and for the teacher, loss of control of ths‘c%assg

Quit the game before the students do, IF a game i played too lang
or too often, students lose interest and the name ceases to be ©

productive experience, Other games will ﬁign suffer. -

I3
& R
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SAMEE FOUND -IN THIS CHAPTER -

This EhEptEI Eﬂntaing a 1iat of gemes and explanations DF how to
play them. It.is dividéd into sections on Pronunciation, Gremmar,
Vocabulaty, iritinn, Discussion, Questions, end Directlonb. The

! - games in each section are nat limited to the jyunction of hat sec-
/ tion. The gawmks serve a variety of skills, and can be adapted to
/’ fit other skill areas. : : |
/- PRONUNCIATION - - | READING o
~ Sgund Groups _ ' The Terrible Temper Technigque
Telephone : : : N R
Name That Eauﬂﬁ ' e . S
Egﬁd Luck _ MWRITING
oheentration The Egg
’ Tongue Twisters EEquEnGE That Etnry
Silent E . : - -
. Tie-Tac=Toe — e
— e DISCUSSION ' i
] }'} T : Alibi 7 ' T :
GRAMMAR ! Dear Abby
Make-Da . IR —
~ Concentration - — —
- Scrambled Phrases . QUESTIONS '
- Scrambled Sentences | Twenty Questions
) Scrambled Stories What Would You Do Ifeee |
Teapnt ’ - | Intervieu - !
“Gpmon Saye ‘ Memary e /
e, "
" VOCABULARY ' DIRECTIANS . /
, Password ' The Box . ‘
- q | Tic-Tac-Toe -| Right Tn Left
Bingo . Box LlﬁE—Up 7
; Find It! . Ugh! 1 -
R This Is My Foot ) . Rirport i )
Fast Thinking =~ e e o
Guggenheim - _
- EU§3 ’ . / N ' . B
‘ Alphabet Soup | | - -
T Head To P4il '~ |7 .
, | Concentration'
- Sgrambled Words
i\n Think ;
™ -Pyramid .
!
* i} z
—— ) » / /
' S
o i/
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PRONUNCIATION GAMES

S0QUND GROUPS {(ngn-competitive)

Urite a number of words on the board in random order. QRivide

studepts into groups of three to five. Each group of ‘students

ust group the words according to similarity of sopund., Tell the

£¥t1ass beforehsnd how many sound groups are present on the board.
The game works well with anywhere from two sounds present to five
spunds present. As students get more sophlsticated, eliminate
the step of telling them how many sounds are represented. Always
keep the number of words in each group edqual.

Leave ten minutes for the game. Then choose one group of students
gnd ask them to write ‘the groups of words on the blackboard. The
whole class can look and correct or gquestion. This®geme should
not be done in a rlass until all the sounds have been taught.
Then the game can serve as a good review.. (With small classes -
under twenty - make card piles for each group, so students can
handle the words and move them araund more easily.)

example:
then am — aid knit ' 'ihesé
said laugh™./ table sick feel . ~
where - fat bathe” bisg read
many.- math train live gasoline
head pass - gane ~thin knee =
TELEPHONE .
Divide the elass into teams of sround ten. 0ne member frem each -

team goes out of the room with the teacher. UWhisper ene word to

each student. It can be the same word to all the students, or words

- of a minipal pair, like at and hat, Evarynne returns to the room
together, and. an the word "GO!" ea EEGh student races.to his tesm and
vhispers the word to the last student in line, who must then uﬁ;EﬁEI
it to the next person in line &nd so on in a chaim until the word
reaches the first student, - He must race to the board and write the
word, The team that writes ifs wogrd First, correctly and with AN
correct spelling, gets a point. - - .

96 i o o
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NAME THAT SOUND _ (non-competitive)
Make several cords with a different word on'each. The words should
comtain pronuncistion problems worked on in class. Pass the cards
around the class until several students have one. Write on the
hoard the phonetic symbols yepresented, with @ number under eacha
_ Explaip to the students that epach symbol represents a possible sound
they will hear, If they hear a sound, they are to call out the
number writtem under it, Without showing the cgarg to anyone, each
student must read his word with correct pronunciation. The other
students then respond by ghving the number of the sound they have
~_ heard.- ‘1P the student has gaid the word correectly, his classmates
\ "will chopse the correct symbol. IF the class is very large, make
the game competitive by dividing the class into teams and have
students draw cards from a hat, Each correct word gives the team
one point.

gOgb Luck . : (non-competitive)

Bring to class several objects or pictures of objects that students
are familiar with., Each two objects should represent a minimal pair,
like pin and pen, or mutt and met. Choose one kind of question,
like "here is it?" or "What coler is it?" or "Which is"more ex-
pensive?" Place all the pictures or objects clearly in view of the
class. Then ask a series of questions about them., Students' abil-
ity to distinguish betueen sounds will be shown by their afawers.

*

For example, to the question "WUhat colar is the pen?", if they

. answer "red"; they have recognized the objéct by the pronunciation.
1f the class is divided into teams, pach correct ansuwer gets a
puint, For variety, Fave stucdents ask the guestionse

ERIC
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' CONCENTRATION

Make a game of 24 to 25 ;Erds (12 or 13 pairs). Tape them on

the board with the numberszd face showing. The tape should be
attached to the top of the card, so it rcan be flipped easily to
show the answer. The cards themselwes should be attached upside-

down, so they can be resd when flipped,

Divide the cirsas iﬁtg three teams. Each team has a chance to matech
two cards. They eall out two numbers and the teacher flips them.
If ‘there 1s no match, replace the cards and proceed to the second
team, If there is a match, remove the cards, mark 8 point for the
team, and the same team gets to try agein for @ new match.

Rhymes Sane Vowel Sounds
late - eight then — press

sare - four trim - sit

free ~ sea sat - laugh

hair = there peach - receive

Tun = 8on put - good

spend -~ friend dopr = more

sBw - NO rhyme = bike

red - dead thin = symbpol

cry - 1 ' . cat - father

walt - hate C kmit - kill

brew - thraugh say -~ welght

- how - bough , gpame - rain - .

kite - right ) ptc.

etc. T e — i

3 R —
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TDNBUE TWISTERS
These can be used os spice at the end of a pronunciation lebson

teaching the sound or sounds present in the tongue twister.

»

(non-competitive)

Tim, the thih twin tinsmdth,

She says she saw a8 sheet.

What kind of noise annoys an agster?
A nolsy noise annoys an ayster.

Ehérsells seashells by the seashore.
8ix slimy snakes slithered slowly gsouthward to the seaa

Wpod smid he would carry the wood through the wood,

And if Wood said he would, Wood would.

Rubber baby-buggy bumpers.

Peter Piper picked a peck of pickled peppers;

1f Peter Piper plcked a peck of pickled peppers,

how many pickled ﬁeppers did Peter Piper the pepper picker pick?

\

Betty Batter haughtxa bit of better butter.

1 slit a sheet, a sheet I slit

- Upon a slitted sheet I sit.

How" mueh wood wouldia woodehuck chuck . N

if a woodchuck could chuck wood?.
A woodchuck would’chuck as much as he could,

‘" 1f a woodchuck could chugk wood.

99
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SILENT E .
Diuiﬂe/the claes into pairs, Eech student tekes & piece of paper
and & pencil. Hend out to one member of each pair a list of words.

. Each ptudent with a list resds that list ward by word to- the ‘other

student, who writes down yhat he hesrs. The words should be un-
familiar to the clasa, so that only the phonologicel: rulés ‘tell

the reader how the word should be read and the writer how the word
should be written, Thén the students compare the wrltten list with

- the 1ist given out by the teacher. . If the words are the _same, then

the student reading hss applied the, Eﬂrrsct phonological ‘rules to__
the pronuncistion of that word, Eﬁd ths student listening has ap-,
plied the same rules for héariﬁg nd uriting what he hears. If
there ere incorrect words, the,gtuéenta should be able to repeat
the word and discuss together what would make the pronunclatiaon

. and writing reflect the same rules. UWhen & pair has finished one o

ligt of words, hand out the secony list. The process i8 reverseds
The student who read the first, list now practices his ability to
hear and write what he hears, and the student that wrote gets to
p:actice his ﬁrnnunziatinﬁ- ' i

i f
| e
example: . a .
L , i
LIST 1 ’ LIST 2
R » grim - mop _ = -
theme : sate . ' .
- Tote ' . - dupe.
cruddy © runic
hoping ban
tipped - ' moped
wadded ‘ waded
' pane pope
blithe _ kite
fluke it

Uiy
EY
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TIC-TAC-TOE - ;

Put a group of sixteen cerds on the boerd, four acroes, fouT down.
Each card has on it a word thet contelns & pronunciation problem.
Studente try to make tlc-tac-tae by promouncing words correctly 1n
a line across, down, oT diagonally, Eech team has 2 chance to say.
ane word when 1te turn arrivés. If the word le pronounced correctly,
then the sguare ig marked with the name Or symbol of that team. .

CIf -the word 18 mispronounced, then the word becomes the ‘property

of the opposing team and the sguare 1g marked with thelr symbole

«.  The class can be divided into two teams, OT moTE if there are many

studerits. (The teams can rotate on a round robin system with the
winners playing the next team.) The teacher, not the students, ls
the arbiter of correct pronuncistlon. :

example:

.S 1 3 A
\\\aig_édgfgsfﬁgﬁt;e 30 slt angry

oy — 2

hungry’ 7 think watched normal
13 judge Wednesday objects

e ] T
alsle measure . cough | through
101
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. GRAMMAR GAMES

(ran~competitive)
Write a"list of words on the board or on small cards. Divide the
cless into small work groups of four or five people. Ask them to
geparate the words into tuwo grgups all the words that are used

 with "make," and all the words that are used witH "da," They
should write "do" or "meke" on the top of a ptece of paper and
list the‘appropriate words underneath. If the words ere on cards,

* each group should get a complete set of cards, ‘the aame ones that
the other groups use. During the exercise, circulate to find out
what. problems or questions the students are having. At the end,
let one group write the list on the blackbaard, or let all the
students gather around one group of cards. Then as words are-
written, all the students can discuss what is right and what is
nat, and make the denlsians themselves, according to what they
'haue learned. )

- MAKE-DO

MAKE-DO

ERIC
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INFINITIVE-GERUND
MAKE DD TO EAT EATING
a left turn  the dishes decide en joy
furniture withaut want keep on
a-request the right thing| [need finish
« the salad ' your best learned avoid
‘mistakes the laundry expect consider
the bed - good forgot can't help
' 8 speech your homework ﬂIEmL5Ed<§§ missed
clathes 8/ job wished™ denied
a living a favor begged ‘escaped
jewelry the cooking
lunch a8 painting — — = —
a joke _an article”
maney your share

Other ideas:

FOR-SINCE ten gears, four hours, Janusry, vesterday, a long time
HOW MUCH-HOW MANY time, hours, maney, dollars;

bars of socap, slices of cheese, milk,

-102 |
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soap, chegse,

glasses of milk
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will be right-side up.

CONCENTRATION ,, v _

Make @ game of 24 t 26 cards, 12 or 13 pairs, Attach them to
the blackbosrd so tRaf they form a/rectangle, the same number
across in all the rows going downe Attach tape to the bottom of
the cerds. When they are put on the blackboard, the face of the
cards will be sgeinat the board so the students cannat see them.
Attach the cards with the tape at the top, so the cards will be -«
Upside~down, UWhen they ere flipped to show the words, the words

F

The class is divided into three teams that take turns picking two
cards, trying tm.match a pair of words. If the team makes a match,
they receive a point and the cards are removed. If the team doesn't
receive a matech, the cards are dropped again and the turn moves to
the next team. To facilitate the calling of two cards, number the
cards once they are on the board, so students can call out the
numbers of the cards they wish to select. '

.
33

‘ PRESENT/PAST PARTICIPLE TWO WORD VERBS -
fly~flown . put out-extinguish -
buy=bought " get to-arrive at-
choose=chosen go’ out-cease burning
do-done - gall off-cancel ,
gat—eaten » : put off-postpone <™

- go-gone . . keep an-continue '
sleep-slept count on-depend on
give-given - . throw sway-discard
write-written give back=return .
blow-blown " take off-leave , :
take-taken I .- " pass out-faint )
Wwear=worn ‘ hand out-distribute
throw-thrown ’ ' show of f-display
speak-spoken - L L
hegin-bhegun . - B -
drink-drunk ' )
be-been
103
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SCRAMBLED PHRASES (non=competitive)

Write on the blackhoard a series of short phrases with the words
‘ mixed up. Students\work aslane or in groups to find the correct
———word order, : o

" example:

"

balloon red big-
zn old little
;unmaﬁ young pretty
: . . ;iashnes old my
\ o : Eugks some new . - i

. SCRAMBLED SENTENCES (nnnangmﬁetltive)
: Write on the blackboard, or hand out cards, one word to a card,
several sentences with mixed word order. The sentences should
all concern the same grammar point. Students wark in small groups
to determine correct word order. If the sentenced are on cerds,
when students have finished with one sentence, they can trade-
card sets and work ‘on another, ar each can have more than one .
- sentence apiéce. When they have finished the sentences, the
. students can slrcuiate and look at. the sentences.the athers have .
_done, and discuss the prnblemg they had with the sentences.
Scrambled sentences can be used for work of complex tenses, two-
word verhs, modals, adverb or adverbial placement. As the sen-
tences get longer and more complex, the punctuation should be °
included to give students an idea of wherg the sentence begins.
and ends. A capital aﬁq | perlmﬂ usually give all the informaz
tion’ students need, o «

Exgmglg:'

“aff. off He his took took plane shirt the. athr
Ctmgﬁuard verh)

.- had of tz Han the dreamed Russians going before for

: Sputnik. the launched moon centuries (past perfect) .

n have to morning 11:00.

always Sundays gone I church
r’ adverb placement)

a
at in the (present perfect, o

- - - - - — —_— e e N S

104
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2 SEEAI:'!ELED STORIES ’ .
. Each student receives a strip of paper with 8 sentence on it. All

the sentences tggether make .up a story. The students must decide
together what order the story goes in. ' How they do this is up to 7,
them. Set a time limit of around fifteen minutes for them to dis-
cover the order in which theé sentences, come in the story. At the
 end of the fifteen minutes, when they have decided,:the cléss.
, ° feads the story together, pach ‘student contributing his line in
' sequence. The complete story can be written on the board as they
. reed, to see if they are right. There can be discussion if tanted.
with shorter stories, the class can be divided into smaller groups.

- \
, Exémplesr,

I stopped my car and he asked me for a ride. .  i

After I had left a small village, I began to drive to
the next toun. .

Noither of us spoke during the journey.

LR . E

« Ag I soon learned, he was an American too. -«

'Except for these words,; I do not know any French at all.

1" had an amusing experience last year.

As soon_ as he had gotten inta the 'car, I said good

morning. : '

As I was driving, I saw a young man hitchhiking.

I had almost reached the next town, when he said slng}y,

' "Do you spedk English?" '
A% -
. o
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TEAPOT . ' '
This Is & guessing game. One gtugent selects a verb, prefarsbly

an active one. The other students teke turns asking him guestions
about the verb, using the verb substitute 'teapot' ta replace the
“verb in the question. For example: '

Do you teapot in the morning?
Can you teapot alone? -

- Are you teppotting now? . ‘ . N
Do you teapot at home?

- _ . Do you teapat on a team?

Do you teapot oan particular days?

' The student who guesses the verb gets to choose the next one.

-

SIMON SAVS
This is a. game gf "follow the dlIEEtlDﬁE?lf and quy if they are -
prefaced By!!Simgn says'." When the teacher prefaces a command

swith 'Simon aays,' the students obey the command. If the teacher
doesn't, say 15imon says,' the students do not da the action.
Those that do are out of the game and have to sit down. The last
player to remain. standing wins. Do the gction while sayiﬁg the
‘command. ThEﬁ, students who are not alert will continue to* follow
the mavemeﬂts m;thnut realizing that 15iman ansl has bean drupped.

106 | o
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VOCABULARY GAMES -

PASSWORD f . . ' : .
Divide the class into teams. ' One atudent from each team leaves
the room, and then a word is written on the board so the teams
can see it. The stidents return to the room after the word hasg
been erased, and stand facing their teams, The firat member of
Team One gives a synonym (one word) of the word from the boerd,
€.g., if the word were banapa, he might say "Fruit." The student
from his team has ten seconds to guess the word.  If his guess ls
:not correct, mave ta Team Two, where 8 member gives a second one-
word clue, esge., "yellow," and the student from that team has an
opportunity: to guess. i1f he misses, mave ta Team Three, and then
to Team One again, where -the second member gets to give the clue.
-When a team guesses correctly, the three students go back to
their seats and the winning team gets a point. Then the first
member of each team goea out and the game starts again.

=T TIC-TAC-TOE _ - .
Draw nine squeres on the bosrd and fill each space with &8 word

— from the new vocabulary that the students have been studying.

- 'Then cover the spaces with pieces of paper.  Divide the class
into teams. Each team in turn sends a student to the boerd.
The student chooses & square, removes the paper, and then has
fifteen seconds to make up a gentence using th%jvgcsbuiary words"
If the sentence is not correct in every detail, the other team
gets the square. If it is correct, the tear gets its mark in
the sguare. The game continues until one team gets Tic-Tac-Toe. '

BINGO i
Each student makes a four by four grid on a piece of paper, =0
he.has sixteen boxes to fill. Then the teacher 'names a category,
&.g.; Fruit, or liquids, or school supplies. The students fill
in as many of the boxes as they can with words they knouw in that
category. 0Only one word 1s permitted per box. After the students
finish ‘filling in their boxes, the teacher reads a master list of
.. words in the category. As 'soon as @ student gets a line across, -
- down, or diagonélly on his grid, he calls MBingo!" —Then the.
" teacher names @ different category, end ‘the students play agein.
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FIND f‘l‘l . . ' . -

Divide thwe blnskbnafd in half. Waite 4n sech helf & serdes of
nunbers, dn random ordér, The numbezre on both slclps should be
the sane, .¥Fhe olmes is divided imto teens, Eech team stan e
in erline 1 feont of its aegtinn _of the blackboard. Dne m enky €1
stends with ther cheLk &n hishend fatimg the temms Call outar
numtxer-téhe - stuadents imnediately turn around ersd £ry to locate
thet number on the blackboerd An tHelr section. The teamnates
can help hy celling out advice, im English, Aes soors as ane
studént Pincls £he number, reed enmtbrer numbex From & list pae~
pared dn adwence, so the geme moves gquickly,  The students who
Pind the mumbere 'x? them out Immediately end run to the next
student im their :team, pasalng the'chalk for hin €0 find the
ney numbei; : '

The bﬂﬂi‘d cean be divided dnto Ehree or four sections as well,

i

THIS IS MY FIOT

‘Divide th:e clags dn half and let anly ane half play at a. time.
The naximam number of playara is sbopyt tuenty, The etudents get
ina cirele. _One scudent is IT and stands Ln the middle_ ar
goea up tm one student end poirta to a paxt of hia body ar &n
aTticle o kals sl_nthing and says, "This lsmy___ o
What he poirats to_end what ke gsys should be differents Fox

. —exampl 8- he—nay-- pﬂint to-his nose-—arrd-gey 5" Thie-£s my-Poot !

The. studemt edcdressed must immediately do the reverse, point
to his fomt encd say, "This Ls rny nose."™ Any pLeayer who mal-:fa _
‘8 migtake bezcomes IT. | .

FAST fHIN!ﬁIME ' "

.One studemt comes to the front of the room arld thinks of 8 mord,.
sHe chooses e stujent Prom the' clags, says hi s word, snd guiskly
courtts -to tezn. The otrer student has o thimk of one word for
each lettmr in the test yord, Keep the number of letters psr~
~mitted in ¢ test wird td threé or fours ™ If the ‘student mis=es,
he tekes thee place at the froit of the class. If he doed not
miss, the fList student stays. . :

. exémple: ‘
t est word: dag
s tuden t: dumb , over, get

i

i)

108




T
GUGGENHEIM L -
Each student makes a rectsngle five squares B8croes and four
sguares down. -Down the eide urite four di fferent categories,
“l4ke frults, countrieas, cepitals, or erticles of clothing.

X

*—f¢==-fﬂﬁrﬁsﬁﬁthe-tnpurite~g»ﬁiﬁe—letter.unzgL,unggtﬂgi,ﬂgg_ﬂg_zgﬂggif;

ing letters; one letter goes sbove each of the Dox golumns,
Studente ere given five minutes to f1ll in the sgueres. There -
may be blanks that cannot be filled. One word goes in each

squarg. The word must be part of the category and gtart wlth -

the letter represented at the head of the golumn, To scare,

heve students read their words for a perticuldr sguare. If the

word is cofrect, 1t counts five pointe. If no-one else in the

class heg used that word, it counts ten points. If there is no

word or the word written jg wrong, it is & 2eroe The student

with the most points wine- , )

Buzz _ 7 y

The simple form is to have the students count in order. For
gvery oceurrence-of 7 or & number thet is a multiple of 7 (21,
49, 63) or thet hes the number 7 in it €27, 67, 72),.ihe atudent
hose turn 1t is says, "Buzz!' in the place of the numbers A
student who misses eits doun and no longex plays. The peme
begins again from zero. Stop the game at l?D; gr bhefore.

ALFHABET. SOUP : . -
Divide the class into two or three teams. Make,23 capds with -
_gne letter of the alphabet on eech card, except ‘'x', 'y'. end '
171, Make a second series.of cards with one number to & card,
until the number equals the number of students in.the cless.
Select 'a number and & letter at. random. The student who hears
his number stands end reclites as meny words as he can think of
.. thgt begin with that letter, in ten -secondse. Each word counts .
onepointe 7 ’ T -

T #

HEAD TO TAIL . . . - R . B
One student says & word and spells it. The next student in line
- must think of @ word that begins with the last letter of the

previous worde -
109 /
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EDNEEMT‘HATIDN o
- For the directions, EEE EEﬁEEﬂtIEtiﬂﬁ in the ErEmmer Games.

&

Examples.

EEUNTRIEEILANGUAEES

SYNONYMS

_Irﬂﬂxs Fa?ai. '

“Augtria - German
France = French

‘Australla - English

Japan = Japanese
Italy - Itelian
China = Chinese
Syria - Arabic
LISSR - Ruaaiaﬁ
Brazil - Portuguese
Turkey - Turkish
Kenya - Swahili

Indis ~ Hindi

-

791Ft - prEsEﬂt

road - sgtreet
much -~ & lot of
niddle -« eenter

9lad - happy

beneath = under
attempt ~ try
engugh - sufficient
large - huge

amFul - terrible
fey - a little

1ike = enjoy

right - correct -

T BUTE = certain

——

‘ for good - permanently
“once in & while - occasionelly

" on hand - mvailable

come to the point - be precise

in fact - actually . e

dray the-line - refuse to do beyond
N - a certaln point

P

8ll of & sudden - suddenly o
gver eghd gver - sgain and again
lase trmck of - lose contact with

110

" begln - end.

IDIOMS ANTONYNHS . S
- an- Eﬂge = neruaus, upset ' Qgﬁﬁgi—Abld = ]
. 8o far - until now hot - cold
+ watch one's step = be careful peaRe = war

wlde = nerrou
sad - happy
push = pull
better = wirse

love -~ hate
bring - tmke,
in ~ out
come - go
good ~ bad
sober - drunk

ForrTE TR TS

ugly = hendsome . W,v;



SCRAMBLED WORDS - ) (non-competitive):

Write e list of ten to tuenty words on the board, the letters

scrambleds Give gtudents._ ten minutes to unscramble ‘the words..

At the end of ten minutes, *students read their answers and write
T tfe passible Eambiﬁatiaﬂs~sn_the,Elasgpaard. Word Scramble Tuo

"is a longer pxercise, as thers are around sixty words that can

be mede from each. ‘

- "maRD EERAMELE 1
: 1. pacm T
. 2. Alek - et ie Catar, rats)
. 3. plec 3, battle.(tablet)
‘4, sirt 4. bowl (blow)
5.  dora : 5, flow (wolf)
6. neop ' 6. earth (heart)
7. .pleh. 7. -.lamp (palm)
8. ocem - 8, ' horse (shore)’
9, dore - . 9, nerve (never)
10. elki " 10. least (stesl, tales, atale)

MDHD SERANELE Z . X
How many mﬂrds can you make? - : :
., BIRTHDAY
(INDEPENDENCE)
- QHEADHRSTERD
- (HAPPY NEW YEAR)

T

THINH

On a tray, put. about Fi?teen ahJEEts for mhlch students have ‘
learned Engligh names, and take the tray around the reom.
Stgdéﬁts are allowed one minute for observation. Then they must
urits douyn frow memmry the names of ms many ohjects as they can

remembera
Adaptatluns b
~ Ghow a collage af phntagfgﬁhs af abgezts. S .
§ " Ghow a series of drawings.

Let students volumteer to list grelly what they rémémbar.
Show @ list of Fifteen ‘words; set a time limit- ask-students
to write the words in order.

quc ) R R © oA .
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PYRAMID : , . ,
. This game geta its name from e televisian gam me show. Prepare
_several sets of cards. Esch set contains nine cards. " Fach card
has a different category, and the six words on the card pertain
to that cetegory in some way. Divide the'class into'three teams.
Mirite the nine_categories on the board,. but-keep -the-cards.—5et—
_ a time limit, one minute, for each beam to guess all the words in
- the category it chooses.  Each word en the list is worth ene pniﬂt
s0 uhether the team Finlshes guessing all six words or not, it
will get the points for the words it does guess. Team Dne gelects
8 category from the 1ist on the board., One student from that team <
goes to the front of the class and gets the card with the Iiat of,

words to. his team, using any means 8t hig disposal:. dessriptinn, :é
geatures, props (no drawing), but he cannot use the word itself .
‘dn the explanstion. At the end of ame minute, stop the student, -
_Qive the points won, and continue to Teem Two. This game is very ¢
fast mnv;ng, and depends an briskness for maximum success. o
example:
, ! r _ E ‘
Category: UE?QE.Startiﬁg Mith_"gf. .
. see |1 use my eyes to :;,”} . ‘-‘ . S,
"speak |. I can . English.
g : ! stand _MhEﬁ I EDmPTEhEﬂd smmethiﬁg, I under et
5 u%it* :;Stand gﬁ and ”V__,_i down. .

shake VMhEn you meet someane, you ___ . hands.

stop ‘bontt gol! - ! - T

1

v T, 112
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PYRAMID (continued) = . - .
Suggestions For categories: S 1

Thiﬁgsxiﬁ a Class: bleckboerd, students, teanhéii‘bﬂﬁks; pens,
: ceillng ' : ' o

Things in a Tarzan Movie: vine, safari, jungle, Jane, 1ion, o
ﬁ 3 monk ey .
SR

Thiﬁgs~Th;t Are Round: Faatgall%!daughﬁut, plate; Earth, aspirin,.
N : A penny :

~ Things fa Eat: hambﬁ:ger{ ﬂﬁiﬂﬁs,:suﬁdae. Eaké, i%e cream, bread.
: f%ﬁ ;PTQinga in a~Stdr§E Ashémpua, Colgate, cigarégteg,'sasg, beer, aspirin
| Things That Are Green: tree, g;aés; lettuce, money, pees, ervy
Efaupssz party, Egngress? kend, tribe, herd, ﬁtamﬁéde
Thinﬁs That Are Hot: . éep@érs. the sun, an ﬁuEn, gurry, fire, an iran

Where Women Gather: mamket, kitchen, garden, store, maternity usrd,
-7 . beauty sslon \
. i

Thiﬂgs You See Through: window, cemera, periéeape,~keyhalg;
' L "8 lie. : = :

giasses;:

" Verbs ‘That Have To pSAQith Animals:

feed, Tide, shooti, bité,
tame v '
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REAQ:NE'EAMES

THE TERRIELE “TEMPER TEEHNIQUE '

One student 1is ;hasen B8s narrator, and five uthers as the chsrsstgrs
in the.passage. “Each student plcks a gesture to indicate his char-
acter each time the character is rontioned in the story. Then
divide the class into five graoups, e fer each Eharacter in the
passage. Each grnup ie rEEpEﬂsible *ﬁr making the sound effects
each time its character is mentioned. The stories usually have to -
be thought up by the teacﬁer gr by a QTEUﬁ of native spepkers who

‘enjﬂy iﬂVEﬂtiﬁg stories tagether.
[p—— \ N .

e

ﬁexample.‘ THE KING MITH THE TEERIELE TEMPER |

“ao] T cnemacTeRs S0UNDS RS
= The king with the terrible temper Grrrrrrrrrrer }
o The short fat daughter T Ohhhhhhhhhhhh
' - 7he tall thin daughter s - s (whistle) . o
- The beautiful young daughter : Hubba~Hubbsg B
< The handsome young prince - AnhhhhhhhhhAk~- . | -
The ‘fiery steed (pat knees) B
. (Everyone takes the part of , » B
the fiery stged) -
Tk L s - L :
There once was 8 HINE WITH A TERRIBLE TEMPER. He lived
7 - in his kingdom with his three daughters,=am SHORT FAT *
T T DAUBHTER, e TALL THIN DAUEHTER and a EERUTIFuL VOLNG T
: DAUEHTER. " . ' ,
" In @ nearby country there lived e HANDSDME;YEUNE PRINCE. ‘!
‘One bright Spring day thig HANDSOME YOUNG PRINCE rade
‘his FIERY'STEED to the castle of the KING WITH THE
" - . TERRIBLE TEMPER. .Said the HANDSOME YOUNG PRINCE to ‘the .
e - KING WITH THE TERRIBLE TEMPER, "I have come to seek a
W . wife fram among your three daughters." . ,
(etcetera)
114
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maiTINEEAMEs, )

THE EEE ' ' S . (nuﬁ—éémpetitivg)

h Divide students 1ntu groups of three. Each group selects en
“object that has at least threé\seperate parts. An edg, for in-
" stance, has a yolk, an egg.white, end 8 shell. A wateh.has s band,’

a face, and hahds.; Euch member gF the team chooses one part of

. that objéct end then by himself writes @ paragraph describing that’
object in either the first person ("I am small. I am the shape of

the sun...") or in the third persan ("It is small. It is in the
shape of the sun..."). “The iﬁ ie selection and writing process
should-take abaut ten minpute After everyone has finished, the

first team of three reads their parasgraphs. The rest of the cless
tries to guess what their abjeat ia. ‘

@

f E}

EEQUENEE THAT STORY (non=competitive).

Draw or bring individusl pictures of & story. The pictures should
follow one snother logically, so when arranged the gtory line can
be guessed, Mix up the pictures, and ask the students to decide

~what order they think the pictures come in and write a story from

the sequence they decide is correct. The students can work in
gmall groups. After. Fifteen minutes, ask the groups to reed theif

: sturies, then aﬂalyze what clues led them ta the conclusions that

they made. o , . - <

115



R DISEUSEIDNAEAHES

o RLIEI . : C (ﬁaﬁasampetitive)
An unknouwn- erime is committed, Eﬁd two student 'suspects' go out-
of the class together to plen their elibi.  They have to think of
" all the things they did during the two hours of the night that the
crime was committed, and all the detsils about each activity. that
. they can imagine, UWhen they have finisheu :Eviaging their activi-
ties together, ONE .of them returns to the classriom. The other
stays outside of the class where he cannot hear the questions being
- asked or the enswers given.  The cless acts as thE grand Jury.
.Tuen ask the first student.about all the Ectivytzes he was doing
during the time of the crime: what he did, with whom, how he got
o there, who else was seen, where he ate, what he ate, what his
friend ate, if his ?rienﬂ put salt on his food. He has to answer
#s-best he can, without the help of the' other student - Then,
when the class has finished questioning him, the EEEﬂﬁd student
comes in, The class asks him the same guestions, -If the answers.
-are relatively similar, they are innocent. If the snswers are
s extremely different, they ere guilty. - -

of

. DERR AEEVx o ' i ' Cnﬂﬂ—cumpgtitive)

Abby- Eive these letters to the slass as a text, uithaut the IE—
-sponses.” After reaﬂing the letter, discuss yhat kind of person
: the students think wrote the létter, if the writer- seemed seri-
—————-gugly—cdncerned,-and-1f-the-students-would-be-equally-concerned. .
by the subject. .Then ask them to mrite a regponse to the Dear
" Abby letter, advice that they think would emeliorate any critical
. situetlon of this sort. After collecting the respornses, discuse
@ the cultural quslities that make this kind of .letter possible.
Would the students ever write to @ newspaper For help? How would
their problems be different? Whet kind of problems might they
. ask -@ columnist about? Ask them to write letters to Dear. Abby -
(Fatima, Sajia, Dembo) about a 'problem.' After they have written
the letters, have them Exchange the letters among themselves.
Eash-atuaent then writes @ rEEpnnse to the letter he has received.}~
This exercise can go on an three to fuur class sessions. :

3

4 @ -
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QUESTION GAMES

" TWENTY, QUESTIONS ) '
.‘One sfudent choosee 8 well-known persan, and the clasa takes turns
asking questions, yes/no or WH-guestions, to find out who he is.

' The student who guesses corfectly gets ta?chggse the next person..

WHAT WOULD YOU DO IF... . =~
Divide the class into two or four teams. Have half the class wrlte

=3

’ questions with "What would you do if...?" &nd the other helf write
- "] would..." Collect the slips, put them in tuo hats, and resd the
results.  Some veriations are: : .
"How do Yyou.e.?" "Byeas"
"l!.lh;at dﬁ vﬂu;gjuith?" “ijii; "
“ihy do yoUss. " " "BecAuBRess "
 INTERVIEW (non-competitive)

One student becomes a femous personality. The rest of the clees
‘asks him questions for the locdél newspeper. Then ‘the studente
must 'report-back’ what they asked, and what the famous person

respohded.’ .
MEMORY

- pivide the class into two teems. Give each.team some piciures, ,
" the eame number for esch team. Four or five students -from each - - - . . .
team are responsible for a picture, one picture to a group. Give =~
the groups five minutes to etudy the pictures in detail. At the -
end of five minutes, collect the pictures and give them to the i
otHer tesm. The teams take turns asking the other teams questions
about their pictures. If one team can stump the'other, tHey get a
point. Limit the number of guestions.to betueen five and ten per
‘ plcture. Only one picture gets tested at a time. Examples of the
kinds of guestions that cen be asked are: S :

S Whet was on the aink? , -
’ k Wwhat was reflected in the .mirror?
Did the man have.a ring on? . o , ;
_ . Wes there a book in the picture? o ) E
i
e 117 .
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T Diazmam GAMES . * . S

THE Eux _ ' ; o (ﬂuﬁ—;ampatit;ve)

C ,- Make a box with nine squarea, thra2e ascross and three down. Teach

the meaninga of -upper, lower, middle, cente:, left, and Eight_
Ask the students which boxes are the ypper left one, the:lumér
left, the middle box, ete. They can ﬁut a number (ane) in the

. upper left baox, @ 'two' in the upper middle box, etc. Then erase
the bax on the board end begin to give directions: “Put*thé ‘word

- - _ .'buttnn' in the lgmer 1EFt bnx." Eﬂmparg results.

1]

= RIGHT TO LEFT ' o (nan-cumpetitive)
© \._ Make m series of Eﬁlumns in s row an the board. Teach far right,
- - Teecand-from the. right, . two back from the center, etc. The next
day ask them to take a piece of paper and make & series of hoxes
in a row hcriznﬁtally. Be sure to give the specific number af
boxes ‘to meke. . Then give directions: "Put the lefter 'f! in the
box on” the far lgft L :

E

BOX LINE U - “ ' (nnn-cnmpetitive)

o Give nine students each a dlfféiéﬁt place ("you're second from the:
L left," "you' re next to last").  The other students should not hear

the place of any student. Then,.without’ talking, the studenis
- must line up in order. How théy determine that order without the
R Spuken or written marﬂ 15 up to themi - .o

5 i * i

T T R e e e e e LD e . — Y

s

i UEH! : o : ' (non-competitive)
Make a set of blﬂ;ks, out ‘of wood or cardboard. ¢ The blocks should
he ‘large. engugh for the whole ELEEE to sees Each pair af blocks
‘has the same. Ehapé and no two pairs have the same shape. The
shapes should be odd and difficult to describe. The color should
_ be uniform. Choose two students from the class and sest them back
oo ‘to back in front of the class whiere they are clearly visihle.~,;
T Eive each student one half of each pair, so they ‘have exgotly
the seme blocks in number and shape. One student can tslk. - The
ather student cannot. The talking student makes a snnstructian,
~ explaining ta the other ubat he is doing. .The other student
-follows these direetians, ﬁning the same thlng himsel?;- lihen
they finish,  they compare results. Ughl :
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“hazardous EDUrEE; . -

RIRPORT : . (non-competitive) - .

There has been a terrible storm. The airport is shrouded in fog

“and a wind has bhlown large and dangerous pieces of debfis all over

the runway. An airplane radios that it wants to land but can see

"ngthing, so the control tower must guide the plane to the,grpunda_

El;ndfglﬁ ‘one studant.a All the: ather students line up in ‘two rnuéF
facing each other, ahout ten Fggt apart. .They are the 'runways'

'Chaose several students to get iﬂta the middle in diffe:ent places

and- become 'debris' in the path|of the oncoming ‘plane.' The blind-
folded student is then put at gne end of the 'runuay' with a secand
student who must guide him by glving directions orally around all
the debris, without tauching them, When one 'control tower' has
guided one ‘plane' successfully down. the runway, change the two
students, and let the 'dehris’ shlft around to present a different

H B
. i
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e T L.DMF‘F\HIEDN oF FQUR P ,E TIC F\LPHAEETE B

C ¢

sonants (Syrnbals Sallaw 4;\13. LPA; excgp*zans are Lr\d;c:'sl;ed)

. ____Representations _____Native Lang 7'?7
LF,.B{) . i‘;g’, 2 Dict, ,? ;ELJE\? _ Prsii;gf-n_t\, Examj{gs 1
" /b7 . | - g
/p/ - R
fw/ | '
2SN thw/ | .
/v 7 |
/¥ /
/8 / | /4h /
/e/ /4 /
/n/ 3 b ’j(
rd s
) ZYEES
/L7 )
/=] B
/'y 7/ Iyl | Iy /. :
YAE ; ' B T | . ® )
‘/!3 / /] 2/ /zh/: T, PR
/S |87 sshy S
— V2L WAN VS (V2N BV VA R I
o /Y7 v "/sh# T
'*’ 7 oo
/8 /
_ / K/
! rhr ‘ \ )
R B Internat;uﬁél Phanetic Alphabet , .
2) Trager—gmith System ) )
3) Sound system frgm Meir;amghlehster dictionary. : .
L) Ta mark ﬁEtEﬁ‘ELEl pronunciation difficulties, it may. be helﬁf‘ ul o
to indicate a sound already prEEﬁt in the atutjente' o
language bsskgrnunﬁ. ' <
. -, 122 , "
. ’ 1 20




& .

' Vowels

Sounds

5

(AL vowel sounds in each system are rgéfesahtgd)

uﬁﬁEﬁfEEEntEtiﬂﬁE

Native Lang

uagg{@i?

L1

© beat

blt

pelit
‘bet ;
Jd- bat

but

. Bar
- air -

‘marry

Father

fur

- Pgor * -

ar
are

hour

I.P.A.

T.5.

Dict.

CLAD

Pregen

/ L/
/L /
/e
/&
e/

T
/8 /
w/

/v /

/c/;

/37

/ 3/

/aw/
/aj /
/317

/iy /
/i
/ey /
/e /
2/

]9/
/ D/
JUw/
ru /.

/ 3/

/ &/
/oy foen/
13y /
/oy/

1 7iry

/er/
reev/
/ar/
/ar/
/ur/.
'/6r/f
/ar/

é"/avé( .

/e /
78/

-V
/ W/
rw/
/6 /

/aw/

T/

- wa
/ L/
/8 7/

j/_a /-

/6.4
/a/ .

/oL/

/v

AW
ei/
/e /
/e /

Y

AVATEY
/L /

/ %/
/ 2/

/3j 7

/aua/

L/

/ 3/

Jjou/ -

/BY/
= sal/-

/ia/

itV

Tord

=
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EXAMPLES OF MINIMAL PAIRS:

Vowels #

&

A

AT

sheep
leave
seat

green

‘ahip
live
sit

‘grin

eyl [l el lif Jae.|

it |
kick
chin

glve

¥

{on S T v T 1
| m o om
m & m
e m
|

m
<
m

Jw oo
m m m m
L oer ok £
oA

|

/i/

/o7

™~

ape
lake
rain
.ceme

up

luck -
¢ TUR

come

=

big . bug walt wet snake snack

. live lgve date debt ate’ at
slck suck pain pen mede mad
rih v rub ' . ) hate . hat
ley] /s Jey/ Jow/ /e/ /e /

/e/

/3/

beg
ten.
many
net

bug
ton
maney
nut

fe/ [ fef Ly RS /4
Eﬁ' an am I'ﬁj hug hog
map , mop sad side cup cop
cat cot dad died luck lock.
;Esk lock back bike nut ﬁgt'

% Treger- Smith System




4

Wgi\ua (Cong!de)

Jal . tul P

coat gun ‘gane
most cut caught
camb bus hoss
boat dug dag

houpe cot caught
goat sod sawed
wan't are ar

road tock talk
Joy/ /w/ Juw]
oil full fool
Joy pull poal
boil s00t suit
boiled could coped
foy/]  Jawl  [fay/ -
toy mouse mice.
giled - tower tire
boiled proud pride
coin found find

125
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s

| ’ :
Consanants

el

s

/b

NI

Y

Irt

pig
cap
-1+ pie

rapid™

“big -
cab
buy
rebid

boat \
best
gurb

cupboard

‘vote
vest
Curve
cavered

light
Bill
collect .
lead -

right
beer

correct .

read

3

/81

AT

AT

il

el

cheap
catch
wateh
cheese

sheep
cash
wash
she's

jeep
jade
Jjack

ayp

sheep
shade

- shack

ship

gin
joke -
jeer
Jjunk

chin

choke
cheer
chunk

Al

A7 V.Y

18/

/%

féuise
Jjet
jam

“wage

use
yet
yam
weigh

bag

grape

glass
- gap

back
Crepe

class

cap

thigh
thin
three

debt

tie
= tinm

tree

o

| /s/

/3/

sl

think
~thing

mduth

thin

sink
sing
mouse
Siﬁ:

they

1" 1ather

their.

breathe

day
ladder

"dare
breed
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A

Absolute *
Construction

Active
Adjective

Adjéctivé
Clause

Adjective .
Phiase

-thE:D

Bdverbial

Rdverbial
Clause.

et
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GLDS5ARY OF GRAMMATICAL TERMS

mhnle, nﬂt any single elémeﬂt in 1t

The gsme EVEI, the players left the Fleld—

- The cattle having been Eranded the cowhoys
Eaddlgd up and IEdE 1FF

Se

A

B UﬁlEEg

word which modifies a moun or & pronoun.

Thg gld man ualkediacrnss that hérrnm street

Se

ee Relative Elause.

The woman uhn perF 4§  llVEE next dnnr t0 me.

A
ad

word or a grﬂup DF mnrds that Fun:tlnns as,an
jective.

dull, Excéediﬁgly dull, so very dull,

the men uhu are dull

- A
an

‘word which medifies @ verh; aniadjggtivé,'ér -
EthEI agverb. : ’

Th; ar mnved slumlg in thE ! heavy tTEfFlE-r

He was happy %EEﬁ7h15 F?igﬁd,s;rivgg_

He works in a larg; unlversitl.

It rained uerg hard.

dependent clause gerving an adverb functidne
mman EdVErDlEl ~clauses include:

I can't run as Fast as_ I lﬁgg tq;r

=C

oncession (trgggh altﬁgugh EVEH 1?.-.)

EXA mﬂrﬂ gr a group nF unrds uhigh functlnn gs adverﬁs.

Althnu h. 1 had a ood time, I was hsppy tn leéve.
E, E '

N

-c

andition %-SEE Conditi nnal Sentences.

.
(¥]
~
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Adverb El
Clause
Ccﬁﬁgjd-)

Agreement

Antecedent

Appasitive

i

Article

Auxiliary‘

-purpose (8o as to, in order to, so that,
in ﬁrdér-that) :

mg BTE gnlng tn France ;a,l arn Frénch

sréasﬂn (bezauae as, . sin:é...)

foe it

r|"
E
il
)]
e+
]
-jic

They turned on the 11ghts hEE
- dark. .

—reaglt Csa...that augh...ﬁhat)

He EkaE 850 Fast that nn one understnnd a
thing.

—tima (mhgn, as, uhlle, until - as soon BSeas)

~As soon as he 11t h;s clgar, pEEplE “began to
“leave thE -TOOM. - :

rrespandence hetuaén,gramMEtically related ele-=:

nts. Agreement in number and person between a
subject and its verb. (The ghildren play. The

hild plays.) Agreement in gender, number and
pérsgn Detgegn a p:nnnun and its antecadent
LT : :

ES

ThE ugrd tu uhlch 8 ‘pronoun IEFEIE;=

7 Aunt M8r  Falnted uh en she heard the AEWS.

A word, . phréée, or ElEuEé”uEEd as a noun and ﬂl
placed next to another noun E? mndiFy it. : '

Bearge MEshlngtBn, the;pres;ﬁent leﬁt here.

d an are QEFl ite artisigs; Tng ia;the

an sre
F ite a't

3=

n
le

L

Fun:tlnnal verbs which help other verbs indicate

-tensé, mood, or voice (be, do, have, go). Maodal

suxiliaries Ccan, may, might, muat should, etc.)
serve - also as. structural signals and have a mean-
ing of their own Cabllity, pbligation, possibility).

English has remnants ‘of three cases: ective,
Egssesslvg, and objective. Nouns are inflected
for case in the possessive (John's). Some pronouns

‘and the relative pronoun who are ‘inflected
(subjective: I, he, she, we, they, who;

_possessive: my (mine), your. (yours), his, her (hers),

. its, our (nurs) their (theirs), mhgse
objéctive: me, him, her, us, them, uhgm).

lZB



v Clause

Collective
Noun

Eamﬁarative

Complement

_ Campound
Sentence

Complex.
Sentence

_ Compound-
- ' Complex -
’ Sentence

Sentences

-

ERIC
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Eﬁﬁditiﬂﬁale

wh

=%

A grauﬁ nF words containing a EuﬁjEEt and a o

-predicate. See IﬂdEpEﬁﬂEnf Cluuse and DEpEﬁdent

Clause.

A ngun singular in Eppearancs which ;ﬁd;cates a
class or a group of persons or -things.

(a committee of cltlzens, an ar ¥)

The form of édjectiueg and adverbs which is used
to indicate relative supe:igrityi-

tall ‘taller " less tall
important more ;mpnrtant . less important
slowly more Elgm1¥ less siﬁmlr

A unrd oT grnup QF ugrds used tg znmpiete a predi-
cate. Predicate nominatives, predicate sdjectives,

- direct objects, and indirect objects are complements.

A senten e hlEh combines two of more independent
claus '

| \HII
\mw

F: St1,

\m\

d, and she worked.

A sentence which contains one or more dependent
clauses. '

He mh;stled while she unrked.-

A sentence uhlﬁh Enﬁta;ns tmn prT more. 1ﬁdEpEndEﬁt

clauses and one or more dependent ElEUEEE-

HE uh;stlgd Eﬁd she marked untll they bnth got

tlred.
Eundltlanal EEHtEﬁGEE have tmu parts, the co ﬁﬁif'
. tional clause and the main clause. There are

three types. .

2) Unreasl, contrary-to=fact condition (preaeni);

-3) Unreal, cuntrarystgsfast;;nndltinn-(ﬁaSt)E

1) Real coundition:
If you bother the cat, it will scratch you.

If T uETE you, I w 4@ uld keep the money.-

If you took a tflp, mhere mnuld y ga?

If 1 had known you were_ ;gmingL,I,Qaulﬂ have
~ baked you a cake. B '

IF 1 had been Lincoln, I wouldn 't have gone
to thgithgatgrﬁthatiniggég
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)

D Junetion.

¥

onnective

Con junctive
Adverbs

Coordinating
Conjunctions

EgrielatiVEf
Conjunctians

Count=noun
Demonstrative

Adjectives
and FfEQEUﬁE

‘Dependent °

(Subprdinate)
Clause

Diphthaﬁg

. Direct Object

Direct Epeggh

A word used to connect sentences or sEﬁtEﬁﬁE parts.
See ElEE Coordinating Enngunctlg , Subordinating
Eﬁnjuﬁ;tlﬂﬁs.

Sge Conjunction.

Adverbs used to relate two independent clauses
sgparated by a semlcnlnn then; consequently,

however, moreover, therefnre, étc.

The - mplE EDHJUHEtlEﬂE that Eanﬂect sentences and
EEﬂtEnEE parts of egual raﬂkv gﬁQ; but, or, nar,

\’lv""'J.'l

Pairs of conjunctions which join sentence partsi

either...or, nelthef...ﬁnr, not gnly;..but ‘also,

bnth.;.and

A noun thét can be made plu:al usually by adding -s.

‘Words used to point out someone or something: *

this, that,- these, those. Also called demonstra-

_one speech saund:

tive determlners.

¥

A group of words which contains both a subject and
8 predicate but which does not stand alone 85 B
sentence. A dependent clause always gerves 8 noun,.
adverb, or adjective function. See Noun Clause,
Adjective Clause, ﬂdvsrhial Clause, Relative Clause.

A class of modifiers which includes articles (a, an,
(my, John's, his), demonstratives
-errogatives (whigh, what), indefi-
nite (Eume, gﬂg), numer ais, and each, every. .

Two vowel sounds joined in . one
aut oil

aut ol

syllable to form
I

A noun, pronoun, oT uther substantive mhlch
“Eives the action uf the verb.

. Jack ullmbed the heaﬁstalk ;ﬂ‘éfthé sky.

im‘\

epea

the soeaker's Exact uurﬁs, EnElﬂslng them
n N

8
t,?i n marks.

ﬂ\

,t
jua

He sa

~said, “I‘ve lﬁst my umhr l; 7 -

Hm‘

;'13{_)




Ellipticel - A clause in which one or more words necessary for
- Clause ' the full subject-predicate structure are omitted
. ‘but "understood." ' :

The manager admired no one else es much as
(he_admired) her.
"undefstnﬁd"

i
I

Expletive - ThE it or there uhlch ‘serves tﬂ Flli the subjgzt ‘ AN
'slot - in it 15, thEIE lE, and theré are sentences.
. "It is eesy to understand:
There is a Fly in my suup.
Finite Verb - A verb in the pféaert or past Farm. E.g., the

finite forms of the verb pe are is, am, @re,.uwas
and mErE- The nan-finite forms of be are be,
being; and been. : Ty

#

Function Words - Words which establish grammatical relatioriships
" within a sentence: srticles, auxilisries, can-*
junctions, prepositions, pronouns, determifiers,

intensifiers, interjections.

Future - I will work, etc. : -
Gender - The quality of ﬁégﬁs‘and profouris that determines
'@ choice between masculine, feminine, or neuter
. Gerund ; See Verbal. Lo S
Idiom = 'An expression that daes not EDﬁFDIm to gEﬁéral T

grammatical patterns but is established through
. usage as thé way of Eanveylng a given meaning.

hold up, hgld dnun, DE 6551de uﬁEEElF
kick the busket

" Indefinite ' Pronouns nat ‘pointing out a particular person,
Pronguns thing, or definite quantity. Eqme, any, each, -
: : every, everyone, everybody, nabady, anyone, S
anybadi} QﬂE,7n31thEI, are amang the.most common.

Independent - A graoup of mgrds which cﬂﬁtalns a subject and &
Clause - - predicate and which can stand alone as. a SEﬁtEHEE.
Indirect -

A uurd which 1ndiract1y TEfEiVES tﬁe actiﬁn DF
~Object -, the UElb-

r The ultsh gave the pr f 1lg;r1 a pﬁlsﬂneﬁ apple.

. k  .: | a7 l,, T T —

-

131
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oL Indirect
L . Speech

Infinitive

Inflection

Intensifier

Intensive
* Pranoun

. Interjection

- Interrogative
Pronouns

j‘IﬁtDﬂatiEﬁ'

‘Intransitive
Verb )

Li%kiﬁg Verb

Mass Noun
(Nan-cgunt
Neaun)

Modifier

Mood

Nominal

ERIC

JAFulToxt Provided by ERIC

Paraphrases the spesker's words.
~ He said he had lost his umbrella.

See Verbal.

. Changes in the farm of words to reflect changes

in grammetical relationships: ‘the cabing; he walks,
she's talking, guickest.

. Words that modify adjectives or adverbs and express

degree: vg;irbéautifgl,rguitgryauﬁg, rather old

- A reflexive pronoun ending in -self, -selves and
L—l &

B
sed for Emph351s.

i H xather dn it mxself.

A uﬁrd used to exclaim or to express emation:

Eh quﬁ.z . -

mhg, mhgse, uhum what, which, ‘when ussd';ﬂ

ﬁuestiuns.

'~ The rising and falling nF the pitch of the vui:e

in speech,

. A verb which has no d;rect object.

: Thg tide ﬁurned at ﬂasn.

A verb uhlch dnea nnt express action but-links .
the subject to amother word uh;zh names OT dEEETiEEE
it. Be, become, seem, appear, look, are common

1;ﬂk1ng verbs.

A ngun that refers to a guantity and cannat<be pre- ..
ceded by @ cardinal number (gne, two, etc.):

‘sugar, milk, hunger.

A word, phrase, or clause which llMlt ar. ﬁescrlhg
other sentence elements or the sentence as a whole.

. The-classification of verb forms as lﬁdigatiue

(plain or factual: I am ready); imperative (reguest
or command: Be\ready st six); and sgbguﬂctiVE
(hypothetical af\sﬁﬂtrary to fact: I wigh you were.

rgad )- N = \!;

. .
'Any structure that functions as & noun.
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‘A

‘Naminafive
) Ease

- = See Eage,;subngtivei

Ngnsﬁestri:tiv2a A clause which ‘provides further information ngt

Relative easentiel to identification of the subject or
Clause snmglement and is set of f' uaually uith ;nmmas;f
. 7 Jnhﬁ janes,'mhg EﬁEﬁdE a Lot of money, has
msny Friénds. s
Noun - A ward which ﬁamea and classiFies pEDplE, animala,
things, idess, _
.+ Thoma's Jeffarsaﬂ Ll eman Isligiﬁﬁirralliféfh:
’ Paris warm - Jjustice school
%ﬁ le =
commi ttee
Noun Clguse - A dEpEndEﬂt ElEUEE serving @& ngmiﬁéi ?Uﬁctinn;
Argtverygne Egresd that ﬁhe play was a suceess. '1,
" " Noun Phrase - The Elgment in thé ‘sentence mhiEh Functiﬂns as
' - - subje:t, object, or cgmplément.
" The pretty girl standiﬁg_in the sﬂrner is ;i
. ‘Eister. She and her Friénds never dance._
Number = EhniEe nF appréﬁflate ?arms tm iﬁdisate singular
) or plursal. -
__Dbjact of a é'ﬁnmpletés'tha idea of time, position, direction,
Preposition ets., hégun hy a8 pIEpﬂsitiEﬁ. v D
T : u at his desk towards thE daur
Objective - A EDmplEment aFter the dirgct nbject that prﬂvidés
Complement another name Fgr the nggct or athe:m1sg amplifies
‘lt. : . .
“They elected him :
The war made’ many wamen uidnus.
Everygﬁe believed h;m srazy.
Participle - Eee Uerbal. ’
Parts of - Noun, pronoun, adjective, EdVETb,!SﬁnjuﬁEtiEﬁ,
Speech interjection, preposition, article.
Passive = ~ Gge Voice.
Past - - 1 worked, etc.

ERIC

JAFulToxt Provided by ERIC
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‘Phoneme -

s

Pérfeet

Persan

&

. Possessive

Rdjectives
Predicate
Predicate

Adjective

t

ﬁregicate

" Nomirative

Preposition

-

W

Present

Pragressive

CEsntlnunus)

Tense

‘Pronouns

m |-

“second persan: you; third perso

scribing the subject.

£

A basic unit of sound in a language (/1/:
/p/ /iy!).

=i
:I' S

avs worked, Ifhéﬂ worked, I will hav

- s

t

(]

'Ehuice of the appropriate forms ta express the

pgrsgn speaking (first person: I, ue;
n: he).

u-

My, your, his, her, its, our, thé;r;

{

The verb in 8 clause (simple predicate) or the
verb and its modifiers, complements, end objects
(complete predicate). ' ’

An adjective following a linking verb and de-

The fiﬂ&éié;léﬁk afti%iﬁ'al. .

A word or group nf words uhlch follows a liﬁklng
‘verb Eﬁd 1dent1fles the Eubgéﬂt

Thls book is a EEStéSElllﬂg SEIEﬁEE=FIEtlEn
ﬁDVEl- .

ann EEtiUE mhlﬂh JDlﬁE 8 naun or a pronoun tg
he rest of the sentence. & prepositional phrase
may Serve. E1ther an adverb or an adjective .. ;
function. '

EdJEEtlUE - Jéck is &8 mastér uf maﬁy tradéri

-

adverb - The guide lead’ us into_the Fu:ggﬁ,
.;imﬂ:k, etc., i* )

EtE-- . 7

Words- which, stand for nouns, classified aes:! —
E rsonal (I, vou, he, etc.)
ossessive (my, his, mine, yaours) - .
“l ;ive or intensive (myself, himself,
. ourselyes, etc. )

e
5]

' demonstrative (this, that, those, etc.)

relative (who, mhlch, uhat that, whose)
nterrogative (who, which, what,. etc.)
14§efin1te (one, anyone, Everyane)

\I-‘-




5

ﬁuaﬁtifieis - Words dengtlng hnm mu:h (some, . 80y, most, FEu,
: : ane, twa, tﬁ;;e, etc. )

’ Eégipfggél - Each_other, ﬁneiannthér.
Pronouns ’ '
Relative - - A dEﬁEﬁdéﬂt glause related to the mai' clause by
Clause . " .a relative pronoun.
: The book tﬁat he reéﬁmmended is ﬁﬂ sale.
Restrictive - A clause that EﬂﬂtrlbutES tg thE ldEﬁtlFlEEtiDﬂ uf
Relative = the noun ‘it madifies, not seperated by 8 comma
Clause From that noun. See Non<Restrictive Relative
Elause. ) _ _ _ —

) The man uhﬂ called me ;p was a cﬁmplgté strsnger; |

SentEﬂce' : - Q grammat;sally Ezmplete unit GF thnught or Ex-'
pression, conteining.at least suﬁjeﬁt and g '
gredlzate.= .

k]
-

S5imple = A SEntEﬁEE EDﬁSlEtlng af ﬂﬁly one 1ndepenﬁent
Sentence . clause.

1

Stress . * =~ Pronpuncing 8 syllablg or a mnrd in such a way

that makes it more prgmlnent in a word or EEﬁtEﬁEE
‘vegpectively.

. r
conductdr. |
" “Substantive: - See Nominal. ‘ : -
! Subject ! - A word ar group of words sbout which the: sentence

. or :lause makes a ststemént-

The dag Jumﬂgd ;ntn the caT.

[ _

SubjEQEiVE = EEE Predlcste Num;natiue ePrEdiEEtE Ad tlve.
. Complement
| L
~ Subjunstive - See Mood. ‘
] ES
‘Subordinating - Ean;unct;ﬁns which join sentence parts of unequal

Canjun Etlﬂﬂ§ rank, - Usually they begin dependent clauses.
K Same of the most common ones are because, sinee,
-, _ '~ though, although, if, when, while, before, after,
C. Lo ; as, until, so thst, as long as, a&s if, ‘where,

e ; ; unlesa, as soon _8s, Emereas, in ﬂ:der that.

135 .
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Superlative:

Tensge -

Transitive
Verb

* . Two=Word °
Verbs

Verh

Verbal

ERIC
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F
Ed

=The form nf EﬁjEEtiVEs and adverbs used %n Expréas Wy, 8
‘absolute EuﬁETiﬂIity.ﬁrr.

“tall .. the tallest the least tall , -
- important  the most 1@pDrtan§r ‘the least imﬁgrtant
slowly thg muat slawly the least Elnmly

= The ruleg of sentence Farmatiﬁng

"= Shﬂrt yeafﬁg queatiaﬁs EddEd to statemeﬁta-

It's a beautiful day,-isn't 1t? S
Vag hEVEﬁ't EEEﬁ the film, have ggu?

- The system of verh forms Expresaing primarily
different relationships in time. o »

- A verb which normally requires an object.

Monkeys lgveﬂbananas. s

C - A gumb1ﬂat;gﬁ BF verb - and a prepgsitigﬁ ar an Y
adverh which farms a new vucabularﬁiitgm_ Two= :
part ver@s are classified Es‘iﬂtrangitiyegg‘
se,arabl and ‘non= separshle. i -
_1ﬁtranslt;ve John got_up’ EEle thia mnrﬁiﬁg_ =,
separable: John calls up his wife from the I
' office. N s

. " John calls his wife u HEEFrgm the
. office.
ce John calls her up from the office.
nﬁﬂsgfgaraglézeEverybgdy E;Eks on fat. pEQplE-
- A word or group ‘of mnrda ExpTEE ng astiﬂﬁ, heing, -

Pl

gr state BF b21ng.

I swallowed a fly. ‘ .
What is man? ) v
The table has been sgt -

£y

- ="A wordor phrase derived Fram a verb and used EE a noun,

adjective,-or an adyerb. Verbals consist of in-
Finitives, gerunds, ar QETtlEiﬁlES- g

infinitive: ‘begins with to (sometimges understood)
and is used as & nour, an sﬁverh,i

l* gr an ad;e:tive.

noun: To do such s .thing mauld be disastfﬁua.
» adverb: ‘Many people jog to )_keep physically ﬁit-

?adjective: I'm ready to_testify, yﬁuf Honor. w

[}
-
hon
L)

_*Slafa’ ‘



yEfbél .
'CEEﬁt'ﬂ:j

o

=

+

gerund: Eﬁds;iﬁ ~ing and is used as’ a noun.
Plsyi_g:yiph ma ;hés is a Favorite
aagtime amang ghilgrgﬁ-:

4;7Eﬁ
- ad

, —ed, and is used as an

ds in -ing
jgstive.

I
Ace

can't live mithaut Iunn}qgruater-
ompanied by his FalthFul dqg, Daniel

roamed -the mnnﬁs.

main vg:b Enﬁ ane gr more auxilia ries.

Verh Phrase

3]

i

Me

1t Ta

i

n
I8

or & lﬁﬁ

;ﬁi g ﬁimE-

ng for

Modern grémmarigns uge the tgrm vegb )hrase
indicate the verb and all that goes with it

QiJ ‘(predicaté) or the verb Eﬁdrits mﬂﬁifiErE-
; The old men and the boy had guigtly taken thE
-book_from the lihrg:!.
: The old man and the boy had auietly takgn the
i . book from- thE library. " , '
Uﬁicé ] - A d;stiﬁﬁtluﬁ in verbh forms between s:tive (the

subject is .acting) and EEEElVE (the aubject is

scted upon).

g -
L ,7,4f'“-Elmé 37 the EhlnkEﬁa_
passive: The chickens were fed by Elmer.
_ P
5

B 7 ;’;
e ; - 137
o _
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. IRREGULAR:VERBS

Simple

IRREGULAR VERBS’ that.do not change:

&F

Past

bet-
bid

" hit
hurt’
“let
put
quit
rid
set
shut
-spread
wet

. bet

© bid

- burst
cast
cut
hit’
hurt
let .~
put
guit
rid
set
shut-
spread
wet

= — _

IRREGULAR VERBS that cha

T

nge to D:

flee
have
hear
lay .
make
pay

say

sell

" tell

' fled
" had =
‘heard
laid
made
paid
said
sold
told

IRREGULAR VERBS that change to T:

bring
‘buy
catech
CrEER
deal
fight
feel
keep
kneel

brought
bought
. caught
crept
dealt
fought
felt
kept
knelt

hraughf
bought




Past

Past Participle

ﬁREEULPR UERES ghat charige to T (r:ant‘d )

135

Lagve s 1 left left
1Qg§ last - lost
. Mygn | meant meant
Shgk sought _sought
Sl gep slept ‘slept
Emggp swept swept
tQaGh taught. taught
thyak . “thought thought
Lf‘/ié—iﬁ! v‘ il vert
ﬁRREEUFAR VERBY that shange Ffum D_to T:
m — . =
| bynd bEﬁt . bent
‘ byi1d built . built
! . lgpd lent. “. lent
 Sypd. . gent  sent
8hend - gpent . spent
a -, . - — =
éR&EEuL‘AR UE;RES “that shange ‘the PAST PF\RTIEIF‘LE to N:
EE Huas/meré . .been
~bggt ‘ QEEEg; beaten
byte bit bitten
3 by ow blew blown
hpeak broke broken
N L - chose chosen =
g did done
Apaw . ‘drew | drawn
Yy ve drove - ~driven
Rt ate. eaten
Pall fell fallen
g?lv T flew flljl.gﬁ
Porgft fargot forgotten
argi“E forgave forgiven
Preeft. froze frozen
Qet got gotten
Nive gave given
Yo went gane
Nyou grew grown
Nyde hid hidden
know knew known
ie lay lain ~
. dide rode ridden
vise rose risen
139
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‘Simple . A

Past Participle

~ "IRREGULAR VERBS that change the PAST PARTICIPLE to N (cont'd.):
- see - saW J5een
sheke - shook “'shaken
speak __ - spoke spoken
steal stole stolen
swear swore sworn
take . took taken
tear tore torn
- thraw threw thrown -
wear wore worn
write wrote written
VERBS with a VOWEL CHANGE ONLY: :
b&come became become ’
bleed bled bled
come came come
dig dug " dug
feed fed - fed
fight fought fought
find found . found
grind ground ground
hang ' hung hung
) hold held held
lead . f} Cled led
light f lit lit
meet / met met
read read - read
run ran Tun
shine shone shone
shoot shot . shat -
sit sat ‘sat
i slide slid slid -
stand stood stﬁqd
stick stuck stuck
strike struck struck
- understand understood understood
- win woen worn
wind waund wound
-
140
i
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v-Simglg

VERBS with @ VOWEL CHANGE from I. to A to Uj

Past -
— ;

-

L — -

in - : began begun
ink drank ~ - drunk
ing rang . : Tung
shrink ‘ shrank shrunk
sing - . sang
sink sank . sunk
- spring ' . &prang ' . sprung
. stink . i stank , stunk
- swim ' swam : . swum

s sung

Past Participle



v
b
.

FUMRE {

: "

 SIMLE

* PROGRESSIVE

Y
\

PERFECT

1.".‘ et "
LW

PERFELT

PROGRESSIVE * - *

[ uill ualk,

70wl

PRESENT

— | - i — e
”+I@mﬂ_ Eiﬁ%m@; Imnﬁm n@mwmm,
7| Did I ualk? Eliw;mﬂﬁm? || o T ualkeen Hod 1 b uelking? |
- I it : ¥ A3 . ' . : \ } i i ‘- '
’ Ipﬁntmk_ i?imgnmmﬂﬂ@. I hed not welkeds * || I hadn't been
I | ualking,

lldo )

=| Duen't walk,

L

fou uild be ualking,
o
i1l you be. ualking?.

You muﬁff he ualkiﬁg.

Y

Sfﬁemill have uBlket

Uill she have yalked?

| She won't have walked,

lle will have
been walking,

UL11 ue have
 been walking?

e won't have
been walking,

: SISTNITL SuIAN

I ualk,
He walks,

ol ) .
) 7

He does) “not LlJElk.

._EHE s )

Tem )

You are ) ualking,

Hels ).

Wl )

Are yau ) ualking?

;s he )

1Ten )l :

You ere ) nat uelking.

‘Ihwsl,

HE‘ﬁEE ) ﬂElkEﬂié

"ﬁvéi)

Hes he ) mslkeg?

#

I have )
He hes )

F

nat Qslked- ;

I have ) been-

vHsvé 1)
Hag he ) beer -
S walking?

I bave ) not beeh
He heg ) ualking,

He heg ) ualking,

|
PR
B

\
\




o

. EXPRESSING THE FUTURE IN ENGLISH.
1. :Qf.:ﬁiﬁ’ifﬂ,fAfufu;é,iﬁtEﬁtiDﬁianEr fgtufg; expeststiaﬁ

Is he going to Tecture in Spanish?
] |1 am going to meet him at 6:00.
- #|She's gaing toshave @ baby. .
"2 /Fiéséﬁtﬂxéf ressive - avthgfe happening anticipated in the
- ~ - present ° : E
. ¥ 1s coming soon. |
7 i to Pittgburgh. |' - . _ ;
3. Eimﬁle present - planned future Egtiﬂﬁ(ajvﬂf se:téinty
The buérleévés tonight from Atlante. o
Helen arrives tomorrow merning.- - %
4. Be about to -‘'near future; imminent fulfillment
) The train is. here ond we are about to leave.

| Hurzy! The plane is about to take off.

i

L 5. Modals - though 'will' is the abcepted modal for forming the
’ © future, sll modals can be used to express future time

will - - I will arrive before 10:30 tomorrow morning.

would - Would you bring your own lunch when you come?
 shall . - 'Shall I meet you at the bus station?

Should . - Should we come early tomorrow?

can ~ e can talk to him sgain-later..
could - He could be in New York by this time tomorrou.
may - =  They may play tennis this weekend if 1t doesn't rain.
might - She.might call back tonight. ) .
You must drive more slouwly next time.,

ﬁggﬁfrtg "~ They ought to be here before dark.- N
had better - She had better study well” tonight.:
143
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1.

‘'IROUBLESOME VERES , L

du

lie Clay, laiﬁ) - intransitive ’ _ ;

_to- recline or to remsin in & glven §u51t1ﬁn .

The church lies nﬂrth of town. .
The lion lay waiting for the zebra. °
She liéa on the EﬁUEh all day long.

lay (laid laiﬂ) - traﬁsitlve

- to, place ar put in a ﬁnsltlﬁﬁ'f

TﬁE delivery boy lays our pa:kaggs Eﬂ the pgrsh
The goose laid a gﬁlden eqg.

3.

--aet (=3 Et ‘set) - transitiue

s T

= to Fix ar»plssérln ﬁg,,t;gﬁ

He set -his books-on the desk.
Jaohn 'set the table. ’

' tﬁ;assgme;nr hold a slttlng pus;tl on

S5he sat in a chaira
He sits at a typewriter all day.

‘raise (ralsed, ra;sed) - traﬂsitl ve

tg llFt ﬁr 1ﬁEIEEEE

‘Raise ygur’haﬁd if you want to leave the room.-
‘When they raise the flag, we all stand.

rise Crﬂse, rlseﬂ) = intran 1t q

- to get up “or move ﬁﬁ

riges early every mnrﬂ;ng.
en the sun rises, the birds sing.

] "
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- o=

(
- to pér%nlm,' acec amplish gr Fiﬁish

He does his gnh EﬂmﬁEtEﬁtly.
ME did many thlngs this ueek.

Expressigna mith du.

‘do one's best

_da thE_Eﬂﬁkiﬁg

‘do“the ight thing . do 8 favar®
’ B do the dishes
do good - . do without

do away with

mskE (made; made)

- tn Eanstruct build or creaﬁe

She makes her own ElDthEE-

Tﬁey made 8 house Frgm matchsticks.

Esprgssiaﬁs u;th makE.

v
-make fun nf

. make & speech

make money ' _ make progress
make-a 1iving » make a reguest
make a (good, bhad) impréssinn make a mistake
make ‘the bed  make’ sense

{ make furniture . make certain




| : - Giniler Lt
Mﬁﬂ@ - Model. Pﬂ&Tm_ Pagt  Expression Examples =
a %Hmﬂm ummmﬁg ﬁt X | x| hed to Mmtmwemmpﬂﬁwtuﬁhy‘
. + heve 49 | the 15th of Aprils
“f“ | You nust be &t schod) ang of Jaur
_ bl L deske bEfﬂrE She 'Elr_'_'f
necesodty (MUSE | x| x| hedte negd lIJE hed o drink brackish |
; T o uater in arder to supvive, -1
i ' : The oropg must have water. soon op
. KN N e L they iy die.." e ‘
prohibd tion [MSEnot x| x| ibuss |be Yo nugt not amake, in the araenal. O
| S prohibited Fj;H?ﬂden You must nat play in the street, |
nhoo ,if-_:f i x|y didﬁ‘ﬁ __rsg?_"_ | Ehe daesn't have g be at hond
obligation. ﬂﬂth\lﬂ’m - | heve'tn | before 10:00 pana
R 0 ’ They dun't have b0_corte $o nlaaa.
avpideble Eﬂiguhj X | Xx:| should  |¥ou ehould do yuur hnmEunrk ,gs”
obligetion | -~ | | _have | he BUEIY day, s
Lo T R A P I y
aught’co X | X |ought to :';ppﬁsed;_m should retun these books
SR have | to the libraxy-today, - s
Advisentlity shold | x| * oot @uMMtﬁﬂﬁéywaﬁma'
S s have 'EEEEdnétur.
ouct ko | X1l x {ought 4 - {She ought tﬂ heve knncked
S _l.lghf_tﬂ dx TV _Defor anterdfg, -
obligation had C% | % |had bettéﬁ o Yuu hed hgttér pay ‘me bsck

u/implied
|onsequences

hettr

have

| befape I leave, -

Ehe'd better yateh her languagé.

\ oL

|atrong ugtmt kx|« should ot vy mugg g g out slove,
\ advl sabd 1ty : It's dangerous,
" recommendetion ‘ She nubh't drive ao fagt,
A She'11 heve an eccient,
| Preference Woula P x| wdd | poefer, I'd rather do it myself,
= rﬂfhﬂ" 1| mther {uold [He'd rather heve read the boak,
— . || MAve | soomer , S
o 'x’l indlcates that the node): is used in thig time reference uith n change in it fomm
- \ inclcsten that the notel 18 nat found in this tine reference in anj fom
Q. \%aeﬁemﬁlmmysﬁshm,ﬁemuhmiamﬁwﬁd '
ERIC | S

”EHIHWIWIKHW B Le Lt

MS




. Model

Pres. ?uta

6o,
&

Past

Similar -

‘Expressigﬁ :

_ Examplea‘,a"

| -“-CEHT

s X

snuld

be able tu,
know how

T

I £an ‘apeak Ruasian. S
He suuldn't underatand 8 murd.

forer
| ability

@u[d" .

uEEﬂ to bé
ghle to

He EauidlIUH
| mile in thaEg days,

Fﬂur-minqte- 1f

B [ suuldn't Express: myself thes

theoretical

| factuel

oo

it is -

possible

X !
1 H*

L

| may ‘l

1 may

have

mayhe,
pe;haps

i

might

+ have

iny citizen cen hecume a o

senatur.-~ y

- | tould man have’ descended fnum

apEs?

*lue could go to the muvies 53

‘tonight

The road may be bln:ked,. -
He may buy @ new car next yesi

He might have taken annther )
rﬂad hnmE.

Topeometio

shoulc) |

"o

| heve

expect

E_ ought ’co |

aught to
_have |

o He Ehauld be here any minute

- N0, .

| They DUth tn have finished
7 by RO .

inference

mu.st

mustx |

have

e to,
have got

can’c

gan't g
have _

to

if isaﬁut

tDuldn {: |

could -

heve |

poasible

| lt'a very muddy ;* 1t muat hive

rsined 8 1nt,
He's ‘not here: yet he must be
- on his uay. . :

She. nan't be hgnqry, ghe just
ate, 1

planl

HE cuuldn't hEVE Flnmn

Jwill 1* |

| “not miﬂd,

T




_Meaning.

| Mn&il

) FIEE; Futa

Fast B

Similar
AﬂfExErEésinﬁ

) B
B Rl .
s e

_ Examplas ';;

§

- Iﬂﬁitatian’f

e

“you

1-%}thH4LCi

(I)LL\Cl:-

- muuld,like

can v
Uill=:

EEUId you go tu thg dance
mith mE? ‘ o

unuld you come to dinner
- tonight? * '

‘ ”O ———

- | Request®

he, she

we, théy

" eould

Jean )
‘might o

lay I.leave the rénm?';?

Eauld Juhnny atay nvernigh

you

Jedd | -

cdtxlcj

will

can

| MDUId you. npen the mindﬂm?

| Could ynu please iauei”;f?

your voice? Sl

'JFéimissi;n! |

was

fan ||

Wes per=|{
mitted

fo ¢

E be elloued |
| -8lloved |
o

tn

be permit- |

“ted’ ta

gL

VYou nay leeve the roon,

She may marpy. uhamever she
likes.

| Jnhnny cEn'f stay avernighi

' The shove Ehért-hga been ada

nted From work éune by Mary Clark. v
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TWO-WORD VERBS'

‘Beperable

blow out  (extinguish)

bring up (raise
: - children)

call off (cancel)
call up - (telephone) *
" 3\

- do over (do-sgain)

- f111 out  (complete)

find out (discover)

élVE bgék, (return)
give up . (abandon)

hand in . (slbmit)

&,
hang up (place an
: hook );

(maiﬁtain)’

- leave out (omit)

lst down  (lower)
look over (review,

i examine)
lgok up (search for)

-—

make out  (distinguish

- clearly)
meke ug (cﬂmpssg,
invent)

(use cosmetics)
pass out (distribute)
pick out ’(EhEQEE)

S ;gllgct)

A
put mumy | (put in the

" customery place)
" put off (postpone)
put on _(don)

The childrem wanted to blow out the matches.

Those parents brought théir children.up to
respect the leuw.

The umpire called the game off.

Cell me up tomorrows. - '

The teacher asked me.to do the mssignment overn
Fi¥l aut these forms and come back . tomorrow.

I found out what was batheiiﬁg hexr.

The teacher gave the paﬁérs‘back.

_We had to give.up smoking.

The studemts handed thelr exams iﬁ late.

‘He always hangs the phone up when I'm

speaking.
It costs e lot to kggp that car up.

I've published; dan't leave that out on my
resume.

et your halr down.:

Lgnk the test gver befnre beginﬁiﬂg.‘

I EBEnd hours looking up words. i
The handwritlng made it 1mpnssible ta makg

;aut the- addreas.

They made up 8 list of penple willing to
:antribute naney .

She made up her daughter's face for the party,

The ceptain ﬁESEEﬁ put sspirin tabletsa

" He picked out B tie to go with his shiTt.

Someane picks the garbage up on Tuesdays.

Put your tsv5.§m5y1 children.
AnotHer meeting?  Let's put 1t offe ™

CIt's better ta put your Eucks an DEFETE your
EhQEE. . :

149



Egragggle‘(ﬁnnt'd;) - .
+ put _out (extinguish) The fireman put the bleze out.

teke back (return) N This new radio doesm't work: I'm taking it
o S EEEE tn the store.

isv o teke off (remove) They took thelr coste off when they Eﬂtéreﬁ
teke up . (reise, Take that lssue up with the manager.
_ discuss) ) o
talk over (discuss) The defendant talked him casze over with
, i lawyers. )
throw sway (discard) " pon't throw those old negezines away.
try on (test the fit, She never tries on clothes when she shops.
appearance) . o
try out - (test) They tried the cer out end decided not to
. buy it ‘
turn down (reject, The boss turmed doun my request for a raise.
. lower volume) v
turn_in . * (deliver, The. hub-capythief turned himself in to the
~ submit) police.. '

turn off ~(stop power, Turn off the 1ighté whem you leave.
shut off)

furn oh  (start power, I turned the lights on to see better.
put on)

%Q“%xhn_ QEE,QEV (finish) . We've used ell our suger up.
Non-Separable
call on (ask to Thgt teacher enjoys calling on sleeping
v recite) pupils.
; come beck (return) She never comes back Fram school on time.
5 come_aver . (pay a Came agver For 1unah sanetine.
1 casusl visit) - _

N EQ@Eth' (regain - Ghe falnted from filght, but she soon came
N consciousness) ° ta. '
§ :(tﬁtal); VThE purchase comnes to twerty dnllars.

i ‘ ‘ ,- ‘get _slong (have a Thet fellow seens to ggt along with
I with friendly everyone, ] ,
. . . * reletionship

iy o with)

get by . (succeed wiin ;ﬁDD gnough just to get by; that's his matta;x\'

| ‘@ minimum ,
effort) '
i 150
. 1
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@unsﬁspaggble,izﬁﬁt'd:)

get over

(recover)

e Wthrgﬁ,h (finish)

' go away
go_aver
keep on

Look for
look inta

run into/
BCTOSS

© run_over

show up

(lesve)
(revieuw)
(arise)
(eontinue)
(sea;sh for)
(1n€%atigate)
|
(regémble)
(beware)
(respect)
(Faint)

put up with (taleraté)

(meet
accidentally)

run out of (exhaust a

‘supply)
(hit by &
car) '

(ggpéar)

takelgftéi_(reggmhle)

Ztake off -

-1alk back.

to

wait on

(leave)
(answer
“rudely)

( .erve)

It toak him weeks to get over the MuUMp 8.

I can never get through his exams in timE,-
Please go away; I'm busy Noue

Let's gﬁ'gver the battle plans again.

He geté‘gp early. 7

He keeps on talking until everyone leaves.
They looked everywhere for the lost child.

Detectives aye looking into the mysterious
deaths.

She looks-like her grandmdther.
Look out! The roof's caving in.
Young boys often look up to femous athletes.

The hest wes so intense that many people
passed out,

He cer't put up with dishonesty.

Two 0ld friends ran into each other on the
street. o
They ran out of gas in the middle of the Bay
Bridge. K .

i)

The driver lost control and ran over an old
man .

Hig ex-wife showed up at the marriage cere-
many . _

He takes after his father in everything he
does. . {

I can't stand this concert; let's take off.

My children never talk back ‘ta me.

He waits on tables for a living.
v \.

\‘\ bvd
N
,\\
\\\
\
N
\\
’\\ )
\',
. M\
) ) H ‘.‘.‘»\\
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PREFIXES

Prefix

g

ab
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PREFIXES AND SUFFIXES

Meaning

not

away from
before, in
front of
against,
oppasite
chief, prime

well

two

around, on
all sides

with

against,

opposite

ﬁaf, away from,

down from

apart, dway,
not

put fram, former

outside, beyond

into, not

between,

~at intervals

within

ill, badly,
bhad, wrong

" extravagant

Example
amoral, atypleal, emarphous
abnormal, abrupt, abstain

anteroom, antecedent, antedate
antidote, antipathy, antiseptic

archbishop, erchangel, archenemy
benefactor, benefit, . benevelent
bigect, bifocal, bigamy
Eirgumszribei circumnavigate,
circumvent. '

canversation, confound, convoy

‘callage, collateral, collapse

carrelate, correspond, correct
co-worker, co—-exist, co-author

cantradict, contrabend, contravene
descend, deflate, deviate
distrust, disinterested, disorder

exit, excavate, ex-governor, egress

extraordinary, extrasensory,

inhale, inept, innocent
imbalence, immoral, impel
illiterate, illegsl, illegible
irrequler, irresponsihle, irresolute ™

:intersperse, intermittent, intervene

intrastate, intramural, intracellular

malFuﬂetiah, malnutrition, malevolent

152



wreng, wrongly,
" not

not) -

around, about,
enctoging

behind, after
hefore, earlier,
in front ‘of
forwerd, before
back, asgain
backwards
meide, apart
talf, partly
Uﬁder.;bela@
over,
extra

above,

tagether with

across, OVET,

‘nonexistent, nsﬂpayment,

- transition,

- Example

misunderstanding, misuse, mistrust

nancanformist

perimeter, periscope, periphery

posterity, posthumous, postscript

preco ﬁE ive, premanit;gn predict

propuleion, prologue, project

reappear, recapture, reclaim

retrospect, retroactive, retroflex

‘- sgclusion, secede, seduce - ) -

semiannual; semls;rsle, semlprenlﬂus

submarine, subnormal, submerge

superimpose, supernatural,
superfluous -

synchronize, synthesis, sympathy

transcend, transgress

through, beyond

’ ultra beyand, ultraconservative, ultramodern,
) . . excessively ultraviﬁlét
Co uni prie yniform, unicameral, unigque
—_— -
I vice one who takes vice-president, viceroy, VLEE—EDHSHI A)
- the place of : !
another
SUFFIXES
Noun Suffixes
Suffix Meaning " Example
ance, ence act of, attendance, precedence, reliance,
ancy , ?ﬁ;ﬁi gtate af hesitancy, presidenmcy, consistency
-Etiﬁgi‘ ‘state, %stiaﬁ{ leatiﬁﬁ, Explnrat;gn, starvation,
institutionp foundation, Qrgaﬁlzatlmn
dom domain, . freedom, uisdum,sk;ngdnm
: R Enndltlgn QF co '

A
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ane who

V statg of

doctrine,

point of view
state, quelity
state, quality,
act of

state aof

system of

government

state, eonditian

4

Adjective Suffixes

Suffix

.
m -
()

i

"_m
e

| P

m

ERIC
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Meaning

capable of

like,

pertaining to
full of, having
like,

pertaining to
mifhgut

having the
qualities of

" havifg the

qualities of

pertaining to,
like

. Exemple

painter, receiver, baker
actor, governor, inspectar
bursar, lisr, beggar

profiteer, racketeer, pamphleteer
segregetionist, reslist, cyclist
actress, poetess, lioness :

_boyhood, falsehood, manhood

“mapnerism, ideslism, realism

sanity, repidity, elasticity

amazement, payment, embpdiment

fullness, shyness, sickness

democracy, autocracy, plutocracy

friendship, dictatorship, membership

EEﬁEElE,gEdihle, visiﬁle
criminal, practical, musical
useful, hopeful, successful
foolish, childish, selfish
demicratic, heroic, specific
active, explosive, sensitive
speechless, childless, harmless
childlike, samligé,“atatésmaﬂaike
beastly, manly, marldlj
courageous, ambitious, grievous
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Adverb Suffixes

Suffix ’ Meanin

ly . in a.;.manﬂér " happily,- strengely, comically

ward(a)  manner and packuerd(s), earthward, homeward
direction of o
movement

wige in the manner of ecrehwise, clockwise, corkscrew-wise

as AT B88....18 education-wise, weather-uise:
is concerned-

Suffix Mésningr B Example

en : to become, make deafen, riﬁEﬂi widen

ify _ to cause, make -béautiFg, diversify, simplify

ize to cause, make gymbolize, hospitelize, publicize

155
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ROOTS
3
LATIN
- \

Root Meaning
agT field, farn agriculture, Eérﬁngmy
aud hear auditorium, Eugienﬁe
agua - water aquatic, éqgeduét
cid kill | suicide, genocide
celer speed, hasten accelerate, celerity

cur, curr run

dict gay i diction, contradict
duct lead induce, abduct i
fact, make, da manufasturéi Fsgtafy
flect bend inflectian, deflect,
frater brather fraternal, F;atriciés
fund, ;55‘ pour |  refund, effusive \'
gress, grad go, step progress, gradual |\
Jud judgement judicial, judicious

lect, leg

tlose, shut

‘read; choose

seclusion, include

ineur, current

collect, legend

log, loc speak eloquent, locution

- manu hand manuscript, manicyre
mar sea maritime, submarine
fate mother ‘maternsl, matriasrch
med middle intermediary, medium
min smaller, diminish, minute-

. inferior '
mort . death ﬁartis;an, mortal
nom namEVV nomegnclature, nominal
pater father paternal, patriotic
ped, pogd - foot pedal, tripod.

~pend hang, weigh | depend, ponderous
156
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LATIN (cont'd.) '

! ) P - “
Rogt ' Mesning
plic ! C fold . Eﬂmplisﬁté, duplicate
port carry , portable, impnft
pos, pan : ﬁlazgi put ~postpone, pgsition
;ggi,ggst rulé, manage direct, redulate
rupt . break - rupture, disrupt
o . gcrib, scrip write inscribe, conscription
EEEE&;EEEE - touch - . tactile, tengible
9E;u amg%y . vacuum, evacuate
vace . call - vocgl, invocation
vaora ‘devour - | voracious, carnivorous
GREEM
' enthro mearn ‘ anthropoid, misanthrope -
- R . ggigg ‘ gtar astrolagy, astronaut
ggig self automatic, automobile
biblio bagk - bibliogeaphy, bibliophile
blo a - 1life biology, biography |
chronas v time | chronicle, chronology
EEQE pégple democrat, demggragﬁy
;ggg garth ; geology, geography
E;EE u tongue . ! polyglot, glottal
Y ~ gram _ something . telegram, grammar.
written _ o
greph - urite A” ' autograph, biography
hetera different heterageneous
homo same hamageneéus, homosexual
EiEiE . uater . dehydrate, hydrant
kosmo world cosmopolitan, cosmonaut
= 15?:,
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-

' 'GREEK (cont'd.)

Meaning

power
study

big

smsil
sallor
death

new

nerve
kﬁauiedga,

suffering,
disease

love

fear

lay

sound, volce

light
city

many

of the mind

examine

wise

distant

image

158

Example

democrat, autncrat
enthropology, chronology
megaphone, megatan |
microscope, microphone
gstronaut, nautical
ﬁEEiémEnEEf

nzophyte; neoclassical
ﬁeurﬂlagg, neurotic
autonomy, astranomy

pathetic, pathﬁlﬁgy

philosophy, philanthropist
hy drophobia, phobia

. a2

 ﬁhgﬁg1ﬁgy, telephane
phatography, photosynthesis

cosmopolitan, politician
polyglot, monopaly
psyshigg psyechalagy
éEQ@E; telescope
sophisticated, philosaphy
telegraph, telepathy '
typical, typewriter

TR



SOME VOCABULARY CATEGORIES

Femily Relstionships: mother, son, brother, cousin, to marry,
= o to divoree

Colors: red, blue, dark, light, to paint

'“*“ﬁﬁiﬁﬁmberé: ten, four hundred, to count, how many, firet

?gvsigﬁaﬁthsé Monday, Jenuary, week, the 13th of March

Westher, Seasons: sunny, cold, tg rain, storm, summer

kY

Parts of the Body: face, hand, to touch, thin, heavy |

Time: o'clock, half-past, in the morning, now

: shirt, belt, to put on, to wesr, wrinkled, neat

hill, forest, lake, field, north, ‘south

o

ﬂEﬁ;ﬁig §: to love, jealﬂuSy, to want, generous, Friendly

Transportation: to travel, bus, plane, to drive, s1louw

Praofessions: mechanic, teacher, What do you éa?, garage

Sport: fggthalii ta play, checkers, to win

Y "

| 161
ERIC

JAFulToxt Provided by ERIC



Animels: dog, cat, to bark, teme

Lodging

to 1live, -house, hut, Toom

Parts of

House: kitchen, room, furniture, to sleep
, . ,

e Places: country, city, hamg, of fice, stadium

o |

\ Food: to eat, fruits, vgge%anles, restaurant, market
\\ ) ;

.

\ Money: to cost, change, taihuy

Biographicsl Infarmation: Ea be born, age, natienality, single

Entertainment: mavies, to enjoy, game, to dance, party

n

"

]
3
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L] i ‘ M g

COMMONLY USED WORDS

7

Noung , .
4 _
A action afterncon age amount animal aenswer arm  art
article ’ -

b' bahy

 back _bag ball bank beauty bed bird blood
boat ba

C
dy - hox . boy brather building business

C. car (in any)cese ceuse center - century ~chair chance
child(ren) church cirele city class clothes cloud
college color  company conditien corner eost country
(of )ecourse crowd cup ’ :

d day dete daughter desl -death difference  dinner .
dirertion distance  doctor dog dollar . door. doubt
dream dress’ drink :

ear earth east edge’ effort egg” end evening- eye

face. fact fuall  family farm father favor fellow a
field finger fire fish floor flower fly" food
foot(feet) forest friend front fruit  future

‘game garden girl glass gold government grags guess
halr hall hand hat ‘head health- heart hill history¥ .
hole home  horse | haur - house husband

T W

L ice jdea. inch interest  isiand ' %
_Jeb Joy )

kitchen knee

lady land law leg letter 1life 1light 1line 1lip
{(a)lat(of) lave man{men) matter meat meeting . member -
middle* mile milk minute . Miss moment = money ~ month
moan  moThing mother mauntain mouth  musiec  Mr. Mrs.

"1 ‘neme  nation " mature neck neighbor news pighé north

nose note number

object ocean office oil  opinion

'Fl page pain pair pents paper part pastry past --peace

people person  plcture piece place plant pleasure
pound power price president problem public purpose

q guarter question

16l
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&

o n o

p

S

t

.Nouns (cant'd,) .
race rain’  resson report result river road rock’
room rule : e
salt school  sea sesson seat” shade sﬁapé ship _ shee
shop  shoulder siﬂe sight sign sir size .skin sky ,
#hnow  8song  soul uth  space spirit spot spring = star;
stone, satorm stﬂry street  subject success  sugér summer
supply  surprise system - o ) ‘
tahle tesr thing thought +ime  today tomorrow \:tap
touwn tree  trip trouble | truth ‘ "
uncle
view voice
wall war ‘watch water wsy. weather ~week west wind
window winter woman(women) wood  werd
_yard year

&
Verbs ~

- W

w
v
W
7

Irregular (with past forms)

be (was, were)
breask (brake)

catch (caught)

beat (beat)

. bezome (became)

" begin {(began)

but (bought)

bring (brought)

build (built)

came C:amE)

cost (cost)

cut Ceutd

do (did)

érsm (ﬁreg)

drlﬁk (draﬁk)

1 drive (drove) ‘

get (got)
hang (hung)
“keep (kept)

lay (lsid)
lose (lost)

give (gave)
have (ﬁad)
know (knew)

lead (1ed)

 go (went)

hear Cheard)

leave (left)

grow (grew)

£ est (ate) \
| - . - ) -
£ fall (fell) feed (Fed) feel (Felt) Fight (fought)
g find (found)  fly (Flew) forget (for:ot) forgive (fargave)

hold- (held)

let (let) lie

hurt Churt) .

(lay)



sl(sénffd-)l
x ngg (maﬁé) @éant(meaﬁk)_ meet (met)
pay (paid) put,épgt)
read;(%eéd} ride (rode) “iisgﬂ(rmsé)», run (ran)
55 oy Caéid} }age ( saw) :senﬁ fSEﬁtD set (set) sing (s8amg)

sleep Cslept) speak (spoke)  spend (spent)  spread (spread)
.stand (stood) _ ’ :

+- " take (toaok) teach (taught) - tell (told)  think (thought)

R

t
\L understand (understood) -
W

wear (wore) urite (wrote)

mtcept act; add wadmit agree . ellow sppear arrive

belong believe__ burn

contaln continue  cook caunt Cover © Cross |, ' CTY

-

D P p &

. denée dare decide demand destroy  discover  doubt
. ~ dream  drop : : '

enjoy enter escape - expect explain EXPTESS

+

fail fill finish . force N

heppen . help hope  hurry

-~ 3 +H

‘increase in51QQé

j Join - )
T K kil kiss
& || laugh learn like listen i;ﬁgi:uiﬁak ~ love
i maxry matter messure mind  move .
Fﬁx ’%Eed _ﬁatiée
’ ’ A
163
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Regular Verbs (cont'd.)

| QV F—'FFEF . Drﬁéf . l;!jpgﬁ —
,3 pess  pick ﬂiéﬂ plant play point prepare  promise \
prove pill

f
| /

. P rein reach realize remain remenber  seply . return

» ring run_ rush : ’
save serve ' share. shout show smoke sound  start ?
stay step stop study . suppose

m‘

i+

talk = taste thamk  touch travel txy  tupn

- use !

L
' \W weit walk went wetch wish uonder work , /

Adjectives | o

‘able alone efrald

bed beautiful better best big blaek blue (be)born
Vbright brown | bury -

certain chief clean. clesr cold common  complete  cool

dark  dead deep different dfy

easy - - !

/

(12}

e

I

gléd good ;g%av great

happy ~ hard  heavy “hot  human  hundred ]

i11 impértaﬁt] : g . X

: |
.large -~ lest late little lané' lau
. . = . ‘\\
..million  modern \

a

b

C

d

e ,!"K
f  fatr  famous fagt  Fine Faréign free  fresh  full

:

"

L

L

m

1

_ \
mational’ natural new next niéé . —

ERIC |
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old aﬂlyk‘;

safe gsevera

tall thin tired true

varigus

X 2L+ o -m‘m © O

yéllsm young

Advens
&  egaln  ®Qo almost . already. @8lso
_lkj vefore hbetter best |

C - certainly

& garly else -especielly even  BVer

*F' far finally forward
h here how *
L,§ instead |
eJ 1 just
‘i“;m“"ﬁﬁ’;“mﬂ?E””””
n ﬁearig ' necessery Never no not
o aﬁtéﬁ once out autside
| P probably | |
_ﬁa quickly quitsh
- | 165

| pdjectives (cont'd.) o

ready T a’i*ﬁﬂ‘“‘ri ch . right— round

short sick gimple
square streight strong sure sueet

‘plain plesaantak poor possible  pretty

amall

. aluays.

soft

away

<

special

marmb wet white whole wide wild miééx wonderful  urong

Y



= m+ﬂ tn -

<

*Adﬁgrbg (éqnt'di)

é rather really

80 sometimes strange séﬂdenly
then  there today tamorrow

up usuélly o

i

very. o \

yes - yet |\

Conjunctions - Lo
A elthough and . as . ' |

b beceuse  both...and  but ' \

@ either...or

; o : /
F) -hawever '

L if

neither...nor

N
;,£3- ar - o _ _ N .

since

t#erefore  though  thus

when  where whether while

S

t

w until o f .
w

){ yet

R 166
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TS an: -+ {i r; ~ 'f““fﬂ tL. o : ;@ﬂ e

Prepositions

above ebout @cross  after

- at o L

. beﬁind beside hetween by

~down . during
except

for . ?rgﬁ

Il

of off on over
thraugh toa  towards
. e

under . until up  upon

with withoit  within

Pronounis

e

p\;

=

D\

~< Z

£ o o

everything

agalnst

he . her herself him himzelf

I it itself

. my myself mine

ﬁﬁthingik'ﬁﬁﬁe

‘ane ﬂghér our ours
R ri =

she

their _}them themselves they

us

we who whom whose what

you | yDouT ygufsgl? \

whieh

his

along

amang

around"



Auxiliaries
can  could - must ought shall ° should

gaﬁtifie:g~

all’ any : ’ | .
(@ 1ittle) bit (of) |
‘(s great) deal (of)
eight EithEI.

first ‘fivé. four
neither nine .

ane

LY

ot Qg3 PO ﬂL,‘tr= nu

second geven  8ix

i

third thirty thousand three  twelve  twenty  tuwo
Determiners
a ean

gach  Every

a

e

t ~theat the these this those
J@k ’\ W

_mhich what

168




QUESTION TYPES

‘The qéestiaﬁ;sgsteﬁ‘ih
-teaching EFL, into two

Eﬁglisﬁ-san be dividedg for the purpose of .
components: the type of qggstign esked,

and the type of answer required.

Three typég of questions can be asked: about the content of the
v ~ lessan, ashout what inference or judgments can/be made from that
. ey content, @nd about a student's 1life in relation to 8 lesson, B.0.:

FaT .
B 13

CONTENT is

"Phillp was amazed.
for the first time in his life.
school ‘to tell all his friends,
believe him. If gnly he could think of a way to prove itl"

#e had just seen an elephant in the road,
He‘cpuldn't wait to get to
though perhaps they wouldn't-

the easiest of the guestiona for & language learner.

The answer %0 & content question is found directly in a passage.

.The task for a studentfis to-find it.

¢ ° ' 1. uhat ¢id Pnilip see?
'~ "2, UWas he smazed? !
3, Had he ever seen an elep

INFERENGE represents.a big step
v work with @ passage: the ability
- found in the text. The language
e informetion that is given, to &c
relevant information end forming
of inference is considerable. :Q
characters in 8 passage~--their m
. tics, their relation to athers;

the characters; about the time-=the year,

the point in the lives of the ch
people or the egvents: -sbout the
results, the different ways they
whether they're relatively norma

i.. Do you think Philip's fr

- -+ ‘2¢, Why might his friends no

K "+ 3. Do you think Philip caul
S gaw an elephant? i

. 4, lWhat kind of -boy is Phil

© 5, Does he live in the coun

Examples might be:

hant bEanE?

in a langubge learner's abillty to
to deduce information not actually
learner must learn to infer from
quire a facility for extracting
“an opinion about it. The range
uestions cen be posed about the
oods, thelr physicel characteris-
about the physical environment of
the day, the season,

aracters, end its effect on the

gvents themselves--their possible

might affect different peaple,

iends will believe him or not?
t believe him?
d find a way to aﬁqve that he

try or the city?

169
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3

E

LIFE queéfiénS'afféifa lEngQEge learner. the agpattuﬁity to speak

" sbout himself in free conversation, wlthout direct: reference to

a text. Life questions deal directly with a language learner s

‘1ife, . A teasher can Esk two kinds of Life questians.

Ebaut the student himself:
1. Have you ever seen an elephant? : .
2. Would you prefer seeing an elephant or & lion?

or about the culture of the student:
1. In your village-do yﬁu hupnt Elephaﬂts or let them
© run free?
2. Do you know any fables or stories Ebbut elephanta?
3. What is the most significent animal in your village

or tribe or country?  Why?

. I ‘

The qﬁest ons can take three’?arms, requiring three tgpés af

responses:) a simple yes-no answer, a selestlnn or choice between
wh

two alternatives, or @ more detailed response telling who
where, how, what ar when (WH-questions, or guestion-word questians).

All,EFHfHESE‘typEE of guestions can be put together in~the form
of a-chart, which serves as a check to assure that the gquestions
are moving from content to meaningful application to the student's
life. The questions (and answers) move from easy to difficult in
two weys: from content to life, end from yes-no.to-WH=questicns.

Fnng
)
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yes/no -

either/or

WH-
questlions

Content

IanrEﬁcé

"Life |

Wes Philip

Do Qau think

I Heve you ever:

ar a lionT

amazed? Philip could geen Aan
- find a way to elephant?’
prove he saw —
an elephant? Are there maeny
‘ . elephants in
your region?
" Had he seen Do you suppose Would you rather
an elephant Philip's see an elephant

friends will
believe him
or not?

Does Philip
live in the
country or

in 8 city?

or a lion? . .

within your tribe,
do you hunt ele-
phants or leave
them alone?

Why was Philip
in a hurry. to

get to school?]

Whet time of
day was 1t?

What kind of
boy was Philip®
Why might his
friends not

7 Why?

what pfablems can
elephants cause?

Wheat prabléms can
the lsck of ele-
phants sause?

believe him?

171
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" A GUIDE TO PUNCTUATION

Apnstropha

.Use an apostrophe

‘= to indicete omisslons iﬁ contractlons

- to indicete possession ©

‘Breckets
Use brackets o
~ to indicate conment or °

question into quated

materigly OTs..
- -~ within parentheses

Colon
. Use a calon
= 1n writing eclock time
= to introduce s list
- after the names of
~speakers in s dialogue

- after salutations in
formal or business
letters

Comma .

Use a camna

- after yes or no in a
response
i o, ' .
- before the conjunction
in 8 compound sentence

. to separate elements
. ‘ip addresses

to separate equivalent
elemenis in g series

to sepurate a speaker's
words from the intro- =~
ductary etmtenent

172

|
doeen’t, won't
Mary's p's and g's

"He [Lincalﬁ] wes mssassinated -
by a med actor."

"Shakespeare died in April 1616 (7]"
(Allende killed himself Euas apgass

in 1975. )

9:25 12:01
We need the Fﬂllnming items
soap, toothpeste end hand lotion

The speaker observed: '"Four
score arnd twenty yesrs 8Q00«.."

" Dear Sir:

Dear Mr, Lendsdowne:

Yes, we have bananas.

The oldest hoy is goling to
school and the gaungegt is
going to murki

New Orleans, Louisiana

a

The barn was dark, warm,

-and damp.

John sskgd,’"May I leave?"

iﬁatedﬂ



z(ﬂéntfﬂ_)

Comma

- —,in _group.:large numbera -9,231 1,268,421 B
-~ -into” thousands : - ) -
. . = toset aff sddressee "Mary, take this ring."
in direct speech 4 ’ i . s
: = to separate an intro- e, »
ductory cleuse from the When the party wes over, I
_gentence memt hame. - )
L _ : © < after a mild exclamation Well, it's ﬂDﬁE of your busiﬁess.
- before snd after an . Eéarge,-a?famgus;ﬁuet, spoke

__5:\ appnsitive . * 4o our class. A S
. - to Eeggsate 8 tag S : :
guesticn from the It's cold, iSﬁ't it?

rest of /the sentence

- hefare and after @ nan— Punttuation, whith is Essential
restrictiye adjective for writing, seeQs Vvery Ecmpliﬁ‘
clause, cated. . o
25! - - Dash - . . ‘ o
Use a dash - e .
- to indicate an inter- :me'll arrive in New.York - at
a _ ruption or gn efter- last - in two hours.
F  thought : ) I can explain ~ at least, I
: think I can. .
- to -indicate special _Give people what they want -
emphasis in nlase of money, fame, and power.
a comma . : ; .9

! Exclamation Point -

Use en exclamation polnt

" - to indicate strong ° Help!
feeling or emotion aoT - Wateh outl

Far_emphasis _ N Shg said ahe'd Jump sﬁﬂ sha, did!”

- _Hyphen -, o
Uge & hyphen '
-—_ihr;ertain fixed ex« ©  person=-to-peraon matter-of-fect

presslone - atatiaﬁita—gtatiaﬁ :

eh
¥

[




- = in compound numerals

= in expreasions of

Jeining @ predix

= in
' r4 DTOAET SEme

to
= in Joining & prefin

to & nourt uhnge first

letter is the same os

the last letter of the

prefix .

Parentheses

Use parentheses

- to enclosge remarks, . _
comménte, explenations,
e etc. that interrupt

. ] © the main thought .~

e 2

Period

UEE a PEflEd
\at the end of a statement
) ~ 'after initlels or abbre-
= 7 iEtiﬂﬁE .;ii
- to indicate cents and -
other decimals
\
l
) gyes+inn Msrk
. ® -
' Uee a.guestion mark
- at the end of & direct
quesFign ! .
- aftar a tag questian

clock time e

twenty-one " ninety=-nine
twenty-firat ninety-ninth
LevZn-thirty  one-fifteen
i7e~Uolumbhian  pre-Roosevelt

wit=Christian

anti-intellectual
pre-existing v
re-elect

o

She invited the two men (they
are cousins). to the party.,

If 1t rains (it usually doesn't),
we’ll pastpone the picnic.

'T want to'go home.

Mr, P. T. Barnum 1:00 p.m.

Washington, D.C.

$5.50 l.85 ' .ol

Uhege does it all end?
You like to talk, dan't you?
/'
I '

l



gemicolan

lae a semicolon

senteﬁsg
zctive

~ in-a compot
without 8 v
.~ in & sentence with two
main clauses joined by’
# conjunctive adverh

=

Underline

-~ titles of magazines,
newspapers, and books

Cin handurltlﬂg aﬂd typing

- Fﬂr21gn phrases and words

{ B in handwriting or type-
' 3 writing
- words emphaéizéﬂ e

i the names of ships),
trains and airplanes

I

P
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The slﬂgullr form is mouse;
the plural form is mice.

The’ jeacher was sick; thEIEFgrE,"

" glasses were called QFF.

Mary ran & good race; - however,
ghe failed to gualify Far the
finals.

The Titanic

NEMS@EER> The New York T;mea
A Fs rgméll TE Arms
alors ggg léfv§yarbi§g -

I wanted three tickets, riot four.

Orient Express

Constellation
£
4
lg'l
.{
- ¥
~
= | ..
\‘
\
5 - 4



. .0 o
'USEFUL "SPELLING RULES

o

A) .if & word Endé:in x;prégedéﬂgby a smngnnant, change the y
to an 1 before every suFFix Exﬂept -1 g

salary salarles : cmpy . ngylng
marry married try " _trying
lanely lopeliness fly , Flyiﬁg
unrry worries . & marry marrylng
- B)’ m:ite : hefnre &8, except after ¢, or when rnundeﬁ l;ke a, ’
as in ﬂeighbar and uElgh . -
t i Eéfsre:g: ghfiEFi-pieée, chief, yield
e bEFEEEiii reaeiyg dEcEiVE EElllng, freight, slgigh
Exceptions: either, ﬂeither, seize leisure, weird,
species, finmancier , 3
A , . . g

C) If a word ends with g single .cansonant preeeded by a single

vowel (hop, bat) and you add a suffix beginning with a vowel i

7% A (= -er, hed sing) double the Flnal consonant uhen{
. L) the word hag only one syllable o
' stop B stupped ) "‘trip .+ tripped
bat batter _ drop . - dropping
rub Tubbing L spin. Spiﬁning
2) the word is accented nﬁ%the ddst syllablg
e ——— — m—
occur occurring confer EDﬁfEPIEd |
admi t admi tted omit . omitting
S D) If & word ends with a silent £ and you add & suffix, -

. - drap tH% g if the SUFFIK beginsruith a Qu@elr "
love . lgvable move moving
desiré desirable , use uéablé

~ keep the g if the suffix begins with a EEHSEﬂEHt
[ use useful engage *. Engagement
i love lovely _ move ; movement |
oo Egzeptlans méidé:gﬁazﬁg'inzee never drgp thg ﬁ}nal eg, -
) : [ agree  agreement | Flee - Fleeing ’
- ~ -
: . 176 .
/
d7o
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DIFFERENCES between BRITISH

=Eense
license
defense
| =T
center
meter
civilization
naturaslization
jiéé
criticize
memorize
g fulfill
skillful
__-ment
judgment
argument
7 2
! "

A

ERIC
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| e
~J
-y

and AMERICAN SPELLING

anmesthesia
encyclopaedia

connexion
reflexioi

learnt
spelt

centre
metre

.,

{_-isation |
civilisation
naturalisation

criticise
memorise

fulfil
skilful

—ement

judgement
arguement




b

Note: Iﬁ Eritiah usag_, words: Endlng in an 1 precedgd by a
. a single vowel usually double the 1. A
7qﬁarrel " guarréliing ‘model ”ﬁageiiéﬁ
travel travelled signal  signalling
In American usage, the consonant is

1ast ayllable is Eccented.

is dauﬁled}gﬁly if the

7signal signallﬁg- excel . éx;él;ént
travel traveling propel . propeller
i} N

= J
I i
' ‘
1
178 \l
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i

'mmamw%mmmﬁ@mms

Ehgliéh/ugéngi

batate|

= st P

1 yerd (yd ) <] oo s 1k m
] foot £ 17 inches (In ) = 2k em

1 nlle (nd ) = 5,260 feet (Ft ) 2 16093 kn | 1 kilomcter (kn ) = 1,000 neters (n ) =62l i

1 qeter = 100 centineters (cn) =331
] gentineter = 10 nillineters (m ) < 3337 dn

| lﬂéight

C hame = bhi0eq e

linﬂh ) o H 2;5%_::"1 -

"fZIHDIEM 40 ITiEwL

| ast fan = 2,000 pounda- = S072MT

Dpund = 16 aunees (o2 ) 2 S KG

(B!ti) (lhf) = 9002 kg ‘

netrlc ton =1, 000 kilogreme = 2,006 1t
(MT.)
1 kilogren (kg) = 1,000 geome 2 0l b

¢ S DTS R

frea

Lonee = 16 drang (de ) B35 g

lpm(y) =0 ;Eﬂtig:ams;fﬂg) ,

p=ter R R
| oquare nile = 750 he
(s, L ) = 640 acres (A) 2,5 kn'
A1 ha.
1553 mz
ﬂgﬁ
= b, 45 o

m i 1] ]

lgg yd =980 f

| gg fi =14 81 1n 2

_lmmﬂmmr : imﬂ%m=

(k) = 100 hecterea (he )= 4306 eq, nb.

heotare = 00 s () = 247 4
) are - 100 centlase (ce ) = 119 &g ya

f SN LS T K

= l Eﬂ _1“ —— S S— - = i

Cepaclly

T 1%

(1) - (gl) -

| gallen o hqerts (gt ) =591
Lot = 2pinte () =B L
| plit =200 2 47 L.

L floltber = 1,000 Mtens (1) 2 60ul8 2l

HMIIHL O

(k1)

oy =8fluidor

(ther

CTuTrn - 70 j 1 ngentel gellon -
ol s l6kft kUG gl
[ stone = 1 1o 1 inpertel quert -

) ﬁhmﬂmemHaFnsﬂﬂ;LEg?

Ll = 100 centidtens (] )= WDB Ok -

ngrﬁ——at’ure z — l.. — | S ,l - —t =
gaﬁ Fahpenhelt = Body Tenperature = 30 Lelalun |
nf £ = Godling Polnt of Uater = J00° 0
10 F « Freezing Polnt of Uater = °c

SLINITYATNODR TTHLIW

. T TN Y

5152 U‘s!=qtﬁ , l

3081,8 = F =R
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TEMS

_DRAWING HOUSEHOLD I

hs

=

A REFRIGERATOR
AN ICEBOX







DRAWING ACTIONS - .

l " EATING
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DRAWING ACTIONS

SLEEPING
RESTING
NAPPING




DRAWING ACTIONS [/

DIVING

- SWIMI\HNG |
g ‘

185

188




JUMPING \

I .

_DRAWING ACTIQNS _

‘PLAYING
TOSSING
THROWING

- CATCHING




W

DRAWING TRANSPORTATION WITH ‘PEOPLE

ROWING
BOATING

187



&

+ DRAWING TRANSPORTATION WITH PEOPLE

L

RIDING A
MOTOR -~
lcYycLE

RIDING A BIKE
PEDALING |
| CYCLING -
. BIKING

188 o




;-//

J;DﬂMMHmmﬁmmEM'x;"'%

BOAT : AN s
SAILBOAT ° *

VESSEL
CRAFT

HORSE
PONY

Af
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__DRAWING ,IQANSEQRTAT;@N SETTINGS.

~ PAVED ROAD & COUNTRY ROAD
. | ¥ AsSPHALT ‘ DIRT ROAD

@ﬁ TARMAC
W MACA DAM

/ SNOW \

DT e
ii{; I’:”f‘ffgf';u 7,

MOUNTAIN ..




___DRAWING TREES

PALM f’gfﬁ

191




- g~—~DRAWING A STORY SEQUENCE _ _ _ "THE STOAM"




L3

ﬁ\i.,i e - ORBATNING HACTION SCENES

L SR
R |

DTHE FOOTBALL. NA TCETT -
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ANNOTATED BIBLIOGRAPHY /
. SOME USEFUL B0O0KS AND MATERIALS FOR ESL/EFL
Note: Almost all of these items are used by teachers here at SIT.

1.. SEQUENCING PRESENTATION OF STRUCTURES (for teachers only)

An ESL Curriculum, prepared by C. Evans, L. Kunz, Je Withrow (New York,
TING, Inc.). Only 14 pages, but very concisely illustrates how to
organize s course. Three elements: student behavioral objectives,
possible structures, and possible contexts, are the basis of orgsan=
ization. There is a list of 175 basic to advanced structures, end
basic information guestions, end elso the 100 most frequently used
irregular verbs.

English Sentence Structure, by Robert Krohn, et a1 (Ann Arbor, The
University of Michigen Press, 1971). A aimple,.gasy to follow

- arrangement, with the structure laid out ‘in Da;é%- New structures

' -gre based omn previous patterns, so there is e logicel flow. Good
place to start, especislly for the beginning teacher. Can slaso be
used @s @ check if you write your own seguence. At the advanced
level it is rather incomplete. (Note: This book is often celled
"Lado-Fries" since it is based upon the originel written by Robert Lado
and Charlea Fries.) ) :

IT. GRAMMAR REFERENCE (for teacher or advanced students)

 Index to Modern English, by .Thomas .Lee Crowell, Jr. (New York: McGraw-
Hill Book Company, 71964). An slphabetical listing with many details

. gbout gremmar and usage. One needs to become familiar with grammatical °
terms to know where to find things. Traditionsl analysis, with lots
of exsmples. ; -

Modern English: A-Practical-Reference Guide, by Marcells Frank(Engle-,
wood Cliffs, New Jersey, Prentiss-Hall Inc., 1972). Also very
thorough, answers rearly all the questions even the most advanced
student could bug you with. . ' '

195 -
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III. -GRAMMAR REFERENCE WITH EXERCISES (equally uséful for teachers '« .
C . . and students) ‘ -
Mastering American Epglish: A Handbook=Workhook of Essentials, by
R.. Hayden, D. Pilgrim. A.Q. HaggardfCEﬁg;éuagﬁ"EliFFé;fNemwgérseyi
Prentiss-Hall, Inc., 1956). A good reference with lots of exercises,
., clear explanations, but not always completely gccurate in, for example,
the use of the present perfect. '

Rapid Review of English Grammar, by Jean Praninskas (Englewood Cliffs,
New Jersey; Prentiss-Hall, Inc., 1975). .Same prefer this to Mastering,
while others.... Some teachers prefer,the older pdition of Praninskas.
Not all the structures presented are practiced in exercises. A good
Yother place" to look. : : o :

4

IV. GRAMMAR EXERCISES WITH BRIEF EXPLANATIONS (though prepared for
. ESL students, it is equally useful for. teacdhers)

Eﬁg;ishfSEHtEﬁ;E Structure, by Rohert Krohn (see abave, under I.). .,
Orsl exercises with simple procedures. Very: mechanical, a kind aof
linguistic "calisthenigs,"” o ’ .

: M%ﬁe:h!Eﬁg;ish: Exercises for Non-native Epsakegs; by Marcella Frank
(Englewond Cliffs, New Jersey, Prentiss-Hall, 1972). A two volume set:
Volume I: Parts of Speech; Volume II: Sentences and EamplExNStrgé;giii.
Very “thorough. The best set of. exercise books For advanced students,
-especially those preparing for the obscurities of- the TOEFL. Some

[~ exercises are useful for low-level students, too. Gets into the
- subtleties much more thoroughly than any of the shove-named books.

Graded Exercises in English, by Robert Dixon (New York, Regents Pub-
lishing Campany, Inc., 1971). Probably the most widely published and
pirated ESL book around. It's cheap, and the exercises are straight-
forward. It has clear, hrief explanations. Students can use it on,
their own easily.

English St;uzfu%e in Focus, by Pally Davis CRﬁmléy,Msssachusséttsi
Newbury Hause, 1977). An intermediate grammar review bhook intended
for adult Faféigﬁalangusge learners. -There are "explications" in boxes~
.and a wide variety of situational~-type exercises. Handles many com-
plexities and subtleties (as for example modals) in a much moTe
complete way than meny other texts. : ' ’

Fas
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. Y. COMPOSITION REFERENGE (Ideas For Teachers) ,

A Way With Words,. by Edne Gilbert (available. from Educational Sglutians).
[ots of creative composition ideas for sentences, paragraphs, long
compositions. Some exapples: writing a sentence with three letter
words, finishing a story, etc., etc., etc. Ideas can be used with any.

class level. : . X ,

VI. COMPDSITION TEXTS

A First Book in Comprehensian, PFrecis end Compasition, by L.G. Alexander
(London, Longman, Ltd., 1965). The student reads a paragraph and
answers guestions to reconstruct a summary of it. Appropriate
connectors are supplied. Easy to uge. . g

-

-ieﬁ 5t§p§;;79 Course in ﬁgp;;allgﬂiﬁamggsitigé for Beginners ang;;
s 71ﬂﬁEfNE§i§tE_EEL7Etpd%ﬂtg, by G. Brooks and 2 withzou (New York LINC,
Iﬂzis 197&); . ® . ) = =

B4
L -

Twenty~-six Steps: A Epurseiiﬂ Qaﬁt;g;lngggmppsitian>fgi:Iﬁteimgdiaﬁe
and Advanced Students, by L. kunz (New York, LING, Inc., 1972).

Write Me a Ream: A Course iﬁ Controlled Composition for Job Trgiﬁiﬁg i

and- Adult Education, by L. Kunz and R Uiscount (New York, Teachers
‘College Press, 1973). ' .

These three texts are very similar. Al1 -use numbered steps which = .
indicate the difficulty of the assignment. Simplest steps ask
students to change pronouns, tense,.etc. Mare difficult involve
-using pasgive, combining sentences, etc. This approach, like
. Alexander's, is easy to follow and seems to work. Moreover, since
a¢ the beginning stages students are doing little more than copying
' _the text, it impresses on them the importance of little things they
temd to overlook -- capitalization, punctuation, spelling, paragraph
indentation. The-printed texts relate to city life, adult probléms,
current events. s ’ :
Reading, Thinking Writing, by Mary Lawrence (Ann Arbor: University of -
Michigan Press, 1975). 'Teaches logical organization: making -irfereces,
using generalizations and examples, chronoldgical order, describing
,:%patial relationships, using cause and result, comparison and contrast,
geparating relevant and irrelevant informatien, ,ghowing logical rela-
tionships, making hypotheses. This is obviously“an advanced compo-
sitiopn text! Very clearly written and creatively designed, so that
it ean be used at an intermediate jevel; the thinking is more demanding
than the language level. (It could probably be used successfuldy with =
" native speakers.) '

197
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‘and ‘all the other fine things seen on the TOEFL. Writing exe

‘e

~3:

p I
+VII. READING TEXTS -~ HOW TO READ

R

Reapgr's ghﬂicelia,ﬁgadiggﬁghil;s Texthook for Students of English as

8 Second Language, by E. Margaret Baudoin, et al. (Ann Arbor: Univep-
sity of Michigan Press, 1977). An intermediate to advanced workbook

fFor adults. Perhaps the most innovative reading text. Approaches
reading as a problem-solving skill. OFffers ideas for what 'to look for
in’a reading and offers-a-variety of non-prose readings: menus, news-
paper ads, questionnaires, poetry, gchedules, mapg. It &lso offers
short ‘readings for the main idea, exercises for finding meaning from
context, exercises for restatement and inference, exercises in using
the dictionary, .and exercises in merphology (roots, prefixes, suffixes).
There are longer readings (up to 2,000-4,000 words). :

American ‘Topics: A Reading Vocabulary Text for Speakers of English as
8_Second Lenguage, by Robert C. Lugton (Englewaod Cliffs, New Jersey,
Prentiss-Hall 1978). Fbr advanced students. Although called a reading
text, this hook offers many interesting discussion possibilities as
well as roleplays, skits, dictations, compasitiop exercises, the expec-
ted vocabulary exercises (fill in the blanks, synonyms and antonyms, .
word-forms,” prepositions, idioms) and reading comprehension exercises.
Readings are on topics of interest to foreign students interested. in

the U,S_,’pa;titularly;thESE who might be living here. Topic range across
food, jazz, divaorce, family finances, ecology.  Fifteen readings. Well
illustrated. R

How to Read and Write in College, by R. Dodge (New York: Harper and
Row, 1962). Has exercises on usage -- agreement, dangling modifiers,
T

(at the grammer level) for advanced students, Reading texts sre lang

“and non-fiction: essays, feature articles.

k]

VIII. - AURAL COMPREHENSIBN

Improving Aural Comprehension, by Joan Maorley (Anp Arhor: University -

o

of* Michigan Press, 1972): - Has a teacher's book apd a_student's work-
book. .Both are needed. Lots pf .details that are difficult to make
interesting bécome so through games and exercises. Certainly the
best in its field (practically the only one). Belaongs on the list of
the ten best EfL books, whatever the other mine are. »
Listening Dictation , by Joan Morley (Ann Arbar: University of Michigan
Press, 1975). Revives dictation taking and also hasumul tiple chaoice
comprehension tests. Students have to have gotten the dictations
correct to answer the questions correctly. Has tdpes, hut can be

used without them (teacher reads answer key in hack gf the beok).




i
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1X. PRONUNCIATION  (tescher reference and student-texts)

Pronunciation Contrasts in English, by D.L.F. and A.P.-Nilsen (New

Vork, Regents Publicatians, Inc., 1973). Minimal Pair exercises,

diagrams to-fllustrate where the gound is-produced, lists of languages
‘ whose spemkers have trouble with each sound. '

Prqﬁu%ziétigﬂ Exercises in English, by M_F;‘Ciarey and R. Diggh_ (Also

published, by Redents Publications, "Inc,). Seme sort of stuff with
addition of sentences and paragraphs.

Stress and Intonation: Dril;s,andexér;iges,in_Egglignfpranunsiatian;
Volumes 1 and 11 (New Yark, Follier—MacMillan, 1973). Gives good
information to the teacher as to how to teach pronuncigtion. Very
‘exhaustive. Emphasizes mormal, high-speed, pronunciation. Gpod ex-
ercises o7 reduced forma (Whachadoin?). :

=

Language and Life in the U.5.A., by G. Doty and J. Ross,, Volume I
TNew Vork, Harper and Row, 1968, 1972). This is 8 general ESL
textbook for college-bound foreigners, but it is one of the feuw
‘that emphasizes pronuncietion. There's & good "Introduction to '
American English Pronunciation," and ﬁraﬁgﬁgiatinh and intonation
‘exgrcises in every chepter., There asre some clever discrimination
exercises, e.g.: student reads while teacher Teads "He will (lend/
land his plene," choosing one of the two words in parentheses. ' Then
the teacher reads the guestion, "Is @ loan involved?"- Student must

AnsSuer yes or no. ) . A
X. WORD GAMES, ?UZELES, ?DLLDULNE DIRECTIONS ETC.

. —_— ' ) [ _7‘:7 b
Fun-with English, by P. Hauptman and J. Upshur (New York, Collier-
MacMilian, 1975). Includes all of the things mentioned abgve and
others as well. Good for use in clesss to add some variety and escape
from your usua;§mgﬂﬁtznaus‘lesggn_'*Rlsﬂ far the students to play -

with at home.

§cholastic Scope Publications: Two-Minute Mysteries, by O. Sobol,
Countdown, by B. Goldsweig, Trackdown, by B. Goldsweig, Across and
Down , by L.B./ Charry (Englewood Cliffs, New Jersey, Prentiss-Hell).
Designed for what we used to call "reluctant readers.” (American ’
§dolescent droolers/Fonzie types) Humorous, good drawings, easy
enough for intermediate ESL students. Usable with adults.
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'PUBLISHERS' ADDRESSES

American Book Company, 135 U..50th Street, N.¥., N.V. 10020

Collier-MacMillan, Dlstr;hut;aﬁ Eenter Frgnt and Browp Streets
Rivgfsiﬂg N. J DED75 :

Thomas Y. Crowell, 666 5thrAvenue, N.Y., N.¥. 10009
Educational Sﬂluﬁiﬁﬁs, P.U,Eax 150, Cooper Station, NoYe, NoY. 10003

. , &
Harper and Row, 10 E. 53rd Street, N.Y., N.Y. 10022

uage Innovetions, Inc. (LINC) 200 W. 72nd Street, N.Y., N.Y. 10023
~ Longman, Inc., 19 W. 4¥%n Street, N.Y., N.v. 10036 '
' MEErsusHill Book Company, 1221 Avenue of the Ameri:as, N.Y. 1DDED

Uﬁiveraity uf Mi;higaﬂ Preag, 615 East UﬁiUEIEity, Anﬁ Arbﬁf ML 4B106

Ecéaﬁa Publications, 75 Main Str eet, Dobbs Ferry, N.Y. 0522 e
Frentlss-Hall,‘Incg, Englewood Cliffs, New Jersey, 07632°

ﬁegéﬁts Publishing Eﬂmpany, 2 Park Aueﬁue, NeYa, N;V% 10016
'EEhnlaEtlc Fuhllﬁatlnns, 902. Sylvan Aye ué Englewoad ElifFé;‘NEm
Jersey D?Elg . "

Te achers EglLEQE PTESE, 123l ﬂmstéfdam Avenue, N.Y., N.Y. "10027
i ]
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- TEACHING ENGLISH AS AN .
. APPROPRIATE LANGUAGE

) p " by Brenda Gates T .

=

‘EDITOR’S NOTE: TEFL (Teaching English as a _ priate Techrology materials in TEF L/TESOL pro-

Foreign Language) and TESOL (Teaching English to  grams and by the broadening of the roles of the
Speakers of Other Languages) programs make up a  teachers themselves. o

large proportion of Peace Corps education pro- - .. D 4« Pivortar of Pe I
gramming. Are these -progras useless, or perhaps THI:: é[éTEiOR As glgﬁﬁr ?f P?ngglgs I?fs r
even deirimental to the developing .countries, train- mation Collection and Exchange, Brenda ates has
ing young people with skills they will never be able

.o utilize?~—Cenainly TEFL and TESOL are among
the most controversial, the mos: criticized, of cur-
rent Peace Corps progréms. .

been responsible for designing and implementing the
first systematic review, classification, and dissemina-
tion of Peace Corps-generated materials relating to

- development strategies: Prior to this, she worked on.
. a variely of community planning and résearch proj-'
* With the premises posited by Ronald Dole in the  ects while completing course work for a PRD. in
_lead article of this issue clearly in.mind, Brenda comparative education at the University of Chicago.
Gates here makes the caie fer-TEFL/TESOL, with M. Gates overseas experience includes a summer’
some suggestions” for relating English teaching di-  in Benin with Operation Crossroads Africa and two

rectly to local needs by the incorporation of Appro~ « years ir Senegal as & Peace Corps Volunteer.

- B R H
% & ’
e - : . e 2 N ” !

Peace Corps has from its -inception had a major  rjals may make possible even further expansion of
_involvement: in education programs, and a large- the TEFL Volunteers' role. - - :

~ propoition of those programs have been in the teach- o ey P P 1 werld
“ ing of English as a foreign language.* Volunteers . l;rhei’ %‘-ﬂ“? of é:gg@ngrgﬂgfls{tfl égbglrgh ‘Z?ﬂ%'
have earned an excellent reputation in this area: for schools has long been a SUDJEE: € - ate; the TET
g T O 1 n varia for - ents are generally familiar. On the one hand, TEFL. -
their teaching abilities, for the wide variety of learn- . - " . - S T dae
" ing materials they have developed, and for the many 18 :salgrtq be lmlgv,am’, un:§la§eé t’? gtgﬂsg?s_ d,s;!ly,_
ways they have devised to expand the impact of theiy © Tvesi EFIbgn;grags talie! time QWag_grSm the more™...
efforts beyond the imparting of language skills (7s, IéraCIIQ?l subjects that U tlmazélry;gwggl: =$E?§ s
for example, setting up adult literacy clasées, exua, dents betier. These PF?S;E‘?S,, are further declared to
 curricular clubs, school gardens, etc.). Peace Corps be XI‘E!;,:EEDIS Eg't cQ!%nle IY§1{1§P§§% Eug\galt;hauvm—
- CULTICUIAT € s, O ooy for Development mate- jsm; they are blamed for raising the smudents’ expec- -
new Appropriate Technology for Development mate- o ions far beyond realistic possibilities—for few if
e —— any will work exclusively in the white collar jobs -

1; I'ﬁ- E“l, h.f f e "(ﬁFL) | _earning relatively “high salaries- (salaries that “will
*Teaching English o8 a foreign languags =~ % and  qubsequently be spent On amenities available only to
teaching. English to speakers of other languages (TESOL) . < . - . i uf TN sk R,
tenching. Englieh 1o opeakers o' nder the tngle term TEFL. (b maily urban elites) that all allegedly expect.

Peace Corps’ Ercqram& 'I’rELnJﬂg ‘Journal_~ . ' o
Vﬂl- IV( ibg 4 ! ) i - f
. 201 =
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On the other hand, significant reasons have been
offered for the study of English in the developing
world, English is among the world’s major languages:
a populace without English users tisks unwarranted
disparagement in the interpational community. More-
over, English is often the medium of exchange be-
tween the developing countries themselves: inability
to use English may impose unwanted political, eco-
nomic, practical, social, and, yes, intellectual isola-
tion on a nation.. -

. For these reasons, and perhaps a variety of others

as well, Third World governments generally include
English in their curricula. Diécision makers in these
Soveriments are of course-aware that most secondary
school students enrolled in English classes will never
.« that they will
not, pecessarily’ ‘even deal with -foreign English-
speakers in their own countries, But they will live in a
world increasingly influenced by a series of changes
—a development process—-that, however carefully
introduced and however appropriate, will demand
broad insights about and great sensitivity to nop-
indigenous thought patterns and valye systemns.
Whether the decision makers—or the students——or
we~regard this devclopment process as a high
achievement or. a great tragedy of the Twenieth
Century, all nations must be prepared to live with jt
and, insofar as possible, to control it. In providing
onc’ most valuable. form of access to. information
and communication, English serves as an important
avenue to control of the development process,

As long as formal schodling in the Third World
rontinucs to emphasize TEFL, the relative ease with
vhich Peace Corps recruits teachers, the skilt with
vhich it trains them, and the success of these teachers

[

n the classroom warrant continuation of Peace Corps ™ |

ommitent to TEFL programming.

Peace Corps Volunteer TEFL teacHers have rarely
céepted the narrow view that their role i merely to
:ach grammar, syntax, and pronunciation of English,
y incorporatirig basic concepts of Appropriate Tech.
ology into their lessons, théy can not oly utilize
leir'classes as a forum for the exchange of ideas
nportant to development, but can help counteract
me of the ill effects of TEFL language programs
:scribed above, :

Within the formal classroom sctting, a great variety
" materials of substantive valué to the students can
» incorporated. Before the-end of fiscal year 1977, .
¢ Program and Training Journal Manual Series
lumes on such topics ds grain storage, freshwater
h-farming, health, nature centers, and construction
Il have been complemented by a TEFL volume
sed on some of-these technical materials. The
iFL. volume will provide models for utilizing ap-

»priate technology materials in TEFL classes. (See .

ked example.) : . i
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Such materials will offer advanced. academi¢ stu.
dents practice for those occasions when access to
technological information depends on facility in
English. Equally,
pursue their studies to high school-or university, the
materials provide information on quite honorable
alternative pursuils in the rural sector. _

In fact, the concept of Appropriate Technology
may be the single most significant lesson any student

can learn, for the axiom of the future will be, for .

many, “do it appropriately or not at all”. Young -
_beople must learn as early as possible to approach
problems innovatively . .. to make use of locally
I ++ - t0 respond to local needs:in
the' context of indigenous culture. TEFL materiajs
can provide teachers with a basis for teaching the
Principles of Appropriate Technology, and for intro-
ducing specific technologies appropriate to particular
problems as well. Used sensitively and creatively,
these materials can provide an intellectual model for
approaching practical questions that may be as effec.

tive as the, Socratic approach’is to ‘approaching -

philosophical questions, , ,

The substantive nature tof appropriate technology
TEFL lessons may provide an entree into a variety -
of activities for TEFL teachers and their students,
For example, a teacher may ask, “Whoshelps the
farmers build grain bins?” Clearly, among the correct
responses could be “Students”, Following grammar
study, preparation of dialogucs, and other TEFL
exercises, a class might become involved in the actual
construction of a storage bin for the school garden.
In learning English, the students are thus also learn-
ing the rudiments of grain storage and at the same .,

time being encouraged to become involved in re- -

spofiding to school and community needs, o
A TEFL teacher and students tiay also work with

Volunteers or host national development agents to =

prepare materials for local radio broadcasts or other
media presentations on local health and agriculture -
programs, They may subsequently participate in -the
impleméntation of these f
have helped to develop materials. .

* Peace Corps TEFL training programs will have
to be expanded if a genuine commitment is to be

.made to the coneept of “appropriate” TEFL

teaching. In-service workshops should be provided
for TEFL Volunteers, to include adult literacy, teach-
ing techniques, curriculum development guides, etc:
In-service workshops can also help TEFL Volup-
teers develop skills ift methods of information gather-
ing and utilization of local sources, TEFL teachers
could then teach adylt literacy, train students gs.
adult literacy teachers, and work with students to

.develop adult literacy class materials based on grain’

storage or othér appropriate technology materials:

for the many students who will not -

s

programs for which they— .-

E
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Such activily woutd naturally lead TEFL teachers to

" broader comtact with siudents’ families and with

ather community members.

TEFL teachers frequently serve as school librar-
jans—with their new contacts, they could redefine
this secondary activity and becomé community infor-

mation developers and advocates, In such a role, -

their value to the community would be not in’their
having eéncyclopedic knowledge, but in their under-
standing of how to obtain information. One of the
basic assumptions of appropriate technologysafter

-all, is that knowing how to approach a problem can

be more valuable ‘than kmowing its solution.
Through contacts outside the school, the TEFL
Volunteer could orgenize a group which (at least
initially) would be concemed with the implementa-
tion of a school/community project in appropriate
technology— for ¢xample, a grain storage faciiity
or a freshwater fish pond—chosen by group mem-
bers. Participation would be open to students, teach-
ers, other Volunteers, host country agency personnel,
and other development agents; 2 wide variety of
school/community self-help projects could eventually
be undertaken. Such a group could provide the foun-

dation for the establishment of.an. educational pro-

gram for school Leavers; it could take responsibility
for building a new school or clinic; it could establish
a school garden with the profit from crops earmarked

medications for a health education campaign. One

. SAMPLE LESSON

project of far-reaching implications could be the.
for such things as scholarships, school equipment, or
writing out of local oral literature. The resultant
document could be used in local schools; it could
be used for translation exercises in the Volunteer’s
TEFL classes; it could be used in Peace Corps train-
ing; conceivably, it could be published and dis-
tributed in neighboring countries and the United
States, Europe, etc.

Whichever . of thes- extra-curricular activities are -
pursued, the TEFL “olunteer must remembér to
make a special effort to involve ‘female’ students, and
women of the community. Too often formal school
programs tend to ignore or even undermine the tradi-
tional importance of woman’s role in agriculture,
their crucial status with respect to child nutrition and
general health, and their obvious influence on their
¢hildren’s education. Even in a conservative environ--
ment, women should be able to contribute to and
benefit from TEFL Appropriate Technology projects

- without unacceptable cultural incongruities. -

The more students join their. elders. voluntarily to

_pursue common attainable goals, the more volun- -

tarisin is shown to be an effective approach’to de-’
velopment. And an intertwining of formal schooling,
appropriate technology, and voluntarism, through

_ broadened: activities of TEFL, programs at the local

community level, could result in an important con-

_tribution to global development.

i
¥

Farm Grain Siorage (Manual #2):

DIALOGUE : o
Heilg Momadou, What are you making?

some of it to sell after the prices go yup.

« Standard. classes for examination 'préparatia,n_ ffiigﬁhc include "the following lessons ‘based on Small

I'm making a silo to protect my grain from insccts, rodents and mol '-js;, ' -
- R;ally! I was talking lo Abdoulaye yesterday and he was Building a grain bin also.
_{'YESJ every year we were losing part of our grain because we didn't store it properly.
Ate the instcts and rodents eating your gfain before you can cat or sell it?’ |

~ Yes, but when this new bin_is finished we will have enough grain to cat and we will be able to-save

v

u . : =

&




GRAMMAR POINT

Pagt Progressive - - " Present Progressive
was - ¢ I am '
, : _you - ,
weTe . } 'we { . are §;§j£®—+:§ G;;lg
‘ the B ’ : : - e
o y AN
was’ S } she{ . is s
~ SUBSTITUTION DRILL ¥
1) What are you making? S
storing? - eating? selling?
building? drying? ' keeping?
2) I’m making a silo, . e = -
. grain bin, ‘ '
grain dryer.
solar dryer,
3,) Abdaulsyt: was building a silo alsu _
IR S making too, . ; ,
Jowe constructing s . o
: they . Ppreparing L
4) Yes, he ‘needs .a silo to stop ‘the insects from eating our rice. .
~ § she grain bin - . mice . : corn.
solar dryer Ttats 0+ millet,
we “grain dryer - rodents baﬂsy’.
they. _ . . ;
5) Every day: farmers lose more of their gram because of mold.
Seasop, : L . rice | moisture. - 7
. year : ' e corn * humidity.
- mopth o rmillet -heat. -
6) Yes, and when we lose gam we are lﬂsmg money and f(md
: store rice eat and stay healthy. -
sell corn - make money,
PRACTISE s o
1. Insert present and past prugressives. : = - :
Where' - _ you going? i ‘ k
“ What , ) she doing? because - '
Why I o they crying?
Where : Co  Momadu and Abdoulaye building? -
What . ' I talking about? —_—
Why . ; - R _those people-working?
", When . - . he constructing? . —_
+  What e S - it doing? ' ) ‘
Why T she selling? 3
' How 5 e, *  he coming?
. How _ . o they moving? 7 by
‘How o . Bmeta zxplammg?



2 Cmnblne xsnuns md verbs to mskg quesﬁnns and then amer the quegijcms.

. eating / : S rodents
- destroying : ' - harvest
_ constructing : * grain dryer
are buying X : gif Moussa & Abdaulsye
were ealing Y “molds- '
- attacking - g 4 ~ rats and mice
spoiling co grain
selling ' insects
READING ;

Every year farmers. lose much of thei"r harvest because they ‘can’t store it .

. properly, After growing and harvesting the grain it is important to prevent
" insects, rats, mice and other pests frr:xm eatmg it, One Wsy to stop these pests
h‘Dm destroying corn, flc:E millet and nther ‘grains s to build \a grain bin.

- If you have a gr::un blrx or,shed you can store the grain and sa] and eat it
later Thls is_important because if you sell the grain u:nmEdl\tgly after

7 hEFVEStlIlg it, pru:es will. bg low.

Ammals are not the only thmgt= that are dgstraymg YGﬂf grain. Malds do

‘too. Molds are smau plants that grow in’warm, wet places. People are getting
f'ﬁk from eating grain with mold on it. Thus, it is important to dry the gram )

", and then to put.it n a stcrags bin that keeps the apimaly away and\ths

‘moisture out, .

QUESTIONS - ’ | ‘ o
1) Are farmers losing thexr graln every‘ year? o
| .2) Why are farmers’ lusmg their-grain every year?
3) Whatis eating the farmers! gram? ;
4) What animals are eating the fﬁrmers grain?
. 5) Whatis meld?
&) When does mcld grow?
.7) Are “molds desuuymg g:am also?
S) Is it important to sell grain immediately after harvest‘?
9) W’lxy is it 1mportant to build grain bins?. } - T
" 10) Who can help the farmers build grain bins? - -, o S
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'VOCABULARY =

_ Know Abc’sut Rats

You must know what rats can do before you can fight them.

Rats move fast. They are fast and quiet.

4

Rats have sharp teeth. They can make Holes in wooden wall§ and trees.

Rats can climb and jump,

|- Rats can crawl on ropes and wires,

Rats can swim., They are not afraid of water,
Rats are smart. They can stay away from traps,

~'Rats have large families. One pair of rats can make a family of more than

1000 rats in a yepr. -

Students..

- Copy the script exactly.

Change all animal:names ‘o pronouns. - :
- Change all plural forms to singular and vice versa.

- Change the tense of all verbs to past, future, etc.

"Change all.statements to questions. :

- Substitute synonyms/antonyms for selected words in the script.
Add adjectives to the passage,

R N

“John Cox,
® « . RPCV (Xorea)

" Oral r:gmprgheﬁ.rian and controlled composition _Igssan: may- be devised by c&mb;i:iing Small Farm
Storage and the methodology of Tales of Wisdom in Folly: A Course in Controlled Com
(Reprint #13). The teacher 14*1'{1 introduce the script (Manual, pp. 101-102); .

Subsequently, the following exercises séggésted in Tales of Wisdom in Folly may be assigned to the

position

-

T

-y
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Manusl
Nugber

1a

~ Sabaran West Africa. 248 pp. e

Program and Treining Journal Manunl Series

out of Print - Ega'eg Corns. Wznx*-.;ermeaiite, Technology for 15 Years.

Freshvater FisheriEs; Prngr 1 Planning. Designed for polfcy-makers,
program planners, trainers, and coordinators who are conai ering the
potential contribution of frEEhWEtET fishpond projects; topies inelude
feasibility surveys, Peace Corps' invalvement in a number of fisheulture
programs, task analyses, recruitment”and ev&luaticﬂ eriteria. T2pp.

FreshwaterrFlsh Pond. Cul*ure and } nggement. A guide.to planning, con-
structing, -and mainﬁaiﬂing smallascale fish pond. operatiops, with in-

‘farmatian on selecting warm water fish, fish diseases, and fish pre-
'sarvatian.) © 121 pp.:

. Small Farm Grain Storage. A practieal field manusl covering. allzaspeets

of- small—aeale’grain storage, 1ncluding plavs for grain dryers and siorage
facilities, and techniques for aantr@lling insects and rodernts. EED PP
Resgurcea for Development: Organ lsatians and Publieaxlans, A ﬂesﬂriptive
Tisting of U.S. and international crganlzatiang ‘and perioedicals vhich can
prav1de useful ;nfarmatiaﬂ for field workers in developing countries.- .88 pp.

1

%The Photonovel: Taal fﬂrVDEVEl PIL ment . Includes a step-by-step prepa

aratlgn«pr cess as well as" é'éémﬁle photonovel; 105 1 TR .

Réfaréstatign iEEArid Lands. Provides guidelinES far planning and
carrying-out a refﬁrestatidn-prajéct from. nursery to planting site,’ with
extensive ;ppendicés on the trees, Eﬂil,qcllmﬂté .and vegetatinﬂ af sub- - »

_Self-Help Construction of 1-Story Buildings. Designed for Field workers. _
with 1ittle or no construction experience to aszsist a family or csmmunity o

to plan, design and construct a l-story building (school, healt

" liome, etc.) using locally available materials. 235 pp.

LT

Teaghing Canservation in ngelqg_pg Natlons. ‘Provides d;veiapmgﬂt workers
vith ideas, prajects and resources for incarparating conzervation- educaﬁian
into their aaysta_agy community ectivities. 251 pp. ' .

3 . s )]
. i -
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Program and Training Journal Reprint Series

 Reprint
~Number
1 Hsalth Education: T A Study Unit on FecalaEarne Digeases ggﬁ Parasites

o (Philippines)

provides- instructars with materials for teaching students
. how an individual's habits affect and determine his or her health,
‘Materials for oral presentation include an explanation of the process
_of digesgtion, the dlgestive system and fecal-borne diseases.

2 Visual Aids Provides various examgles of visual ald nedia including
: flashcards, pamphlets, posters, flannelgraph, silk screen printing,
mcvies, phctggrgphs, blackboard, bulletin board, puppets and slides,
For each visual aid suggestians fer epsuring maximum. effective usage
are made; sources of ‘the materials are inecluded.

Health Training Resource Material for Peace Earps Volunteerg: Deals
with four different aspects of health education: (1) &the cultural
context (2) hea;ti education and "community development" (3) basic
sanitation and (L)a school health programs.  Illustrations, teaching
: suggesﬁicns gnd Eibliagraghic recomnendations &te inecluded as well.
‘h_(Drigihally prepared ‘st the inception of the Peace Corps.). .

Y rieulturgl Msthematigsi§pr PEaee  Corps Volunteers: Deals with.a

" practical puide for a@iving fieli problems which require mathematical’

. ealewlations, .Problems and pracedu:eé for solution are designed to

: - prav%de information on'a specific tapig a representative problem 'and
= : & deﬁail&d procedire for solution are included. The six self-cor Sained
sgctiﬂna include reviewv materials end frequently used mathematical
refefenee tables, problems related to water -and lrrigatign construetion,
land leveling and crop production, agrigultufal machinery and general

&grigultural information.

5 Irri%ﬁ_gﬂn Principles & Practicés Discusses basic irrigation prin-
ciples and techniques primarily in terms of how they are affected by
aail—plantﬁﬁater relationships. The relatively ‘nontechnical vocabulary

.utilized is complemented by illustrations and charts. Topics inelude’:

'irrigatian principles, water measurement, irrigation water control, .
dreinage, irrigation planning ‘and special information related to irrigated .
crsp praducti@n and related problems, and irrigation implements ) e

i " . . »
3 B IF t

6 Crop Production Handbaak is devoted primarily to providing explanations,
;1llustratiaﬂ and charts of soil, plant, and vater relationships as they
sffect crop praduction Discussions of entomology snd insect control,
cereal crops, pulse crops, sugar and fiber crops, and oil crops are’ aldo
N iﬁcluded “ h

T, E]
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Improved Practices in Carn Prcduct;an—A Guiie for Peace Carps Valunteersi
Espouses the "package" approach to improve crop yields. This orientation -
entails simultaneously implementing a variety of practices, which affect
the factors involved in pr@dggtiaﬁ ineluding use of seed for plantlng,
gseed treatment with a furigicifie, improved plant spacing and populations,

fertilizer HEE, lnseet control, weed control and proper storage.

Soils, Crops, & Fertilizer Use .is designed to give Volunteers the tech—
nical information about fertilizer use necessary for effective agricultural-
education programs. Discussion concentrates.on such topics as soils,
different kinds of fertilizers, understanilng and determlnlng fertilizer
needs and using fertilizers. . , , ;

.Y Glassary of Agricultural Terms - Spa nish[ nglish; Engligh/Span b is a

ﬁbllingual list of terms frégpently used by agriculturalists.

GULdE for Field Crops in ‘the Tropics and Subtropics: Deals in great depth

;.with the basic issues of climate, soil, cropping, and farming systems in:
the tropics and subtropics. More speclf;: topics such as cereal crops,

legumes, oil erops, rodt or tuber crops and bananas, and maJor fiber crops
and cash crops are also addressed. The Guide was prepared by AID prlmarlly

for non-specialist foreign assistance persannel

Gut éf'Print - Lg'Eﬁsgg&is;Ess?ntle; Epu;;LrAfriggé Francqpbpne,“

An Ezpanded Callectlan of Langua ge Informant Teabnlquea (Senegal) is a
handbook which facilltates continued 1anguage 1earn1ng 'in the field with-
out” trained instructors. It is composed of a series of practical "how to"
techniques as. well as a useful outline to ‘help lay out en pverall learning
plan. - -In addition, it engaurages the training sessions to prepare the.
Valunteers for the . task of learnlng manal;ngual ﬁechnlqpes ahead of them.

i

" Tales of Wisdom in F@l%x_ A Ccurse 1n CDntrallEd C@mpcsitlan is a QGllEEtlDﬁ

of the fables of Mullsh Nasrudin.. Each fable/lesson includes, 1ncreaslngly
difficult structures/text/1anguage/vacabulary Assignments at the end of - *

_each story are to improve students' English gamp@sitian skills, -

s a

GuidELines fnr Development of a Hame Industry (Eth;apia, ineludes easily
undergtandable, 111u5trated guidelines useful in considering ‘marketing,

l production, training, and. record keeping for. home industry projects. -Simple

instruections for some of the activities of the Ethlop;a Vﬂlunteer Rehabll—
itation Pr@jegt are plso ineluded.

4 = -

'Utilisg§;p§ du SilaaFasse et deg Lecons_ TEEhnlqués (Mall) is & revised

version of a volume cr;giﬁally preparei in Chad. . It addresses both the
uses and construction of pit silos for storing ensilage. Lessons suitable

‘for teaching extensi@n workers abaut ensilage and pit silog are also

.

included. o E . -

E - 1
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FRéprint .
. Number : BRI ; r

.15%a Utll;zatlgn and Comstruction of Pit SllDE (Mall and Chad) pr@v1des backa
’ graund ‘information on ensilagg erops, harveatﬁng ‘and preservation Tollowed
by ‘instrugtions for ccnstrugtlan of Fit sllas_ A Peace Cérps Fit SllD
project in Mali ias also evaluated.

16 Combatting Hansen's Disease (Korea)® is an 111ustratad pfesentaticn of
technical information cn,physialagy and immunology, epidemiological
. clinico-pathological and publiec health pErSPEQt1VEa. Discussion of es=-
“tablishment and running of programs té combat’ Hansen's -Disease (Lepr@sy)
is included. Materials based on Korean experiences provide a useful basis
for adaﬁtgtlans appropriate in other -parts of the world. -

17 . Glogsary of Environmental Terms: Spanis h/ nglishy English/Spanish is a
bilingual list of terms used for, alscusslan and vork related to the en-
vironment . ¢

18 Manual Didactico: Huertas Escalareg Y Nutr;;l@n was originally Préparéd

for Guatemalan nutrition teachers in rurasl areas. It includes not only
information on nutrition, but materials for .planning and implementing
agrlculture pragrams related to nutritlcn Elasseg.

20 TEBEthEﬁB?%ﬂ%pgqﬁ_d Creatlve Writing: A° Lang Bge Experience Approach
Provides an explanation of the. method and complete illustrative materials,
- This appraach ig useful for adult llteracy and TEFL/TESL classes, as well
« -ag-for teaching reading and wrltlng in fegular and special elementary
school, classes. . S L i . -
- . - ol el \f PO _
Can53115 de Santg ;,La,F&mille Afrlcalne (Tbga) ~an-illustrated mgnual in

zslmple French, provides material for teaching about pregnpney and child- "
‘birth, infant nutr;tiar and hEElE health precautiﬁns, and reclpes fgr - &

“infants' meals. : . # : -

PO
=

az _ d The State of the Art of DeliverigE;Law Cost Health SerV1Ee in Develc@;gg
) Countries: A Summary Study of 180 Health Projects: results of a world-
wide lQTé study by the American Public Health Assﬂeiatlon. X

51

22A Situatian Actuelle Des Services De Sante A Fa;ble Egut Daﬁs Les Pays En

~23 - Céntsbiliiad Para La’Micfa Emgrésa* Manual de Ensenanza. A teaching - a
manual for small business acccunting, prepared by a Peace Corps Volunteer
in Colombia.

. #

o 2k . Strings 'N' Things: A Teaching Manual far the Blind: A gulde to teachlng
’ . maefgme for those with 11ttle or no experlence in waqking with the bllnd. B

4

:
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Reprint: . - . o - - C
Number - . .. , _ : - < "

25 Intensive Vegetable Gardening for Profign-and Self—Suffi;iencj‘ Provides
"~ "gtep by step" guidelines for cultivating vegetables under many agricultutal
- and climatia c@g&itigns afganically or with chemical fertilizafs, .

All Pesce Corps Infarmatian Collection and Exchange publinaticns are avail=

able to Peace Corps Volunteers and gtaff, and most a:e available on a limited
. basis to field workers in develapiﬂg nations . Others interested . in obtaig-
ing these materials can purchase them through Volimteers in Techﬁical
Ageistance or Natinnal Technical infnrmatian Service.

= A

| ~ Peace Corps Information Collection & Exchaﬂge

: _ ! 806 Connecticut Ave, NW. :

. Washington, D.C. 20525
Telephone (202) 254-~7386

e

Volunteets in Technical Assistance
3706 Rhode Islarnd Avenue - . '
Mt. Rainfier, Maryland 20822 ) 3
Telephgne (301) 277 -7000 . )

. National Technical Iﬁfﬁrmatiﬁﬁ Service , =~ 7 v
T : 5285 Port Royal.Road o

B B T S rin gfield Virginia 22161 .
. . T releshone (703) 557-4650 ¢ o
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